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SUBJECT:
Improvement in AISD Student Achievement, 1999-2002 

(R-2)

PRESENTER:
Pascal D. Forgione, Jr., Ph.D.

RECOMMENDATION
That the Board of Trustees review the trends in student achievement in the school district, compared to state rates of improvement over the same time period.

BACKGROUND INFORMATION

At the November 11 Board meeting, Dr. Darlene Westbrook reported to the Board on the “Foundations for Success,” an analysis of several urban school reform initiatives that all had common elements. 

Attached you will find a set of student performance data showing improvement in student achievement over time in AISD. Because AISD shares many of these same foundations for success, we thought it would be useful to share these special analyses with the Board.

As you will see, the attached data include both those students who took the TAAS tests in English and those who took the TAAS tests in Spanish, based on a weighted average of English-language and Spanish-language test takers. We created the same kinds of weights for state TAAS data in order to compare our results to those of the state.  

We did this because we want to give you accurate information on all our students. We think they should all be included in any discussions of AISD student performance. Typically, the AEIS numbers do not include those students taking the tests in Spanish. Therefore, the numbers on the attached graphs will not match those published by AEIS. This information is not available for other districts, so we cannot make those comparisons.

ACTION REQUIRED

None.

CONTACT PERSONS

Pascal D. Forgione, Jr., Ph.D.
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A.  A School District on the Rise

AISD has made substantial progress in moving our campuses toward higher achievement and recognition.  As shown in Attachment 1, AISD has tripled the number of distinguished (or, exemplary and recognized) schools over the past three years, with 48 schools in 2002 as compared to 16 in 1999.  Similarly, our progress has dramatically reduced the incidence of low performance from 14 schools in 1999 to three schools this year.  Strategically, the district developed an aggressive comprehensive reform initiative, called the Austin Blueprint Schools – To Leave No Child Behind, that encompasses AISD’s six lower achieving schools (two middle and four elementary, including the three current low performing schools), and assures focused attention on these chronically under performing campuses.  

Equally important, the district, working with the Dropout Prevention and Reduction Task Force and related community resources, has drastically reduced the unacceptable state of affairs in 1999 where eight AISD schools were rated low performing for dropouts.  In 2002, all AISD schools were rated acceptable.  Additionally, the annual dropout rate improved from 3.7% to 1.5% over the past three years.  This means that fewer than 600 students were unaccounted for in the recent state report in contrast to over 1200 previously – this is a reduction of nearly a middle school worth of students.  

As shown in Attachment 2, AISD has demonstrated impressive academic gains during the tenure of this Board and Superintendent (1999-2002) and we have made significant progress in closing the achievement gap.  For example, since 1999, African-American students improved their reading performance by 10.6 percentage points in reading and 17.8 percentage points in mathematics, while White students made a 4.0 percentage point increase in reading and 6.3 percentage point increase in mathematics.  Similarly, Hispanic students improved by 11.0 percentage points in reading and 16.7 percentage points in mathematics that also resulted in significant progress in closing the gap.  Nonetheless, substantial gaps still exist in the relative performances of African-American, Hispanic and Economically Disadvantaged in comparison to White students.  AISD must continue to aggressively address the academic needs and performances of all our students as we enter the new era of TAKS accountability.   

B.  AISD Raises the Bar and Closes the Gaps

Raising the Bar

AISD is improving the passing rates for all students.  Comparing the passing rates of AISD students tested in English or Spanish in grades 3 – 8 from 1999 – 2002 for All Students, African Americans, Hispanics, Economically Disadvantaged, and Whites:

· In Mathematics, EVERY AISD subgroup at EVERY grade level made gains and AISD students exceeded the state in 30 of 30 comparisons (see Table 1).  Gains were substantial, averaging 12.8 percentage points compared to average state gains of 6.5 percentage points for the same period, across all grades and in all subgroups (see also Chart 1).

· In Reading, all but one AISD subgroup at one grade level made gains and AISD students exceeded the state in 28 of 30 comparisons (see Table 3).  African American 3rd grade stayed the same in Reading.  Gains were strong, averaging 8.2 percentage points, compared to average state gains of 4.7 percentage points for the same period, across all grades and subgroups (see also Chart 3).  

To look at the improvement for the same students over time (rather than different students at the same grade level), we analyzed the performance of four cohorts of students over three years.  Two groups started in grade 3, in 1999 and 2000, and completed grades 5 in 2001 and 2002, respectively.  Two groups started in grade 6 in 1999 and 2000 and completed grade 8 in 2001 and 2002, respectively.  We looked at the performance of All Students, African Americans, Hispanics, Economically Disadvantaged students, and Whites:

· In Mathematics, EVERY AISD subgroup made gains and AISD students exceeded the state in 19 of 20 comparisons (see Table 2).  Gains were substantial, averaging 14 percentage points compared to average state gains of 9.7 percentage points for comparable cohorts (see also Chart 2).

· In Reading, EVERY AISD subgroup made gains and AISD students exceeded the state in 17 of 20 comparisons (see Table 4).  Gains were good, averaging, 8.7 percentage points, compared to average state gains of 6.2 percentage points for the same cohorts (see also Chart 4).

Closing the Gaps between Subgroups

AISD is closing the gaps between Whites and other subgroups.  Comparing the passing rates for each other subgroup to the White subgroup:

· For Mathematics, by grade level, African Americans made greater gains than Whites in all areas, averaging 18 percentage points compared to White’s 6.5 percentage point gain (see Table 1 and Chart 1).  African Americans made Reading gains greater than or equal to Whites in every grade except 3rd, an average gain of 10.8 points compared to an average gain of 4.1 points for Whites (see Table 3 and Chart 3).  

· For Mathematics, by grade level, Hispanics made greater gains than Whites in all areas, averaging 17.6 percentage points compared to White’s 6.5 percentage point gain (see Table 1 and Chart 1).  Hispanics made Reading gains greater than Whites in every grade, an average gain of 14.4 percentage points compared to an average gain of 4.1 percentage points for Whites (see Table 3 and Chart 3).  

· For Mathematics, by grade level, Economically Disadvantaged students made greater gains than Whites in all areas, averaging 18.3 percentage points compared to White’s 6.5 percentage point gain (see Table 1 and Chart 1).  Economically Disadvantaged students made Reading gains greater than Whites in every grade, an average gain of 12.6 percentage points compared to an average gain of 4.1 percentage points for Whites (see Table 3 and Chart 3).

Comparing the passing rates for the cohorts for each other subgroup to the White subgroup:

· For Mathematics, African Americans made greater gains than Whites in all areas, averaging 19.4 percentage points compared to White’s 7.2 percentage point gain (see Table 2 and Chart 2).  African Americans made Reading gains greater than or equal to Whites, an average gain of 10.9 percentage points compared to an average gain of 3.8 points for Whites (see Table 4 and Chart 4).

· For Mathematics, Hispanics made greater gains than Whites in all areas, averaging17.6 percentage points compared to Whites 7.2 percentage point gains (see Table 2 and Chart 2).  Hispanics made Reading gains greater than Whites in every grade, an average gain of 11.6 points compared to an average gain of 3.8 points for whites (see Table 4 and Chart 4).

· For Mathematics, Economically Disadvantaged students made greater gains than Whites in all areas, averaging 18.3 percentage points compared to White’s 7.2 percentage point gain (see Table 2 and Chart 2).  Economically Disadvantaged students made Reading gains greater than or equal to Whites in every grade, an average gain of 12.0 percentage points compared to an average gain of 3.8 points for Whites (see Table 4 and Chart 4).

C.  Summary

In each of the previous tables (Tables 1-4), the District’s progress is compared with that of the state.  Where District gains are larger than state gains, the gap between performance across the state and AISD is being narrowed.  This was the case in 94 of 100 comparisons, with two additional comparisons being tied (see Table 5).  The size of the District’s gains compared with those of the state is also important.  As shown in Table 6, in all cases, the increase in percent of students passing was greater for AISD than for the state.  Differences were greater in Mathematics (5.01 points on average) than in Reading (2.86 points on average).

