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	124

147

148

209R

210R
	Reading—Word Study

Blend initial letter-sounds with common vowel patterns to read words. (5B)

Reading—Comprehension

Retell [or act out] the order of important events in stories, orally and/or in writing through the use of a variety of graphic organizers.  (9C)  B  T

Monitor his/her own comprehension and act purposefully when comprehension breaks down using strategies such as rereading, searching for clues, and asking for help.  (9D)  

Reading—Fluency

Read regularly in independent-level materials (texts in which no more than approximately 1 in 20 words (95-100% accuracy) is difficult for the reader).              

(6A)     B

Read regularly in instructional-level materials that are challenging but manageable (texts in which no more than approximately 1 in 10 words (90-94% accuracy) is difficult for the reader; a "typical" third grader reads approximately 80 wpm). AISD expectation 120 wpm. 

(6B)     B
	3
	Scott Foresman, Vol. 1

Time for Kids-Exploring

 Nonfiction

Scott Foresman Science text

Orchestrating Reading Success


	5 days

Note:  If testing is occurring during this week, substitute testing for Day 2.
	Completed Sequence graphic organizer

Extension:  Have students read an expository text or informative article from the Internet about cowboy life.  Then they can write a letter (first person) to a family member or a journal entry about a day in the life. 

Reteach:  Have students illustrate the important events of the story.
	Graphic organizer rubric

TAKS practice

Teacher observation of quality of discussion

Note:  To quickly gauge if a text is at a child’s instructional level, make sure that a child is not having to problem solve more than 1 in 10 words read.

To gauge if a text is at a child’s independent level, make sure that a child is not having to problem solve more than 1 in 20 words read.

Students can chart their reading fluency weekly.
	The text selections are based upon what teachers should have as part of the state’s textbook adoption.  It is strongly suggested that teachers substitute any text that is inappropriate for their class with texts that clearly show sequence of events.

Children should have access to a variety of culturally-diverse written text from the school, 

literacy, or classroom library.

	SAMPLE LESSON:  WEEK 1—SEQUENCE

	DAY 1
	DAY 2
	DAY 3
	DAY 4
	DAY 5

	Read Aloud

Choose a text that supports order of important events, such as Dear Mr. Blueberry, by Simon James.

Use Sequence Graphic Organizer throughout the week.
Word Study

Short Vowels

Phonics Songs and Rhymes

Flip Chart 1, 

Tape 1, Side 1 

Phonics Workbook, p.2

Teach-Whole Group Mini-Lesson

Apply-In centers or individually

Share-Whole Group
Shared Reading

“Sequencing,” SF Science, p. A7
Use Sequence Graphic Organizer throughout the week.
Guided Reading

A=below:  The Wild West, 61A

B=at level:  Mr. Kidd, 61B

C=above:  “Yagua Day,” from Finding My Place, 1C p. 2-9 

Use Sequence Graphic Organizer throughout the week.
	Read Aloud

Choose a text that supports order of important events, such as Sylvester and the Magic Pebble, by William Steig.

Use Sequence Graphic Organizer.
Word Study

Review Short Vowels,

Phonics Songs & Rhymes Flip Chart 1, Tape 1, Side 1  

Phonics Workbook, p.3

Teach-Whole Group Mini-Lesson

Apply-In centers or individually

Share-Whole Group
Shared Reading

Skill Lesson: First Day at Camp, SF Vol. 1, p.14
Use Graphic Organizer
Guided Reading

A=below:  Otto’s Mess, 62A

B=at Level:  If You Were A Teacher, 62B

C= above:  “Yagua Day,” 1C, p.10-15 (cont’d)

Use Graphic Organizer
	Read Aloud

Can be continued outside of the reading block for pleasure and vocabulary development

Word Study

Inflected Endings, Phonics Workbook, p.4

Teach-Whole Group Mini-Lesson

Apply-In centers or individually

Share-Whole Group
Shared Reading

How I Spent My Summer Vacation, SF Vol. 1, 

p. 16-37
Use Graphic Organizer

Guided Reading

A=below:  Special Delivery 64A

B=at level:  Cowgirl, 63B

C=above: “Rugby and Rosie” from Getting the Job Done, 3C, p.19-23

Use Graphic Organizer
Independent/Buddy

Use a text at each group’s independent level.  Use Sequence Graphic Organizer.
	Read Aloud

Can be continued outside of the reading block for pleasure and vocabulary development
Word Study

Inflected Endings, Phonics Workbook, p.5

Teach-Whole Group Mini-Lesson

Apply-In centers or individually

Share-Whole Group
Shared Reading

--

Guided Reading

A=below:  Ice Walk, 65A, p. 2-9

B=at level: Pecos Bill, SF Vol. 1, p. 39-43

C=above: “Rugby and Rosie,”  (cont’d) p.23-29
Use Graphic Organizer

Independent/Buddy

Use a text at each group’s independent level.  Use graphic organizer.

TAKS Model

Model using Unit and EOY Skills Test Unit 3, p.1-2, “The Farmer and the Forest Animals”

p. 1-3, Questions 1 and 4 on p. 3
	Read Aloud

Can be continued outside of the reading block for pleasure and vocabulary development
Word Study

Phonics Take Home Reader Book 1

Shared Reading

--

Guided Reading

A=below:  Ice Walk, p. 10-16 (cont’d)

B=at level:  Your New Planet, 67B

C=above: “Pet Care,” from Getting the Job Done, 3C, p. 17
Independent/Buddy

Use a text at each group’s independent level with and without graphic organizer.

Assessment

TAKS Practice Workbook, p. 4 Questions 1-3



	143

152

190

191

209R

210R

305
	Reading—Word Study

Read both regular and irregular words automatically such as through multiple opportunities to read and reread (as specified in spelling pattern and high-frequency word list).  (5F)  

Reading—Comprehension

Produce summaries of text selections, using graphic organizers and/or statements 2 to 3 sentences in length for narrative and expository tests.  (9H)   B   T  

Reading—Analysis & Evaluation

Identify the importance of the setting to a story’s meaning, including time and place.  (11I)  B  T
Recognize the story problem(s) or plot (series of events in beginning, middle and end that leads to problem resolution). (11J)   B  T

Reading—Fluency

Read regularly in independent-level materials.  (7A)  B
Read regularly in instructional-level materials that are challenging but manageable.  (6B)  B
Listening & Speaking—Listens for a Purpose

Listens responsively to stories and other texts read aloud, including selections from classic and contemporary works.  (1E)
	1


2

2
	Scott Foresman, Vol. 1


	5 days

Note:  If testing is occurring during this week, substitute testing for Day 2.
	Completed Narrative graphic organizer

Extension: Students will use story elements of a story from Read Aloud, Shared, or Guided reading to create a new story by changing the setting (time and place).

Reteach:  Provide students opportunities to summarize using familiar stories or movies.  
	Graphic organizer rubric

TAKS practice

Teacher observation of quality of discussion

Note:  To quickly gauge if a text is at a child’s instructional level, make sure that a child is not having to problem solve more than 1 in 10 words read.

To gauge if a text is at a child’s independent level, make sure that a child is not having to problem solve more than 1 in 20 words read.

Students can chart their reading fluency weekly.
	The text selections are based upon what teachers should have as part of the state’s textbook adoption.  It is strongly suggested that teachers substitute any text that is inappropriate for their class with texts that clearly show the elements of story.

Children should have access to a variety of culturally-diverse written text from the school, literacy, or classroom library.

	SAMPLE LESSON:  WEEK 2—NARRATIVE SUMMARY

	DAY 1
	DAY 2
	DAY 3
	DAY 4
	DAY 5

	Read Aloud

Choose a text that supports narrative summary, such as Prince Cinders, by Babette Cole.  Use Narrative Summary Graphic Organizer throughout the week.

Word Study

Medial/final dbl. consonants,

Phonics Songs & Rhymes Flip Chart 2, Tape 1, Side 2

Phonics Workbook, p. 6

Teach-Whole Group Mini-Lesson

Apply-In centers or individually

Share-Whole Group

Shared Reading

To Catch a Rabbit,  SF Vol. 1, p.266
(Skill Lesson)

Use Narrative Summary Graphic Organizer throughout the week.

Guided Reading

A=below:  What Frank Watched, 72A

B=at level:  The Storm 68B

C=above:  Allie’s Basketball Dream, 

SF Vol. 1, p. 111-119

Use Narrative Summary Graphic Organizer throughout the week.
	Read Aloud

Choose a text that supports narrative summary, such as Lon Po Po, by Ed Young.  Use Narrative Summary Graphic Organizer.

Word Study

Medial/final dbl. consonants 

Phonics Songs & Rhymes Flip Chart 2,

Tape 1, Side 2, Phonics Workbook, p.7

Teach-Whole Group Mini-Lesson

Apply-In centers or individually

Share-Whole Group

Shared Reading

Goldilocks and the Three Bears,  SF Vol. 1, 

p. 46-57
Use Graphic Organizer (complete first part)

Guided Reading

A=below:  The New Kid, 74A

B=at Level:  From Top To Bottom, 72B

C= above:  Allie’s Basketball Dream, SF Vol. 1, 

p. 120-126 (cont’d)

Use Graphic Organizer
	Read Aloud

Can be continued outside of the reading block for pleasure and vocabulary development
Word Study

Long vowels i, e,  

Phonics Workbook, p.9

Teach-Whole Group Mini-Lesson

Apply-In centers or individually

Share-Whole Group

Shared Reading

Continue or reread Goldilocks and the Three Bears, SF Vol. 1, p. 58-69  

Complete Graphic Organizer

Guided Reading

A=below: The River Rescue, 70A, p. 2-10

B=at level:  Andy’s Handy-Dandy Bubble Band Beanie, 71B,  p. 2-9

C=above: Tops and Bottoms, SF Vol. 1 p. 269-277

Use Graphic Organizer (complete first part)

Independent/Buddy

Use a text at each group’s independent level.  Use graphic organizer.


	Read Aloud

Can be continued outside of the reading block for pleasure and vocabulary development
Word Study

Long vowels o, e, 

Phonics Workbook, p.10

Teach-Whole Group Mini-Lesson

Apply-In centers or individually

Share-Whole Group

Shared Reading

--
Guided Reading

A=below:  The River Rescue, p. 11-16 (cont’d)

B=at level: Andy’s Handy- Dandy Bubble Band Beanie, p. 10-16 (cont’d)

C=above. Tops and Bottoms p. 278-285 (cont’d)

Complete Graphic Organizer

 Independent/Buddy

Use a text at each group’s independent level.  Use graphic organizer.

TAKS Model

Model using Unit and End of Year Skills Test, Unit 3  “The Farmer and the Forest Animals” 

p. 1-2, Question 5 (p.3)
	Read Aloud

Can be continued outside of the reading block for pleasure and vocabulary development
Word Study

Phonics Take Home Reader Book 2

Shared Reading

--
Guided Reading

A=below: Annie’s Plants, 67A

B=at level:  How Coyote Gave Fire to People, 74B

C=above: Guys From Space, SF Vol. 1 p. 165-178

Independent/Buddy
Use a text at each group’s independent level with and without graphic organizer.

Assessment

Choose selection from ORS w/TAKS assessment on narrative summary.




	146

162

181

182

185

209R

210R

301


	Reading—Comprehension

Establish purposes for reading. (9B) 

Reading—Reading from a variety of texts

Read from a variety of genres [for pleasure] and to acquire information from both print [and electronic formats].  (7B)  T
Reading—Text Structure

Distinguish different forms of texts including lists, newsletters, signs and the functions they serve.  (11A)  B  T

Identify the purposes of different types of texts such as to inform, express, or entertain. (L)  B
Recognize that authors organize information in specific ways. (L)

Recognize the distinguishing features of familiar genres, including stories, [poems], and informational texts.  Recognize genres such as folktales, biography, articles, how to, and flyers. (11C)  B T
Reading—Fluency
Read regularly in independent-level materials.  (7A)  B  
Read regularly in instructional-level materials that are challenging but manageable.  (6B)  B
Listening & Speaking—Listens for a Purpose

Determine the purpose(s) for listening such as to get information, to solve problems, and to enjoy and appreciate,(including taking notes, listening to build and use knowledge and listening for specific knowledge.  (1A)
	2
	Scott Foresman, Vol. 1

Time for Kids-Exploring Nonfiction


	5 days

Note:  If testing is occurring during this week, substitute testing for Day 2.
	Completed criteria chart

Extension:  Students work in groups to categorize, organize, and label the classroom library by genre.

Reteach:  Use text examples for different genres that are as simple and easy to understand as possible.  Students may need many examples in order to internalize the characteristics and organizational patterns of new genres, especially nonfiction.
	TAKS assessment

Teacher observation of quality of discussion

Note:  To quickly gauge if a text is at a child’s instructional level, make sure that a child is not having to problem solve more than 1 in 10 words read.

To gauge if a text is at a child’s independent level, make sure that a child is not having to problem solve more than 1 in 20 words read.

Students can chart their reading fluency weekly.
	The text selections are based upon what teachers should have as part of the state’s textbook adoption.  It is strongly suggested that teachers substitute any text that is inappropriate for their class with texts that clearly show author’s purpose.  It will be necessary to go outside the text to make selections with a variety of text structures.  Non-fiction selections such as those found in the science and social studies texts, or functional text will be appropriate.

Children should have access to a variety of culturally-diverse written text from the school, literacy, or classroom library.

	SAMPLE LESSON:  WEEK 3—AUTHOR’S PURPOSE

	DAY 1
	DAY 2
	DAY 3
	DAY 4
	DAY 5

	Read Aloud

Choose a folktale, such as Borreguita and the Coyote, by Verna Aardema.

Discuss and develop criteria distinguishing features of text.  Determine the author’s purpose.

Word Study

Long Vowel e; Diagraphs, y/e
Phonics Songs and Rhymes Flip Chart 3, Tape 2, Side 1 

Phonics Workbook, p.11

Teach-Whole Group Mini-Lesson

Apply-In centers/individually

Share-Whole Group

Shared Reading

Skill Lesson:  “A Cowboy’s Rope”, 

SF Volume 1, p. 70 (informational article).

Discuss and develop criteria distinguishing features of text.  Determine the author’s purpose.

Guided Reading:

A=below:  Class Clowns, 73A (story)

B=at level:  Born To Rope, SF Vol. 1, p. 73-79 (biography) 

C=above:  “Food for Thought,” from Finding My Place, 1C, p. 19 (informational article).

Discuss and develop criteria distinguishing features of text.  Determine the author’s purpose.
	Read Aloud

Choose a biography, such as A Picture Book of Amelia Earhart, by David Adler.

Discuss and develop criteria distinguishing features of text.  Determine the author’s purpose.

Word Study

Long Vowel e:  y/e 

Phonics Songs and Rhymes Flip Chart 3, Tape 2, Side 1 

Phonics Workbook, p.12

Teach-Whole Group Mini-Lesson

Apply-In centers or individually

Share-Whole Group

Shared Reading

Time for Kids-Exploring Nonfiction, Language Arts # 2, “The City News” (letters to the editor)

Discuss and develop criteria distinguishing features of text.  Determine the author’s purpose.

Guided Reading

A=below:  Do Animals Know?  68A (informational text)

B=at Level:  Born to Rope p. 80-87 (cont’d) (biography)

C= above:  “A Day With the Amish,” from Finding My Place, 1C, p.20-24 (informational article)

Discuss and develop criteria distinguishing features of text.  Determine the author’s purpose.
	Read Aloud

Can be continued outside of the reading block for pleasure and vocabulary development.
Word Study

Double Consonants 

Phonics Workbook, p.14

Teach-Whole Group Mini-Lesson

Apply-In centers or individually

Share-Whole Group 

Shared Reading

Time For Kids-Exploring Nonfiction, Language Arts #6, “Sports Stuff, Inc.” (flyer)

Discuss and develop criteria distinguishing features of text.  Determine the author’s purpose.

Guided Reading

A=below: Twitter, Tweet, Squawk, 84A,

 p. 2-10 (informational text)

B=at level:  “Spanish Place – Names,” SF Volume 1, p. 89 (informational article)

C=above:  “A Day With the Amish,” p. 25-27 (cont’d) (informational article)

Discuss and develop criteria distinguishing features of text.  Determine the author’s purpose.

Independent/Buddy

Use a text at each group’s independent level.  

Discuss and develop criteria distinguishing features of text.  Determine the author’s purpose.
	Read Aloud

Can be continued outside of the reading block for pleasure and vocabulary development
Word Study

Double Consonants, Phonics Workbook, p.15

Teach-Whole Group Mini-Lesson

Apply-In centers or individually

Share-Whole Group

Shared Reading

--

Guided Reading

A=below:  Twitter, Tweet, Squawk, 84A

 p. 11-16 (cont’d) (informational text)

B=at level:  A Pig Mystery, 73B, p. 2-9 (story)

C=above:  “Pieces of You,” from Finding My Place, 1C, p. 28-29 (“how to” article)

Discuss and develop criteria distinguishing features of text.  Determine the author’s purpose.

Independent/Buddy

Use a text at each group’s independent level.

TAKS Model

Model using Unit & End-of-Year Skills Test, Unit 1, “Asha’s Blanket,” p. 1-2 Question 4 (p.3)
	Read Aloud

Can be continued outside of the reading block for pleasure and vocabulary development
Word Study

Phonics Take Home Reader Book 3

Shared Reading

--
Guided Reading
A=below:  The Lesson, 86A (play)

B=at level:  A Pig Mystery, 73B, p. 10-16 (cont’d) (story)

C=above: “Blowing in the Wind,” from Finding My Place, 1C, p. 30-31(“how to” article)

Independent/Buddy

Use a text at each group’s independent level with and without graphic organizer.

Assessment
TAKS Practice WB, p. 8, Question 1


	128

152

178

209R
210R

302

325

	Reading—Word Study

Develop vocabulary by listening to and discussing selections read aloud.  (8A)

Reading—Comprehension

Produce summaries of text selections, using graphic organizers and/ or statements 2 to 3 sentences in length for narrative and expository texts. (9H)   B   T  

Reading—Literary Responses

Demonstrate understanding of informational text in various ways such as through writing, illustrating, developing demonstrations, and using available technology.  (10B)

Reading—Fluency
Read regularly in independent-level materials.  (7A)  B
Read regularly in instructional-level materials that are challenging but manageable.  (6B)  B
Listening & Speaking—Listens for a Purpose

Respond appropriately and courteously to directions and questions. (1B)

Listening & Speaking—Clear Communication

Retell a spoken message by summarizing or clarifying, such as by relating the elements of the message in a logical sequence and by relating the important who, what, where, when, and why of the message.  (4C)
	1

4
	Scott Foresman, Vol. 1

Time for Kids-Exploring Nonfiction

Scott Foresman Science text
	5 days

Note:  If testing is occurring during this week, substitute testing for Day 2.
	Completed Nonfiction Summary graphic organizer

Extension:  Use the “Reporter’s Formula,” (Who, What , Where, When, Why, How) to interview someone about a hobby or activity and record information.

Reteach:  Work together in small groups to create summaries by first recording a retelling of a text on chart paper and turn it into a summary, selecting and deleting details.
	Graphic organizer rubric

TAKS assessment

Teacher observation of quality of discussion

Note:  To quickly gauge if a text is at a child’s instructional level, make sure that a child is not having to problem solve more than 1 in 10 words read.

To gauge if a text is at a child’s independent level, make sure that a child is not having to problem solve more than 1 in 20 words read.

Students can chart their reading fluency weekly.
	The text selections are based upon what teachers should have as part of the state’s textbook adoption.  It is strongly suggested that teachers substitute any text that is inappropriate for their class with texts that clearly show nonfiction summary elements (Who, What, Where, When, Why, How).  

Children should have access to a variety of culturally-diverse written text from the school, literacy, or classroom library.

	SAMPLE LESSON:  WEEK 4—NONFICTION SUMMARY

	DAY 1
	DAY 2
	DAY 3
	DAY 4
	DAY 5

	Read Aloud

Choose a text that supports nonfiction summary, such as Whales, by Gail Gibbons.

Use Nonfiction Summary Graphic Organizer throughout the week.

Word Study

Long Vowel a: ai/ay
Phonics Songs and Rhymes Flip Chart 4

Tape 2, Side, 2 

Phonics Workbook, p.16

Teach-Whole Group Mini-Lesson

Apply-In centers/individually

Share-Whole Group

Shared Reading

“How Can Environments Change?”  SF Science, Unit A, Chapter 4, Lesson 1,

 p. A 86 - A89

Use Nonfiction Summary Graphic Organizer

Guided Reading

A=below :  Bumbles, 66A p. 2-9
B=at level:  Big and Small for All, 70B

C=above:  Fly Traps:  Plants That Bite Back, SF Vol. 1 p. 141-148

Use Nonfiction Summary Graphic Organizer
	Read Aloud

Choose a text that support nonfiction summary, such as Storms, by Seymour Simon.

Use Nonfiction Summary Graphic Organizer 

Word Study

Long Vowel o:  oa/ow/o,

Phonics Songs and Rhymes Flip Chart 4

Tape 2, Side 2  

Phonics Workbook, p.17

Teach-Whole Group Mini-Lesson

Apply-In centers or individually

Share-Whole Group

Shared Reading

“How Do Changes Affect Living Things?”  SF Science, Unit A, Chapter 4, Lesson 2,

 p. A 90 – A93
Use Graphic Organizer

Guided Reading

A=below:  Bumbles, 66A p.10-16 (cont’d)

B=at Level:  Seed Surprises, 66B 

C= above:  Fly Traps, SF Vol. 1, 149-157 (cont’d)

Use Graphic Organizer
	Read Aloud 

Can be continued outside of the reading block for pleasure and vocabulary development
Word Study

Review Long vowels a/o, Phonics Workbook, p.18

Teach-Whole Group Mini-Lesson

Apply-In centers or individually

Share-Whole Group

Shared Reading

“How Do Changes Affect Living Things?”  SF Science, Unit A, Chapter 4, Lesson 3,

 p. A 94 – A99
Use Graphic Organizer

Guided Reading:

A=below: Amber: The Golden Trap, 69A

B=at level :  TFK Exploring Nonfiction,  Language Arts #14, “George W. Bush”

C=above: Tornado Alert, SF Vol. 1, p.183-190

Use Graphic Organizer

Independent/Buddy

Use a text at each group’s independent level.  Use graphic organizer.
	Read Aloud 

Can be continued outside of the reading block for pleasure and vocabulary development
Word Study

Long Vowel e:  y/e, Phonics Workbook, p.19, 20

Teach-Whole Group Mini-Lesson

Apply-In centers or individually

Share-Whole Group

Shared Reading

--

Guided Reading

A=below:  Police Horse, 75A, p. 2-7

B=at level: TFK Exploring Nonfiction, Language Arts #15, “Our Future Is in the Stars”
C=above: Tornado Alert, p. 190-197 (cont’d)

Use Graphic Organizer

Independent/Buddy

Use at text at each group’s independent level.  Use graphic organizer.

TAKS Model

Model using any nonfiction selection from Unit & End-of Year Skills Test:  with class, develop a summary with and without a graphic organizer.
	Read Aloud 

Can be continued outside of the reading block for pleasure and vocabulary development
Word Study

Phonics Take Home Reader Book 4

Shared Reading

--
Guided Reading

A=below: Police Horse, 75A p. 8-16 (cont’d)

B=at level: Super Paper Snakes, 86B

C=above: TFK Exploring Nonfiction, Language Arts # 11, “A Fresh Start in Africa”

Independent/Buddy

Use a text at each group’s independent level with and without graphic organizer.

TAKS Assessment:

Select sample from ORS Nonfiction Summary


	126

127

129

142

209R

210R

323
	Reading—Word Study 

Apply knowledge of letter-sound correspondences (graphophonics/visual), language structure (syntax), and context (meaning) to recognize words, including increasing use of word parts to decode.  (L)

Discuss meanings of words and develop vocabulary through meaningful, concrete experiences, including the use of concept maps, semantic maps, grids, word parts and context clues.  (8A)

Develop vocabulary through reading using strategies in wide reading (different genres) such as learning a new meaning for a known word and clarifying and enriching the meaning of a known word; using meanings of word parts (word families).  8B

Use knowledge of word order (syntax) and context to support word identification and confirm word meaning.(5E)     B     T  TAKS Obj. 1

Reading—Fluency
Read regularly in independent-level materials.  (7A)  B
Read regularly in instructional-level materials that are challenging but manageable.  (6B)  B
Listening & Speaking—Clear Communication
Use vocabulary to describe clearly ideas, feelings, and experiences, including vocabulary found from their own experiences and vocabulary gained through wide reading.  (4A)
	Scott Foresman, Vol. 1

Time for Kids-Exploring Nonfiction

	5 days

Note:  If testing is occurring during this week, substitute testing for Day 2.
	Completed “Click and Clunk” graphic organizer

Extension:  Students will create a “Concentration” game with challenging vocabulary words and illustrations or definitions.

Reteach:  Take two or three sentences out of a piece of literature that you have read aloud to students.  Select a word or words that students might not know but could figure out from context.  Have students discuss what helps to discover meaning.
	Graphic organizer rubric

TAKS assessment

Teacher observation of quality of discussion

Note:  To quickly gauge if a text is at a child’s instructional level, make sure that a child is not having to problem solve more than 1 in 10 words read.

To gauge if a text is at a child’s independent level, make sure that a child is not having to problem solve more than 1 in 20 words read.

Students can chart their reading fluency weekly.
	The text selections are based upon what teachers should have as part of the state’s textbook adoption.  It is strongly suggested that teachers substitute any text that is inappropriate for their class with texts that clearly show vocabulary words that are above grade level and are supported by context clues. .  

Children should have access to a variety of culturally-diverse written text from the school, literacy, or classroom library.



	SAMPLE LESSON:  WEEK 5—WORD MEANING & CONTEXT CLUES

	DAY 1
	DAY 2
	DAY 3
	DAY 4
	DAY 5

	Read Aloud

Choose a text that supports word study.  Use ”Click and Clunk” Graphic Organizer throughout the week.

Word Study

Long vowel i – ( igh)

Phonics Songs and Rhymes Flip Chart 5,

Phonics Workbook, p.21

Teach-Whole Group Mini-Lesson

Apply-In centers or individually

Share-Whole Group

Shared Reading

Born to Rope, SF, Volume 1, p. 74-81

Use “Click and Clunk” Graphic Organizer throughout the week.
Guided Reading

A=below: The Fisherman and the Fish, 80A p. 2-9

B=at level:  Akiko’s Kite, 77B p. 2-10

C=above:  The Emperor’s Garden, from Imagination.kids, 6C p. 4-9

Use “Click and Clunk” Graphic Organizer throughout the week.
	Read Aloud

Choose a text that supports word study.  Use Graphic Organizer.

Word Study

Long vowel u

Phonics Songs and Rhymes Flip Chart 5 

Phonics Workbook, p.22

Teach-Whole Group Mini-Lesson

Apply-In centers or individually

Share-Whole Group
Shared Reading

Born to Rope, SF, Vol. 1, p.82-87

Use Graphic Organizer
Guided Reading

A=below:  The Fisherman and the Fish p. 10-16 (cont’d)

B=at Level:  Akiko’s Kite p. 11-16 (cont’d)

C= above:  The Emperor’s Garden, from 6C, p. 10-16 (cont’d)

Use Graphic Organizer
	Read Aloud

Can be continued outside of the reading block for pleasure and vocabulary development
Word Study

Long vowels i, u, 

Phonics Workbook, p.23

Teach-Whole Group Mini-Lesson

Apply-In centers or individually

Share-Whole Group
Shared Reading

Time For Kids – Exploring Nonfiction Social Studies #4, “Proud to be Mohawk”

Use Graphic Organizer
Guided Reading

A=below: Ana’s Gift 87A p. 2-10

B=at level:  Guys From Space, SF Vol.1 p. 165-173

C=above: TFK -Exploring Nonfiction
Science #14, “Spin Cycle:  How a Hurricane Works” (copy article for students)

Use Graphic Organizer
Independent/Buddy

Use a text at each group’s independent level.  Use graphic organizer.
	Read Aloud

Can be continued outside of the reading block for pleasure and vocabulary development
Word Study

Short vowel review 

Phonics Workbook p.24, 25

Teach-Whole Group Mini-Lesson

Apply-In centers or individually

Share-Whole Group
Shared Reading

Guided Reading

A=below:  Ana’s Gift p. 11-16 (cont’d)

B=at level:  Guys From Space, 173-178 (cont’d) 
C=above: A Place of Honor from Imagination kids, 6C, p. 20

Use Graphic Organizer
Independent/Buddy

Use a text at each group’s independent level.  Use graphic organizer.

TAKS Model

Model using Unit and End-of –Year Skills Test, Unit  2, p. 1, “A Garden Feast,” Questions 1, 3, 5 on p. 3.
	Read Aloud

Can be continued outside of the reading block for pleasure and vocabulary development
Word Study

Phonics Take Home Reader Book 5

Shared Reading

--

Guided Reading

A=below:  Tina’s Diary, 90A 

B=at level:  Raising Chickens, 79B

C=above: A Place of Honor p. 21 (cont’d)
Independent/Buddy

Use a text at each group’s independent level with and without graphic organizer.

Assessment

TAKS Practice Workbook, p. 18


	130

133

134

209R

210R

318
	Reading—Word Study

Demonstrate knowledge of figurative language.  (idioms, similes, metaphors, poetic images, jargon and personification) and multiple meaning words in context (words which have more than one meaning.  To decide which meaning is being used, look for clues in the text and look at dictionary entries.  (L)     B  

Use resources and references such as beginners’ dictionaries, glossaries, thesaurus, available technology, and  context to build word meanings and to confirm pronunciations of words.  Apply understanding of reference resources in context of passages.  (8C)     B     T  
Locate the meanings and pronunciations of unfamiliar words using beginners’ dictionaries and glossaries.  (L)

Reading—Fluency
Read regularly in independent-level materials.  (7A)  B
Read regularly in instructional-level materials that are challenging but manageable.  (6B)  B
Listening & Speaking—Clear Communication

Clarify and support spoken messages using appropriate props such as objects, pictures, or charts.  (4B)
	1
	Scott Foresman, Vol. 1

Student Dictionaries

	5 days

Note:  If testing is occurring during this week, substitute testing for Day 2.
	Completed Multiple Meaning Words graphic organizer

Extension:  Students use a dictionary and create a book using multiple meaning words with pictures or illustrations and sentences using each word appropriately.

Reteach:  Provide students with additional practice in a small group, using teacher selected words from students’ familiar  reading books and student dictionaries.
	Graphic organizer rubric

TAKS assessment

Teacher observation of quality of discussion

Note:  To quickly gauge if a text is at a child’s instructional level, make sure that a child is not having to problem solve more than 1 in 10 words read.

To gauge if a text is at a child’s independent level, make sure that a child is not having to problem solve more than 1 in 20 words read.

Students can chart their reading fluency weekly.
	The text selections are based upon what teachers should have as part of the state’s textbook adoption.  It is strongly suggested that teachers substitute any text that is inappropriate for their class with texts that clearly show multiple-meaning words.

Children should have access to a variety of culturally-diverse written text from the school, literacy, or classroom library.

	SAMPLE LESSON:  WEEK 6—MULTIPLE MEANING WORDS

	DAY 1
	DAY 2
	DAY 3
	DAY 4
	DAY 5

	Read Aloud

Choose a text that supports multi-meaning words.  Use Multiple Meanings Graphic Organizer throughout the week.

Word Study

Compound Words

Phonics Songs & Rhymes Flip Chart 6, Tape 3, Side 2 

Phonics Workbook, p.26

Teach-Whole Group Mini-Lesson

Apply-In centers or individually

Share-Whole Group

Shared Reading

Fly Traps:  Plants That Bite Back SF Volume 1, p. 141-149 

Suggested Words:  back (verb), spare (verb),
Use Multiple Meanings Words Graphic Organizer throughout the week.

Guided Reading

A=below :  Reread The Wild West 61A

Suggested words:  keep (verb), way (noun), late (adj.), letter (noun)

B=at level:  Reread Cowgirl, 63B

ride (verb), time (noun), grade (noun), stop (verb)

C=above level:  Herbie and Annabelle, SF Volume 1, p. 92-100

sheet (noun), clear (adj.), time(s) (noun)

Use Multiple Meaning Word Graphic Organizer throughout the week.
	Read Aloud

Choose a text that supports multi-meaning words.  Use Multiple Meaning Words Graphic Organizer

Word Study

Compound Words

Phonics Songs & Rhymes Flip Chart 6, Tape 3, Side 2

Phonics Workbook, p.27

Teach-Whole Group Mini-Lesson

Apply-In centers or individually

Share-Whole Group

Shared Reading

Fly Traps, p. 150-156 (cont’d)

spare (verb),  mind (verb), catch (verb)

Use Multiple Meaning Words Graphic Organizer

Guided Reading

A=below:  The Fifty Cakes, 71A, put (verb), rich (adj.), make (verb)

B=at level:  Reread If You Were A Teacher, 62B,  late (adj.), set (verb), track (noun), ring (verb), check (verb)

C= above:  Herbie and Annabelle, p. 101-105 (cont’d)   put (verb), way (noun), safe (adj.)

Use Multiple Meaning Words Graphic Organizer
	Read Aloud

Can be continued outside of the reading block for pleasure and vocabulary development
Word Study

Long Vowel i

Phonics Workbook, p.28 

Teach-Whole Group Mini-Lesson

Apply-In centers or individually

Share-Whole Group

Shared Reading

Can You Catch Flies? SF Volume 1, p. 159-161  line (noun), back (noun)

Use Multiple Meaning Words Graphic Organizer

Guided Reading

A=below:  Reread Twitter!  Tweet!  Squawk! 84A  right (adj.), space (noun), shape (noun)
B=at level:  Reread Mr. Kidd 61B, work (verb), try (verb), catch (verb), fly (verb), back (noun)

C=above:  What Do Authors Do?  SF Vol. 1, 

p. 244-255, stop (verb), chase (verb),  

high (adj.), notes (noun)  
Use Multiple Meaning Words Graphic Organizer

Independent/Buddy

Use a text at each group’s independent level.  Use multiple meaning words graphic organizer.
	Read Aloud

Can be continued outside of the reading block for pleasure and vocabulary development
Word Study

Long u/Long i 

Phonics Workbook, p.29, 30

Teach-Whole Group Mini-Lesson

Apply-In centers or individually

Share-Whole Group
Shared Reading

--
Guided Reading

A=below:  Reread The River Rescue, 70A

catch (verb), way (noun), mark (verb), pass (verb) 

B=at level:  Reread How Coyote Gave Fire to People, 74B   help (verb), back, (noun), 

watch (verb), beat (verb)

C=above:  What Do Authors Do?  SF, Vol. 1 p.255-262 

Cross (verb), part (noun), stuck (verb) 

Use multiple meaning words graphic organizer

Independent/Buddy

Use a text at each group’s independent level.  Use Multiple Meaning Word Graphic Organizer.

TAKS Model

Model using TAKS Practice WB, p.8, Question 2
	Read Aloud

Can be continued outside of the reading block for pleasure and vocabulary development
Word Study

Phonics Take Home Reader Book 6
Shared Reading

--
Guided Reading

A=below:  Reread Annie’s Plants, 67A 

rest (noun), right (noun), by (prep.), set (verb)

B=at level:  Reread A Pig Mystery 78B

odd (Adj.), leave (verb), see (verb), save (verb)

C=above:  “About The Author,” p.263, 

long (adj.), right (adj.), time (noun)

Independent/Buddy

Use a text at each group’s independent level with and without graphic organizer.

TAKS Assessment

Select sample from ORS Word Meaning:  Multiple meaning words.
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151

184

209R

210R
	Reading—Word Study

Recognize the distinguishing features of a paragraph, including that paragraphs are indented, separated by space and written about one main idea.  (L)

Reading—Comprehension

Determine how a text’s main (or major) ideas are supported with details.  (L) B

Reading—Text Structure

Distinguish fiction from nonfiction, including fact and fantasy, and other examples of fiction and non-fiction.  (11B)
Reading—Fluency

Read regularly in independent-level materials.  (7A)  B
Read regularly in instructional-level materials that are challenging but manageable.  (6B)  B
	
	Scott Foresman, Vol. 1

Time for Kids-Exploring Nonfiction
	5 days

Note:  If testing is occurring during this week, substitute testing for Day 2.
	Completed Main Idea Web graphic organizer

Extension:  Student reads article from the newspaper and creates a headline for the article.

Reteach:  Have students read a paragraph or paragraphs and select one word that best states the main idea.
	Graphic organizer rubric

TAKS assessment

Teacher observation of quality of discussion

Note:  To quickly gauge if a text is at a child’s instructional level, make sure that a child is not having to problem solve more than 1 in 10 words read.

To gauge if a text is at a child’s independent level, make sure that a child is not having to problem solve more than 1 in 20 words read.
	The text selections are based upon what teachers should have as part of the state’s textbook adoption.  It is strongly suggested that teachers substitute any text that is inappropriate with texts that have a clear main idea.

Children should have access to a variety of culturally-diverse written text from the school, literacy, or classroom library.

	SAMPLE LESSON:  WEEK 7—MAIN IDEA

	DAY 1
	DAY 2
	DAY 3
	DAY 4
	DAY 5

	Read Aloud

Choose an expository text that supports main idea of whole text and a part (paragraph or paragraphs), such as Rainforest, by Helen Cowcher.

Use Main Idea Web Graphic Organizer throughout the week.
Word Study

Vowel Diagraph oo
Phonics Songs & Rhymes Flip Chart 7

Tape 4, Side 1 

Phonics Workbook p. 31

Teach-Whole Group Mini-Lesson

Apply-In centers or individually

Share-Whole Group

Use Main Idea Web Graphic Organizer throughout the week.
Shared Reading

Reread Fly Traps, SF Vol. 1, p. 144-145, find main idea of paragraph 1, p. 142 and/or paragraphs p. 144-145

Guided Reading

A= below: Reread Bumbles 66A, find main idea of p.9 and find main idea of whole selection. 

B=at level:  Reread Big and Small, 70B, find main idea of p. 4 and main idea of whole paragraph

C=above: Reread Tornado Alert, SF Vol. 1, p. 183-190

find main idea of paragraph 3, p. 186, main idea of whole selection.   
Use Main Idea Web Graphic Organizer throughout the week.
	Read Aloud

Choose a narrative text that supports main idea of  a part (paragraph or paragraphs), such as Miss Rumphius, by Barbara Cooney.

Use Main Idea Web Graphic Organizer
Word Study

Vowel Diagraph oo
Phonics Songs & Rhymes Flip Chart 7

Tape 4, Side 1

 Phonics Workbook, p.32, 33

Teach-Whole Group Mini-Lesson

Apply-In centers or individually

Share-Whole Group
Shared Reading

Reread First Day of Camp, SF Volume 1, p. 14

main idea of paragraphs 1 and 2

Use Main Idea Web Graphic Organizer
Guided Reading

A=below:  Reread The New Kid, 74A, main idea pf p.3 only

B=at Level:  Basketball, 69B, main idea of p. 2-3 only 

C= above:  Reread Allie’s Basketball Dream, SF Volume 1, main idea of paragraph 1, p. 120 only

Use Main Idea Web Graphic Organizer
	Read Aloud

Can be continued outside of the reading block for pleasure and vocabulary development
Word Study

Compound Words

Phonics Workbook, p.34

Teach-Whole Group Mini-Lesson

Apply-In centers or individually

Share-Whole Group
Shared Reading

Time For Kids-Exploring Nonfiction, Social Studies # 13, “Saving the Planet Starts at Home”

Use Main Idea Web Graphic Organizer

Guided Reading

A=below: Reread Amber:  The Golden Trap 69A, main idea of whole selection, main idea 

p. 12-13

B=at level:  Reread Seed Surprises, 66B, main idea of whole selection and main idea of p. 8-9

C=above: Time For Kids Exploring Nonfiction, Science #5, “Recycling is Right,” copy article for students, main idea of first paragraph and main idea of whole selection

Use Main Idea Web Graphic Organizer

Independent/Buddy

Use a text at each group’s independent level.  Use Main Idea Web Graphic Organizer 
	Read Aloud

Can be continued outside of the reading block for pleasure and vocabulary development
Word Study

Compound Words

Phonics Workbook, p.35

Teach-Whole Group Mini-Lesson

Apply-In centers or individually

Share-Whole Group
Guided Reading

A=below:  Reread What Frank Watched, 72A, main idea of p. 2 only  

B=at level:  Reread “The Storm” 68B, main idea of p. 9 only

C=above:  Reread Tops and Bottoms, SF Vol. 1, p. 269-277, main idea of p. 270 

Use Main Idea Web Graphic Organizer
Independent/Buddy

Use a text at each group’s independent level.  Use graphic organizer.

TAKS Model

Model using Unit and End-of-Year Skills Test,

 Unit 2, “Too Much Trash,” p. 4 Question 6 p. 5
	Read Aloud

Can be continued outside of the reading block for pleasure and vocabulary development
Word Study

Phonics Take Home Reader Book 7

Guided Reading

A=below:  Reread Police Horse 75A, main idea of p. 3 and main idea of whole selection 

B=at level:  Reread  Super Paper Snakes, 86B, main idea of p. 5, main idea of whole selection 

C=above:  TFK Exploring Nonfiction, Science #11, “Mammals: The World of Primates,” copy article for students main idea of first paragraph and main idea of whole selection
Independent/Buddy

Use a text at each group’s independent level with and without graphic organizer.

Assessment

TAKS Practice WB p. 22, Question 1


	149

150

209R

210R
	Reading—Comprehension

Draw and discuss visual images based on text descriptions including elements of a story, chronology, main idea/supporting details, cause/effect, problem solution and compare/contrast.  (9E)

Use the text’s structure or progression of ideas, such as cause/effect or chronology to locate and recall information, sometimes by the use of clues such as because, so, if, the, and since.  (L)     B
Reading—Fluency

Read regularly in independent-level materials.  (7A)  B
Read regularly in instructional-level materials that are challenging but manageable.  (6B)  B
	
	Scott Foresman, Vol. 1

Time for Kids-Exploring Nonfiction
	5 days

Note:  If testing is occurring during this week, substitute testing for Day 2.
	Completed Cause-Effect graphic organizer

Extension:  Have students take time to look back over a book writing several of the important events.   Then next to each event, list a cause.

Reteach:  Provide students with real examples of cause and effect in their lives and have them work with a partner to think of more examples and share with the group. 
	Graphic organizer rubric

TAKS assessment

Teacher observation of quality of discussion

Note:  To quickly gauge if a text is at a child’s instructional level, make sure that a child is not having to problem solve more than 1 in 10 words read.

To gauge if a text is at a child’s independent level, make sure that a child is not having to problem solve more than 1 in 20 words read.
	The text selections are based upon what teachers should have as part of the state’s textbook adoption.  It is strongly suggested that teachers substitute any text that is inappropriate for their class with texts that clearly show cause and effect.

Children should have access to a variety of culturally-diverse written text from the school, literacy, or classroom library.

	SAMPLE LESSON:  WEEK 8—CAUSE & EFFECT

	DAY 1
	DAY 2
	DAY 3
	DAY 4
	DAY 5

	Read Aloud

Choose a text that supports cause and effect such as The Heroine of the Titanic:  A Tale Both True and Otherwise of the Life of Molly Brown, by Joan Blos.

Use Cause-Effect Graphic Organizer throughout the week.

Word Study

Vowel Diagraph: ou
Phonics Songs & Rhymes Flip Chart 8,

Tape 4, Side 2 

Phonics Workbook, p.36

Teach-Whole Group Mini-Lesson

Apply-In centers or individually

Share-Whole Group

Shared Reading

Danger Icebergs!  SF Vol. 1, p. 201-206

Use Cause-Effect Graphic Organizer throughout the week.

Guided Reading

A=below:  Reread Special Delivery 64A

B=at level:  Reread Tug, Tug, Tug, 64B  

C=above:  Reread parts of “Vagua Days,” from Finding My Place, 1C, p. 5-15

C= Above Level:  My Place, 1C, p. 2-15 

Use Cause-Effect Graphic Organizer throughout the week.
	Read Aloud

Choose a text that supports cause and effect such as Smoky Night, by Eve Bunting.

Use Cause-Effect Graphic Organizer throughout the week.

Word Study

Vowel Diagraph ou,
Phonics Songs & Rhymes Flip Chart 8,

Tape 4, Side 2  

Phonics Workbook, p.37

Teach-Whole Group Mini-Lesson

Apply-In centers or individually

Share-Whole Group

Shared Reading

Danger Icebergs!  SF Vol. 1, p. 207-212 (cont’d)

Use Cause-Effect Graphic Organizer
Guided Reading

A=below:  Ready for the Rodeo, 63A

B=at Level:  Your New Planet, 67B, p.2-9

C= above:  Time For Kids-Exploring Nonfiction, Language Arts #5, “Mia Hamm” copy article

Use Cause-Effect Graphic Organizer
	Read Aloud

Can be continued outside of the reading block for pleasure and vocabulary development
Word Study

Diphthong ou
Phonics Workbook, p. 38

Teach-Whole Group Mini-Lesson

Apply-In centers or individually

Share-Whole Group

Shared Reading

Annabelle’s Party, SF Vol. 1, p.90-91
Use Cause-Effect Graphic Organizer

Guided Reading

A=below:  Reread Otto’s Mess, 62A

B=at level:  Your New Planet, 67B, p.10-16

C=above:  Time For Kids-Exploring Nonfiction, Social Studies # 3, “Energy: Renewable and Nonrenewable Sources (copy article)

Use Cause-Effect Graphic Organizer

Independent/Buddy

Use a text at each group’s independent level.  Use Cause-Effect graphic organizer.


	Read Aloud

Can be continued outside of the reading block for pleasure and vocabulary development
Word Study

Vowel Diagraph oo
Phonics Workbook p. 39

Teach-Whole Group Mini-Lesson

Apply-In centers or individually

Share-Whole Group

Shared Reading

--
Guided Reading

A=below:  Grandma Giggle, 78A, p.2-9

B=at level:  Crash! Flash! P, 2-9

C=above: Reread  Herbie and Annabelle, SF, Vol. 1, p.93-100 

Use Cause-Effect Graphic Organizer

Independent/Buddy

Use a text at each group’s independent level.  Use Cause-Effect Graphic Organizer

TAKS Model

Model with Shared Reading from Unit & End-of-Year Skills Test, Unit 1, p. 4 “A Writer Grows Up,’ Question 6 (p. 5)
	Read Aloud

Can be continued outside of the reading block for pleasure and vocabulary development
Word Study

Phonics Take Home Reader Book 8

Shared Reading

--
Guided Reading

A=below:  Grandma’s Giggle, 78A, p. 10-16 (cont’d)

B=at level: Crash! Flash!  P. 10-16 (cont’d)

C=above: Herbie and Annabelle, SF Vol. 1, 

p. 101-105 (cont’d)

Independent/Buddy

Use a text at each group’s independent level with and without graphic organizer.

Assessment

TAKS Practice Workbook, p. 10

Questions 1, 2, 3
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189

209R

210R

314
	Reading—Text Structure

Use reasoning and information from within text to explain the motives of characters and story events.  (L)  B

Reading—Literary Concepts

Use graphic organizers to analyze characters, including their traits, feelings, relationships, and changes, including what the character does, looks like, thinks, and feels, which may or may not be specifically stated by the author.  (11H)  B  T 

Reading—Fluency

Read regularly in independent-level materials.  (7A)  B
Read regularly in instructional-level materials that are challenging but manageable.  (6B)  B
Listening & Speaking—Speaks for a Purpose & Audience

Ask and answer relevant questions and make contributions in small or large group discussions, such as by encouraging others to give own views.

(3C)
	2
	Scott Foresman, Vol. 1


	5 days

Note:  If testing is occurring during this week, substitute testing for Day 2.


	Completed Character Analysis graphic organizer

Extension:  Choose two characters from two different stories.  Write dialogue between the two based on their traits (what each might say).

Reteach:  Have students study characters in some easy familiar books (such as Frog and Toad), observing and thinking about the character and then finding evidence to support their ideas.  Guide students to notice details about the character(s) and consider what traits these details reveal.
	Graphic organizer rubric

TAKS assessment

Teacher observation of quality of discussion

Note:  To quickly gauge if a text is at a child’s instructional level, make sure that a child is not having to problem solve more than 1 in 10 words read.

To gauge if a text is at a child’s independent level, make sure that a child is not having to problem solve more than 1 in 20 words read.

Students can chart their reading fluency weekly.
	The text selections are based upon what teachers should have as part of the state’s textbook adoption.  It is strongly suggested that teachers substitute any text that is inappropriate for their class with texts that clearly show character’s motives.

Children should have access to a variety of culturally-diverse written text from the school, literacy, or classroom library.

	SAMPLE LESSON:  WEEK 9—CHARACTERS’ MOTIVES

	DAY 1
	DAY 2
	DAY 3
	DAY 4
	DAY 5

	Read Aloud

Choose a text that supports characters’ motives such as Stellaluna, by Janell Cannon.

Use Character Analysis Graphic Organizer throughout the week.

Word Study
Consonants j, g /j/

Phonics Songs & Rhymes Flip Chart 9

Tape 5, Side 1, Phonics Workbook, p. 41

Teach-Whole Group Mini-Lesson

Apply-In centers or individually

Share-Whole Group

Shared Reading

“The Newcomer,” SF Vol. 1, 

p. 108-109

Use Character Analysis Graphic Organizer throughout the week.

Guided Reading

A=below: Reread Ice Walk,  65 A

B=at level:  My Favorite Sport, 65B

C=above:  “All I See” from The Whole Wide World, 2C p. 5-17

Use Character Analysis Graphic Organizer throughout the week.


	Read Aloud

Choose a text that supports characters’ motives such as Doctor DeSoto, by William Steig.

Use Character Analysis Graphic Organizer

Word Study

Consonants s, c /s/

Phonics Songs & Rhymes Flip Chart 9 

Phonics Workbook, p. 42

Teach-Whole Group Mini-Lesson

Apply-In centers or individually

Share-Whole Group
Shared Reading

Allie’s Basketball Dream, SF Vol. 1 p. 111-119

Use Character Analysis Graphic Organizer.

Guided Reading

A=below:  Junior, 85A, p. 2-9

B=at Level:  Market Treasure Hunt, 76B, p. 2-9

C= above:  Mom’s Best Friend, SF Vol.1, 

p. 293-302

Use Character Analysis Graphic Organizer
	Read Aloud

Can be continued outside of the reading block for pleasure and vocabulary development
Word Study

Consonants j, g /j/ and S, c /s/

Phonics Workbook, p. 43

Teach-Whole Group Mini-Lesson

Apply-In centers/individually

Share-Whole Group

Shared Reading

Allie’s Basketball Dream, SF Vol. 1 p. 120-126 (cont’d)
Use Character Analysis Graphic Organizer

Guided Reading
A=below:  Junior, 85A p. 10-16 (cont’d)  

B=at level: Market Treasure Hunt, 76B, p.10-16

C=above:  Brave As A Mountain Lion, SF Vol. 1 p. 309-317 

Use Character Analysis Graphic Organizer

Independent/Buddy
Use a text at each group’s independent level.  Use Character Analysis Graphic Organizer.


	Read Aloud

Can be continued outside of the reading block for pleasure and vocabulary development
Word Study
Long a:  ai, ay

Phonics Workbook, p. 44

Teach-Whole Group Mini-Lesson

Apply-In centers/individually

Share-Whole Group
Shared Reading

--
Guided Reading

A=below:  Ellie On Her Own 83A, p. 2-8

B=at level:  The Best Place of All, 87B, p. 2-8

C=above: Brave As A Mountain Lion, SF Vol. 1 p. 318-326 (cont’d)

Use Character Analysis Graphic Organizer

Independent/Buddy

Use a text at each group’s independent level.  Use Character Analysis Graphic Organizer
TAKS Model

Model using Unit End-of-Year Skills Test, Unit 1, “Asha’s Blanket,” p. 1-2, Questions 1 & 3 (p.3)
	Read Aloud

Can be continued outside of the reading block for pleasure and vocabulary development

Word Study

Phonics Take Home Reader Book 9

Shared Reading

--
Guided Reading

A=below:  Ellie on Her Own, 83 A, p. 9-19 (cont’d)

B=at level:  The Best Place of All, 87B, p. 9-16 (cont’d)

C=above:  All About Mimi, SF Vol. 1, p. 330-331

Independent/Buddy

Use a text at each group’s independent level with and without graphic organizer.

Assessment

TAKS Practice WB, p. 12, Questions 1, 3
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	Vocabulary—3rd Grade

Note:  This is the vocabulary list for the entire year; vocabulary for 

3rd Grade includes the non-negotiable words from K-2

	Kindergarten 

Non-negotiables
	1st Grade

Non-negotiables
	2nd Grade

Non-negotiables
	3rd Grade

Non-negotiables

	a
	all
	about
	anymore

	am
	an
	after
	anything

	and
	are
	again
	anyway

	as
	be
	animal
	balloon

	at
	big
	another
	been

	can
	boy
	beautiful
	before

	Child’s name (first & last)
	but
	because
	between

	Dad
	can't
	best
	bought

	do
	car
	better
	boy’s

	fun
	come
	black
	break

	get
	did
	broke(n)
	brought

	go
	down
	brother
	carry

	had
	eat
	catch
	check

	I
	for
	caught
	could

	if
	from
	children
	covered

	in
	girl
	city
	crashes

	is
	good
	clock
	cried

	it
	have
	crash
	decided

	look
	her
	didn’t
	does

	love
	here
	don’t
	everybody

	me
	how
	drink
	everything

	Mom
	like
	eating
	field

	my
	little
	every 
	finally

	no
	made
	favorite
	forever

	not
	of
	float
	front

	on
	out
	found
	getting

	or
	play
	friend(s)
	girl’s

	see
	pretty
	green
	goal

	the
	ride
	happen(ed)
	great

	to
	said
	hurt
	group

	us
	saw
	it’s
	gym

	was
	sister
	know
	half

	we
	some
	line
	heard

	yes
	stay
	many
	I’ll

	you
	still
	maybe
	joke

	
	talk
	might
	junk

	
	tell
	missed
	kept

	
	that
	move
	knew

	
	them
	name
	ladder

	
	thing
	off
	learn

	
	this
	other
	let’s

	
	very
	people
	letter

	
	went
	please
	mail

	
	what
	rain
	north

	
	when
	ready
	only

	
	who
	right
	outside

	
	why
	running
	paid

	
	will
	sale
	phone

	
	with
	school
	practice

	
	your
	second
	quit

	
	zoo
	skate
	rain

	
	
	snap
	really

	
	
	someone
	record

	
	
	stop
	scared

	
	
	teacher
	second

	
	
	thank
	shook

	
	
	their
	size

	
	
	there
	slow

	
	
	they
	small

	
	
	third
	sometimes

	
	
	threw
	south

	
	
	too
	sports

	
	
	truck
	stopped

	
	
	trying
	steal

	
	
	two
	study

	
	
	very
	struck

	
	
	were
	suddenly

	
	
	
	surprise

	
	
	
	than

	
	
	
	that’s

	
	
	
	their

	
	
	
	thought

	
	
	
	trip

	
	
	
	trouble

	
	
	
	unit

	
	
	
	until

	
	
	
	upon

	
	
	
	use

	
	
	
	wanted

	
	
	
	we’re

	
	
	
	what’s

	
	
	
	where

	
	
	
	which

	
	
	
	whole

	
	
	
	without

	
	
	
	won

	
	
	
	won’t

	
	
	
	write

	
	
	
	writing


POL— Accountable Talk Teaching Tip:


Teachers press students for accurate and clear evidence for their claims.


“Where do you see that in the text?”


“How can we check to make sure?”


“So why do you think that?”





POL—Accountable Talk Teaching Tip:





Teachers facilitate group discussions about an author’s ideas and prompt student-to-student interactions and student initiated questions about author’s ideas.  Students will be asked to make specific reference to a text to support arguments and assertions.  





POL—Accountable Talk Teaching Tip:


Narrative Queries:


“How do things look for the character now?”


“How has the author let you know that something has changed?”


“Given what the author has already told us about this character, what do you think he’s up to?”














POL—Accountable Talk Teaching Tip:


Teacher establishes norms for respect, risk-taking, rigor and equitable participation and insists that students listen attentively and speak so others can hear.


“Can anyone add on to the idea  __ is building?”


“Who can repeat what __ just said.”


“Say more, and speak so everyone can hear.” 





POL—Academic Rigor Teaching Tip:





To encourage rigor, the student will be responsible for providing evidence from the text (paraphrased and direct quote) that supports and confirms word meaning.





POL—Clear Expectations Teaching Tip:


Collaborate with students to develop a criteria chart for completion of  the graphic organizer.  Add, delete, and change as the standard becomes clearer to the students.





POL—Clear Expectations Teaching Tip:


Create criteria using a Venn Diagram that compares main idea for expository and for narrative text.





POL—Rigorous Thinking


Teaching Tip:


Have students draw comparisons and contrasts among the variations in word meanings.





POL—Rigorous Thinking Teaching Tip:


Press students for relevant, appropriate, and sufficient evidence for their claims.


“How did you arrive at that conclusion about the character?”  


“What in the text makes you think that about the character?”








                                                                                The writing sample lessons were designed to be used in conjunction with the sample lessons for reading.                                                                    11/5/2003
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