EL12. Monitoring: Attachment 3


Evidence of the IFL Principles of Learning in Every Austin ISD Classroom

	Criteria
	1
	2
	3
	4

	Clear Expectations
	Criteria do not align with TEKS and Austin ISD curriculum documents.
	Criteria align with TEKS, but do not align with Austin ISD curriculum documents.
	Criteria align, to some extent, with both TEKS and Austin ISD curriculum documents.
	Criteria clearly align with TEKS and Austin ISD curriculum documents.

	
	Criteria for quality work are vague, not accessible to all students, but are displayed publicly.
	Criteria for quality work are general and accessible to some students and are displayed publicly.
	Criteria for quality work are explicit, accessible to all students, and displayed publicly, but do not change over time to respond to level of rigor as learning deepens.
	Criteria for quality work are explicit, accessible to all students, displayed publicly, and change over time to respond to level of rigor as learning deepens.

	
	Student work does not reflect the public criteria. Students do not use criteria to asses their work or the work of others.
	Student work reflects the public criteria, but students do not use criteria to assess their work and the work of others.
	Student work reflects the public criteria and the criteria are sometimes used to assess their work and the work of others.
	Student work reflects the public criteria and students frequently use criteria to assess their work and the work of others.

	
	Students do not know how their work will be scored. 
	Students know to align their work to the criteria, but do not know how their work will be scored.


	Students know to align their work to the criteria and have some general understanding of how it will be scored according to the criteria.
	Students know to align their work to the criteria and have a clear understanding of how it will be scored according to the criteria.

	
	Students  do not revise  their work to meet quality standards.
	Students seldom revise their work to meet quality criteria.
	Students often revise their work to meet quality criteria.
	Students revise their work to meet quality criteria on a systematic basis as appropriate.

	Accountable Talk
	Few students participate consistently throughout the discussion. The discussion is limited to teacher initiated questions, student responses, and teacher evaluation of those responses. Task does not invite rigor in talk.
	Some students participate consistently throughout the discussion by restating, clarifying, extending, and agreeing, but do not challenge ideas of peers or teacher. Task minimally invites rigor in talk.
	Many students participate consistently throughout the discussion by restating, clarifying, extending, and agreeing, but do not challenge the ideas of peers or teacher. Task invites some rigor in AT.
	Majority of students participate consistently throughout the discussion by restating, clarifying, extending, agreeing, and challenging ideas of peers or teacher. Task invites rigor in AT.

	
	The teacher and students do not link speaker’s contributions or show how ideas/positions relate to one another. Task is insufficiently rigorous for AT.
	Only the teacher links speaker’s contributions and shows how ideas/positions relate to one another. Task is minimally rigorous for AT.
	The teacher and some students link speaker’s contributions and show how ideas/positions relate to one another. Task is sufficiently rigorous for AT.
	The teacher and students link speaker’s contributions and show how ideas/positions relate to one another. Task is amply rigorous for AT.

	
	The teacher and students do not press for accurate and appropriate evidence. Task does not invite rigor in AT.
	Only the teacher presses for accurate and appropriate evidence for their claims, including references to the text* or prior classroom experiences. Some students respond to pressing and challenging. Task minimally invites rigor in AT.
	The teacher and some students press for accurate and appropriate evidence for their claims, including references to the text* or prior classroom experiences. Students respond comfortably to pressing and challenging. Task invites some rigor in talk.
	The teacher and students press for accurate and appropriate evidence for their claims, including references to the text* or prior classroom experiences. Students respond comfortably to pressing and challenging. Task invites rigor in talk.

	
	Students do not explain their thinking. Task is insufficiently rigorous for AT.
	Some students explain their thinking using reasoning that is aligned to the discipline being studied. Task is minimally rigorous for AT.
	Many students explain their thinking using reasoning that is aligned to the discipline being studied. Task is sufficiently rigorous for AT.
	Majority of students explain their thinking using reasoning that is aligned to the discipline being studied. Task is amply rigorous for AT.

	Academic Rigor
	Students complete work minimally aligned with TEKS and Austin ISD curriculum. Task does not show rigor in text, concept or thinking.
	Students complete work aligned with TEKS and Austin ISD curriculum. Task shows some rigor in text, but not in concept or thinking.
	Students complete work aligned with TEKS and Austin ISD curriculum. Task shows some rigor in text and concept, but not in thinking.
	Students complete challenging work aligned with TEKS and Austin ISD curriculum. Task shows rigor in text, concept, and thinking.

	
	Assignment and corresponding student work do not show evidence of engaging students in complex thinking.
	Assignment and corresponding student work show some evidence of engaging students in solving problems.
	Assignment and corresponding student work show evidence of engaging students in thinking in solving authentic, but not challenging problems.
	Assignment and corresponding student work show evidence of engaging students in complex thinking in solving authentic, challenging problems.

	
	Student work does not reflect student’s thinking and understanding of why formulas or procedures work.
	Student work shows some evidence of student’s thinking and understanding of why formulas or procedures work.
	Student work reflects student’s thinking and understanding of why formulas or procedures work; but do not identify patterns, form generalizations, and support conclusions with evidence.
	Student work reflects student’s thinking and understanding of why formulas or procedures work. Students identify patterns, form generalizations, and support conclusions with evidence.

	
	Students do not engage with the meanings or nuances of a text.*
	Students engage with the surface meanings or nuances of a text*
	Students engage with the underlying meanings or nuances of a text.* Students interpret or analyze a text,* but do not use extensive and detailed evidence from the text* to support their ideas or opinions.
	Students engage with the underlying meanings or nuances of a text*. Students interpret or analyze a text* and use extensive and detailed evidence from the text* to support their ideas or opinions.

	Socializing Intelligence
	Students do not use the skills of intelligent thinking specific to the discipline being studied.
	Students use some of the skills of intelligent thinking, but are not specific to the discipline being studied.
	Students use some of the skills of intelligent thinking specific to the discipline being studied.
	Students consistently use the skills of intelligent thinking specific to the discipline being studied.

	
	Students do not use the academic language specific to the discipline being studied.
	Students seldom use academic language specific to the discipline being studied.
	Students often use academic language specific to the discipline being studied.
	Students consistently use the academic language specific to the discipline being studied.

	
	Classroom practices and student work do not show evidence that effort creates ability for students. Students are not expected to reflect on their efforts.
	Classroom practices and some student work show evidence that effort creates ability for students. Students sometimes reflect on their efforts.
	Classroom practices and many examples of student work show evidence that effort creates ability for students. Some students are told that they are already competent learners and are able to become even better through their persistent use of strategies and by reflecting on their efforts.
	Classroom practices and student work show evidence that effort creates ability for all students. All students are told that they are already competent learners and are able to become even better through their persistent use of strategies and by reflecting on their efforts.

	
	Classroom practice does not hold students accountable for using learning, problem solving, and helping strategies.
	Classroom practice holds some students accountable for using learning, problem solving, and helping strategies.
	Classroom practice holds most students accountable for using learning, problem solving, and helping strategies.
	Classroom practice holds all students accountable for using learning, problem solving, and helping strategies.

	
	Students do not show evidence of being persistent when completing work.
	Some students show evidence of being persistent when completing work.
	Many students show evidence of being persistent when completing challenging work.
	All students show evidence of being persistent when completing challenging work.


* Text is defined by Harris and Hodges as a segment of spoken or written language available for description or analysis or written or printed matter on a page or in a book; words in The Literacy Dictionary.

 11/6/03

