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__________________________________________

AUSTIN INDEPENDENT SCHOOL DISTRICT

Office of the Superintendent

Memorandum

To:

Members, Board of Trustees

From:

Pascal D. Forgione, Jr., Ph.D., Superintendent

Subject:
EL-12, Curriculum and Instruction, Monitoring Report

Date:

November 7, 2003


I certify this information to be accurate as of the close of business on November 7, 2003.

EL-12 states, “The Superintendent shall not fail to ensure that the district implements curriculum and instruction that includes clearly defined academic standards for specific courses of study.”  Accordingly, the Superintendent may not:

1. Fail to develop and implement academic standards that meet or exceed state and nationally recognized model standards.

Superintendent’s Compliance Rating of EL 12.1:  In Compliance
Compliance Standard/Policy:

Policy EHAA (Legal):  “As a condition of accreditation, the District shall provide instruction in the [Texas] essential knowledge and skills at appropriate grade levels.” 
	Evidence of Compliance

with EL 12.1
	Research Basis for Examples of Compliance
	Continuing 

Challenges

	1. Academic standards were clarified and specified to meet and exceed state standards (including appropriate national standards) with the development and delivery of the AISD PK-12 Curriculum Matrices in core content subject areas in 2002. These standards are aligned with the state-mandated TEKS and have been clarified and specified for every grade and subject to direct and support instruction in all grades and classrooms. Continued feedback will be sought from internal users and from external experts regarding the rigor and clarity of the standards.
	Research used in the development of district standards included:

1.  Best Practices Research from the National Center for Educational Excellence (District Practice 1 identified by the NCEA is Setting the Bar for High Performance: Defining Academic Standards.  Information about this research-based practice may be found at http://www.nc4ea.org).  

2. Curriculum Management Research from the International Curriculum Management Audit Center (ICMAC).  High Performing School Review Standard One: Establish a well-crafted, focused, valid, and clear curriculum to direct teaching. More information about the ICMAC standards may be found at:

http://www.pdkintl.org/profdev/icmac/schrev.htm 
	While the district has committed considerable expertise, time, money and effort in the clarification and specification of core academic standards, we continue to face the challenge of systemic implementation of the standards in every classroom for every student.  Year one feedback from teachers and principals indicated that the curriculum standards and instructional support documents were helpful in lesson planning and in instructional focus.  There remains variation in the level of focus, compliance, and quality of instruction of the standards.  At the same time, the district continues to face achievement gaps between and among student groups relative to mastery of the identified standards. Continuing to close achievement gaps while at the same time meeting and exceeding the higher TAKS standards continue to be a challenge.   See Attachment 1for 2003 TAKS Data.

	Evidence of Compliance

with EL 12.1
	Research Basis for Examples of Compliance
	Continuing 

Challenges

	2. In compliance with the AISD Curriculum Management Plan and Timeline, three enrichment subject areas, Career and Technology Education, Technology Applications, and English as a Second Language are beginning the process of reviewing and revising academic standards, selecting instructional resources, and developing curriculum.
	Curriculum Management Research from the International Curriculum Management Audit Center (ICMAC).  Standard Two, Curriculum, of the curriculum audit protocol prescribes that curriculum be reviewed and updated at least once every six years. More information about curriculum management may be found in the text The Curriculum Management Audit: Improving School Quality, by Frase, English and Poston, 2000.
	The five-year timeline for development of a quality, aligned curriculum for every course and every grade level is a challenging and rigorous expectation.  Maintaining focus on the critical core academic areas that are a requirement of graduation and the TAKS tests while allocating resources, time, and focus to the enrichment areas, also critical to a well-rounded education, continues to be a challenge.  See Attachment 2 for a copy of the AISD Curriculum Management Timeline.

	3.  Implementation of the Principles of Learning( began in 1999. Through the curriculum feedback and revision processes, explicit applications of the Principles of Learning in instruction were imbedded in all the core academic area Instructional Planning Guides. In addition, a rubric clarifying the levels of implementation of the Principles of Learning has been developed as a training, monitoring, and professional development tool.  See Attachment 3 for Principles of Learning Implementation Rubric.
	In her research into high performing urban school district, Lauren Resnick of the Institute for Learning has identified a set of design principles for teaching and learning.  The fifth principle, Coherence in Standards, Curriculum, Assessment and Professional Development, is predicated on the notion that throughout the district, instruction should focus on a set of clear achievement standards.  This research and other information may be found at www.instituteforlearning.org.
	Implementation of the Principles of Learning remains a district focus and resources, staff development, and program development initiatives have been allocated toward this goal.  As with implementation of curriculum standards, implementation of the Principles of Learning is evidenced throughout the district, but with varying degrees of quality and clarity.  The challenge of on-going professional development (especially with new teachers and principals) is one we continue to face.  


2. Fail to develop a curriculum aligned with and designed to enable students to meet or exceed the established standards.

Superintendent’s Compliance Rating of EL 12.2:  In Compliance

Compliance Standard/Policy:

Policy EHAA (Legal): “The District shall ensure that all children in the District participate actively in a balanced curriculum designed to meet individual needs….” 

Policy EG(Local):  “The District expects that learning shall be enhanced by adherence to a skillfully articulated, written curriculum that states District expectations of what students are to learn and that promotes continuity by cumulative acquisition and mastery of skills and behaviors…”

	Evidence of Compliance

with EL 12.2
	Research Basis for Examples of Compliance
	Continuing 

Challenges

	In compliance with the AISD Curriculum Management Plan and Timeline, two major curriculum development initiatives are underway and/or continuing:

1. Foundation subject area curriculum (core academic areas) are in Phase II of Development/ Implementation. See Attachments 4a and 4b for a sample of the AISD IPG Yearly Overview and 1st Nine Weeks IPG.  

2.  Three enrichment subject areas, Career and Technology Education, Technology Applications, and English as a Second Language are beginning Phase I of the development process which includes reviewing and revising academic standards, selecting instructional resources, and initial curriculum development. 


	Curriculum Management Research from the International Curriculum Management Audit Center (ICMAC).  Standard Two, Curriculum, of the curriculum audit protocol prescribes that curriculum be reviewed and updated at least once every six years. More information about curriculum management may be found in the text The Curriculum Management Audit: Improving School Quality, by Frase, English and Poston, 2000.
	The five-year timeline for development of a quality, aligned curriculum for every course and every grade level is a challenging and rigorous expectation.  Maintaining focus on the critical core academic areas that are a requirement of graduation and the TAKS tests while allocating resources, time, and focus to the enrichment areas, also critical to a well-rounded education, continues to be a challenge.  See Attachment 2 for a copy of the AISD Curriculum Management Timeline.

	Curriculum Guides (IPGs) are presently being modified to provide teachers with instructional guidance for meeting the needs of diverse learners.  

· In the summer of 2003, special education and regular education teachers and specialists worked together to develop a set of IPG-based modifications.  See Attachment 5 for Special Ed. Modifications.  

· A team of teachers and specialists from the Paredes/Akins vertical team and the Advanced Academic Services Department are working together to develop IPG-based modification for Gifted and Talented students in grades 6-10.

· Model IPG-based lesson plans for grades K-5 which provide examples of modifications for Gifted and Talented students, are currently being developed by elementary teachers and the Advanced Academic Services Department.


	Research sources used in the development of district standards included:

1.  Best Practices Research from the National Center for Educational Excellence (District Practice 1 identified by the NCEA is Setting the Bar for High Performance: Defining Academic Standards.  Information about this research-based practice may be found at http://www.nc4ea.org).  

2. Foundations of Success Research from the Council of the Great City Schools.  One of the nine strategies for success for high performing urban districts is “aligning curriculum with state standards and helping translate these standards into instructional practice.  All nine strategies may be found at http://www.cgcs.org/reports/Foundations.html
	While the district has committed considerable expertise, time, money and effort in the clarification and specification of core academic standards, we continue to face the challenge of systemic implementation of the standards in every classroom for every student.  Year one feedback from teachers and principals indicated that the curriculum standards and instructional support documents were helpful in lesson planning and in instructional focus.  There remains, however, variation in the level of focus, compliance, and quality of instruction of the standards.  At the same time, the district continues to face achievement gaps between and among student groups relative to mastery of the standards. 


3. Fail to develop or select assessments that will adequately measure each student’s progress toward achieving the standards.

Superintendent’s Compliance Rating of EL 12.3:  In Compliance

Compliance Standard/Policy:

Policy EK (Legal):  “In addition to the state-administered assessment instruments, the District may adopt and administer criterion-referenced or norm-referenced assessment instruments…”
External Curriculum Standard:  The AISD Just for the Kids Curriculum Audit recommended that “strong and challenging district benchmark assessments must be developed and administered.”

	Evidence of Compliance

with EL 12.3
	Research Basis for Examples of Compliance
	Continuing 

Challenges

	1.  Selected Assessments: 

In addition to compliance with all aspects of the state-mandated assessment program (TAKS), AISD administers a variety of assessments to determine the progress of all students toward meeting district and state standards (PSAT, SAT, ACT, Advanced Placement and International Baccalaureate, etc.) For the 2003-2004 school year, norm referenced testing is at campus discretion.  Three AISD campuses will participate in the NAEP national tests this year.

(Lanier, McCallum, Pillow)

2. Developed Assessments:

Benchmarks:

The district is in year two of Benchmark Testing in grades 2-11.  11th grade was added this year (all four core areas tested).

IPG Assessments (6/9 Weeks):

IPG assessments are provided to principals and teachers in grades 2-8.  Development of High School IPG tests will begin this year.

Physical Education Benchmarking:

In 2003, the district began requiring the Fitnessgram assessment in selected grades to determine basic student fitness levels.  
Technology Benchmark:

AISD will begin developing benchmark assessments for technology proficiency this year.

3. Specialized Assessments for Program Placement

A variety of assessments are used to identify students in need of special program support or intervention.
	1.  Best Practices Research from the National Center for Educational Excellence:  District Practice 3 identified by the NCEA is Monitoring School Performance recommends that, “District benchmark assessments of academic objectives are developed as a strong supplement to state and standardized tests….The district typically requires the administration of the benchmark assessments at two or three checkpoints. A feedback loop at the district and school level is in place to ensure data on student performance are reviewed and that action is taken. In addition the district provides unit or weekly assessments that the principal and/or teachers may use to monitor student progress more frequently. District assessment data are continually disaggregated to study performance by school, instructor, gender, ethnicity, or any other grouping that may be significant to the district.”  More information about District Practice 3: Monitoring Performance may be found at http://www.nc4ea.org).  
2. Foundations of Success Research from the Council of the Great City Schools.  Strategy #7 of the nine strategies for success for high performing urban districts states, “They [high performing districts] gave early and ongoing assessment data to teachers and principals as well as trained and supported them as the data were used to diagnose teacher and student weaknesses and make improvements.” All nine strategies may be found at http://www.cgcs.org/reports/Foundations.html
	Three challenges remain in the successful use of district benchmark and state assessment data as drivers of instruction.  One is an alignment challenge, one is a technical challenge, and the other is a human challenge.

The Alignment Challenge:  In the new accountability era of TAKS and AYP, it is critical that district and campus-level assessments results be useful in targeting instruction to close achievement gaps and raise the standards of learning for all students.  Therefore, district benchmark assessments must be aligned to the expectations, rigor, and format of the TAKS test.  No national norm-referenced or criterion-referenced tests are aligned to the state standards.

The Technical Challenge:

We have faced challenges in maintaining and supporting the benchmark testing, TPRI/Tejas Lee test data entry.  Improvements were implemented during the past year to lessen the impact of these processes on teachers.  We will continue to improve and refine this process.

The Human Challenge:

The district continues to face the challenge of supporting a system of instructional staff to examine practices, use data, and focus instruction based on data.


4. Fail to ensure that the curriculum includes all legally required and Board approved courses and programs.

Superintendent’s Rating of EL 12.4:  In Compliance  

Compliance Standard/Policy:
Policy EHAB (Legal):  “A district that offers kindergarten through grade 5 must provide instruction in the required curriculum as specified in 19 TAC 74.1 (relating to Essential Knowledge and Skills).”

Policy EHAC (Legal):  “A District that offers grades 6-8 [and 9-12] must provide instruction in the required curriculum as specified in 19 TAC 74.1, relating to essential knowledge and skills.”
	Evidence of Compliance

with EL 12.4
	Research Basis for Examples of Compliance
	Continuing 

Challenges

	The district offers all legally required and Board-approved courses.  All elementary campuses offer the required foundation and enrichment courses.  All secondary students use a common course choice sheet for course selection and registration purposes.  The Action Plan for the Recommended High School Program is being implemented and monitored regularly to ensure that the graduating classes of 2003 and beyond will be fully compliant. 

The secondary course selection guide (SSIG) may be found at 

http://www.austin.isd.tenet.edu/k12/curriculum/schoolguide/2004/index.phtml .
	Best Practices Research from the National Center for Educational Excellence (District Practice 1 identified by the NCEA is Setting the Bar for High Performance: Defining Academic Standards expects that all district-approve curricula be developed for all required courses at every grade level, not just for those courses and grades tested by the state assessment (http://www.nc4ea.org).  


	One area identified for improvement is the alignment of course selection, registration, and course credit databases.  Improvements are underway regarding course approval, course credit, course selection, and course master databases to ensure that these processes are as seamless and accurate as possible for all students, parents, and staff.


5. Fail to ensure that the curriculum and instruction actively address the needs of all students including students who have been suspended from regular programs. 

Superintendent’s Rating of EL 12.5:  In Compliance  

Compliance Standard/Policy:

Policy EHAA (Legal): “The District shall ensure that all children in the District participate actively in a balanced curriculum designed to meet individual needs….” Education Code 28.002(g)
Policy FOAB (Legal):  “The District shall provide an alternative education program (AEP) that meets [identified] criteria”….

	Evidence of Compliance

with EL 12.5
	Continuing 

Challenges

	The district provides for the needs of individual students through teaching a common core curriculum and offering a range of programs and services in a variety of educational settings to support student mastery of the curriculum. 

Specialized instructional programs for meeting individual student needs include such programs and placements as Bilingual Education, English as a Second Language, support services outlined in Section 504 of the Rehabilitation Act, Special Education, Reading Recovery, AVID, Gear-Up, Advanced Placement, International Baccalaureate, Gifted and Talented, Academic Magnets, summer school, DELTA, Garza, Dill, pregnancy-related services, and Alternative Learning Center.
The Alternative Learning Center (6-12) and the Dill School (K-5) are aligned to, and conform to, the provisions of Texas Education Code Chapter 37.00.  Students are served who have been removed from their home schools for violations of the District’s “Student Code of Conduct” local, state or federal laws.  All Dill and ALC teachers are certified, including special education.

The district has been engaged in a large-scale initiative to examine and improve the safety of all schools that includes examining discipline data and alternative placement decisions.
	As noted in EL12.1 and 12.2, continuing the “laser-like focus” on implementation of the core curriculum is a challenge in the face of competing interests, interest groups, and initiatives.

Continuing challenges of ensuring appropriate special programs identification and placement for all students and all student groups is a challenge in some areas.  The district has three initiatives underway to meet this challenge:

1. special education referral and identification initiative,

2.  gifted and talented referral and identification initiative, and

3.  the AP incentives grant-funded program

The challenge of supporting campus safety and encouraging a positive learning climate for all students while at the same time ensuring that all AISD students have access to the same core curriculum, resources, and opportunities is a challenge.  


6. Fail to ensure that the curriculum and instruction include opportunities for students to develop talents and interests in more specialized areas.

Superintendent’s Rating of EL 12.6:  In Compliance with Exceptions  

Compliance Standard/Policy:
Policy EG (Local): “The written curriculum shall be designed to provide and support motivational interventions for students that emphasize self-directedness, intrinsic goal setting, and persistence, which will empower students to maximize their learning potential. The taught and tested curriculum shall be aligned with the written curriculum.”

Policy EGA (Local):  “The academic magnet programs are ongoing, integral components of the total educational program for students in the District. The District shall operate academic magnet programs to serve students with specialized academic aptitudes and interests…”

Policy EHBB (Legal):  “The District shall establish a process for identifying and serving gifted and talented students and shall establish a program for those students in each grade level. The District may establish a shared services arrangement with other districts.”
	Evidence of Compliance

with EL 12.6
	Research Basis for Examples of Compliance
	Challenges

	In addition to continuing all programs designed to support students’ talents and interests (GT, Magnet, AP/IB, extra- curricular and other co-curricular programs) one major initiative is underway to improve student achievement based upon their talents and interests.  

College and Career Preparation:

Career and Technology Education (CATE) curriculum development and program improvement were identified as critical improvement areas for the 2003-2004 school year.   Initial restructuring efforts include the Travis High School Culinary Arts Institute, the joint AISD and Texas School for the Deaf program, and the health sciences institute at Lanier High School.  Additional School to Career program development work must be done and major resources must be generated in the future. To that end, AISD has contracted with ACC to manage all college and career preparation programs, including the School to Career programs. This innovative approach to a seamless PK-14 program began on July 1, 2003.  Since that time, internal program review has been underway.  An RFP for external program auditing will begin this fall to determine specific areas in need of improvement, areas of quality for expansion, and provide the district with a set of recommendations for building a world-class college and career preparation program.


	The High Schools That Work research by Dr. Gene Bottoms and others, describes a set of practices for high performing urban schools.  These practices will be used to inform the redesign of AISD College and Career Preparation Programs.  Some of these practices include:

· Increasing the academic rigor for all students through challenging course selection/requirements and higher learning expectations

· Expecting all students to complete a “concentration” of rigorous courses, academic and/or technical.

· Using data to target instruction and providing extra help for students based on data.

Additional practices may be found at

Bottoms, Gene; Fox, Joanna & New Thomas. 2000. Research Brief — The 2000 High Schools That Work Assessment: Improving Urban High Schools. Atlanta: SREB.
	Redesigning the School to Career programs and integrating all college and career preparation programs is a very intensive undertaking.  This model holds great promise for improving the quality of our programs and services to students, but it brings several challenges.  This redesign involves many different departments, services, and functions throughout the district and encompasses many different services and programs.  We face a long-term challenge of building a common vision, program focus, and continuity of services.  To meet the long-term goal, our short-term challenge is supporting the external audit process that will begin this fall.

This area was rated as 

In Compliance with Exceptions because College and Career Programs were determined to be in need of improvement last year and while intense effort is being applied to this initiative, the program improvements have not yet been made.




7. Fail to assure that the curriculum and instruction address the different needs of students of various backgrounds and abilities.

Superintendent’s Compliance Rating of EL 12.7:  In Compliance 
Compliance Standard/Policy:

Policy EHBC (Legal):  “The District shall offer an intensive program of instruction for students who did not perform satisfactorily on a state assessment instrument.”

Policy EHBE (Legal) establishes and directs the instructional program for English language learners under the monitoring of a Language Proficiency Advisory Committee as specified in Texas Education Code §29.063.

	Evidence of Compliance

with EL 12.7
	Research Basis for Examples of Compliance
	Challenges

	The district aligned written curriculum sets common expectations for all students and provides a common measure of achievement. A variety of specialized instructional programs for meeting individual student needs continue to be implemented, monitored, and supported. 

One new initiative for meeting the needs of struggling learners is the Three-Tier Intervention Model that is being used to develop intervention plans across the district (K-3 Reading Initiative, Middle School Literacy Program, High School Intervention Plans, etc.).  


	Systemic and on-going monitoring of student performance followed by target interventions has supported the research of the National Center for Educational Accountability (NCEA).  The NCEA analyses of The Broad Prize high performing urban districts led to the identification of four district practices that, together, create a system of change in urban schools. This Framework for Urban Reform details the specific practices of the finalist districts.  Practice #4 is “Recognizing, intervening, and adjusting as needed to help all students succeed at high levels.”
 


	The challenges to implementing a districtwide expectation and model for interventions for struggling learners include:

· equitable allocation of resources, 

· ensuring the use of data to inform both the identification of struggling learners and the specific, target intervention,

· supporting the need for intervention monitoring and data collection methods across the district to ensure that all students are receiving the support they need.


8. Fail to encourage innovative or experimental programs, carefully monitoring and evaluating the effectiveness of all such programs and informing the Board annually about their effectiveness.

Superintendent’s Compliance Rating of EL 12.8:  In Compliance 
Compliance Standard/Policy: 

Policy EG (Local):  “The District shall establish evaluation procedures for determining the effectiveness of instructional programming…”

	Evidence of Compliance

with EL 12.8
	Research Basis for Examples of Compliance
	Challenges

	Several innovative and/or experimental programs are being implemented across the district.  Major innovations include:

· Blueprint Schools Initiative

· Focus Schools Support Initiative

· Systemwide Intervention Programs

· College and Career Preparation Redesign

Evaluation of year one of the Blueprint program was presented to the Board of Trustees at a previous meeting.  An audit evaluating college and career preparation programs will begin in December 2004.
	Research supporting identifying, monitoring, and supporting high-needs schools may be found in at http://www.cgcs.org/reports/Foundations.html.  One of the nine practices of high performance was focusing on the lowest-performing schools. Some districts provided additional resources and attempted to improve the stock of teachers and administrators at their lowest-performing schools.
	In a time of diminishing resources, continuing to commit adequate equity-based resources to high-needs schools and maintain and improve programs and services to all schools is a challenge.


9. Fail to ensure that all curriculum and instruction are regularly evaluated and modified as necessary to assure their continuing effectiveness.

Superintendent’s Compliance Rating of EL 12.9:  In Compliance 
Compliance Standard/Policy:

Policy EG (Local): “The District shall establish evaluation procedures for determining the effectiveness of instructional programming. Evaluations shall focus on determining the extent to which students are achieving and maintaining their mastery of appropriate specific learning expectations.”

	Evidence of Compliance

with EL 12.9
	Research Basis for Examples of Compliance
	Challenges

	The Office of Program Evaluation (OPE) provides independent evaluations for specific programs each year.  Specific local programs are selected by the Superintendent and Cabinet for evaluation each year; most grant-funded programs include a required evaluation component.  

The district has implemented a “Program Approval Process” which supports compliance with the NCLB Act.

The district’s curriculum is also reviewed annually and revised based on feedback from teachers, administrators, and external experts.


	The No Child Left Behind Act required evaluation of programs and resources to ensure compliance with the “scientifically-based” research requirement.  As new programs and resources are being considered for curriculum and instructional purposes, district staff examines the research basis for each program/product.  

One of four recommendations of the district’s Just for the Kids curriculum audit was the implementation of a program/ resource approval process to ensure tight adherence to the core curriculum requirements. 
	Holding the research-based line on new initiatives is difficult when many programmatic and instructional resource decisions are made at the campus level.  Ensuring that all instructional leaders are aware of and appropriately using the program approval process continues to be a challenge.


10. Fail to ensure that the Board is informed of any significant deletions, additions or modifications of any instructional programs.

Superintendent’s Compliance Rating of EL 12.10:  In Compliance 

	Evidence of Compliance

with EL 12.10
	Challenges

	Curriculum and instructional program changes are regularly reported to the Board of Education.  Recently, the Board was provided updates regarding the Blueprint Schools Program.  Other examples of recent communication to the Board regarding changes to instructional programs include information about the three-tier intervention model and a presentation regarding the college and career programs redesign.
	There are no challenges to report in this indicator.


11. Fail to consider class size and school organization as important components of student achievement.

Superintendent’s Compliance Rating of EL 12.11:  In Compliance 
Compliance Standard/Policy:

AISD maintains the state-required class size in grades K-4 of 22:1 unless a Board-approved waiver has been obtained.  

	Evidence of Compliance

with EL 12.11
	Challenges

	Class Size:

Waivers may be obtained from TEA when class sizes temporarily exceed this ratio. AISD has requested no waivers this year (State ED code 25.122).  Twelve waivers were requested for the Fall of 2003.

In response to the district goal to reduce secondary class size, a 10th and 11th grade class size reduction plan was put into place in the Fall of 2003.

In all other areas, AISD is in compliance with the Board approved staffing formulas. 


	One challenge regarding class size issues was the increase of class size in elementary art, music, and PE classes.  Implementing a higher pupil teacher ratio caused staff scheduling challenges, facilities access challenges, and instructional modifications challenges.


12.  Fail to ensure that all staff members are qualified and trained to perform the responsibilities assigned to them.

Superintendent’s Compliance Rating of EL 12.12:  In Compliance 
Qualified Staff

The following district policies provide direction regarding employment issues:

DAA (LEGAL) Employment Objectives:  Equal Employment Opportunity

DAA (LOCAL) Employment Objectives:  Equal Employment Opportunity

DAB (LOCAL) Employment Objectives:  Objective Criteria for Personnel Decisions

DBA (LEGAL) Employment Requirements and Restrictions

DBB (LEGAL) Employment Requirements and Restrictions 

DBB (LOCAL) Employment Requirements and Restrictions

DC (LEGAL) Employment Practices

DC (LOCAL) Employment Practices
 

Trained Staff

The following Board Policies provide direction regarding employment issues:
DMA (Legal) Professional Development: Required Staff Development

	Evidence of Compliance

with EL 12.12
	Research Basis for Examples of Compliance
	Challenges

	Qualified Staff:

Qualifications and skill requirements for all positions are now current and clearly stated.  The Department of Human Resources will continue to update job descriptions on an ongoing basis and offer employment only to those applicants who meet the most current criteria.

Trained Staff:

In addition to maintaining ongoing content-focused professional development for teachers, several new key initiatives are underway to improve the quality and effectiveness of district training:

· Staff Development is aligned to Curriculum and Instruction district initiatives throughout the year (ex: three additional content-focused, campus-based professional development days)

· Implementation of the E-Campus online professional development management system.

· Implementation of required summer training institutes including the New Teacher Academy, New Principals Institute, and the All Instructional Leaders Administrators Institute.


	Best Practices Research from the National Center for Educational Excellence:  District Practice 2 identified by the NCEA includes: 

· Providing Strong Instructional Leaders --“Rigorous and on-going training programs develop and support the instructional leadership of the principal, developing the skills of using data and support appropriately and identifying effective instruction in the classroom in regard to both student and teacher performance.”
· Providing Highly-Qualified Teachers and Provide Aligned Professional Development--
 “Districts maximize the use of available funds to train...teachers. Professional development opportunities are aligned and prioritized according to the curriculum and resources used in the schools.
Information about this research-based practice may be found at http://www.nc4ea.org.  
	The challenges encountered in the qualified and trained staff include:

· hiring and recruitment,

· certification

· monitoring training (participation and effect)

· maintaining the staff development focused on content and identified student needs




13.  Enter into contract with outside providers for management of instructional services. 

Superintendent’s Compliance Rating of EL 12.13:  In Compliance*

(*The Board approved outsourcing of AISD’s School to Career services.)

	Evidence of Compliance

with EL 12.13
	Challenges

	Austin ISD has contracted for management of instructional services in one area—College and Career Preparation Programs were outsourced to Austin Community College upon Board approval.


	This is a unique collaboration that is very exciting and holds great potential for providing high-quality, seamless college and career preparation opportunities for our students.  As a unique collaboration, however, AISD is creating this system of collaboration without nationwide models to draw from.




14. Fail to ensure that the identification, referral and assessment procedures for specialized instructional programs are fairly and consistently applied across all student subgroups and in all schools.

Superintendent’s Compliance Rating of EL 12.14:  In Compliance with Exceptions

Compliance Standard/Policy:

Policy EHBAA (Legal):  “Referral of students for a full and individual initial evaluation for possible special education services shall be a part of the District's overall general education referral or screening system. Prior to referral, students experiencing difficulty in the general classroom should be considered for all support services available to all students, such as tutorial, remedial, compensatory, and other services. If the student continues to experience difficulty in the general classroom after the provision of interventions, District personnel must refer the student for a full and individual initial evaluation.”

Policy EHHB (Local):  “Criteria to identify gifted and talented students shall be established in the Board-approved program for the gifted and talented.  The criteria shall be specific to the state definition of gifted and talented and shall ensure the fair assessment of students of all populations, including those students with special needs, such as the culturally different, the educationally disadvantaged, and students with disabilities.  Assessment of students for gifted and talented programs shall include quantitative and qualitative data collected from multiple sources for each area of giftedness served by the District. Students shall be assessed in the language they understand or with nonverbally based tests.

	Evidence of Compliance

with EL 12.14
	Challenges

	Special Education
Students are referred to the Special Education Assessment Department by parents or by campus staff after a variety of programs and strategies have been implemented through general education without success. Assessment is then completed according to timelines mandated by the Individuals with Disabilities in Education Act (IDEA).  Students qualify for identification as a student with disabilities if they meet the criteria specified by IDEA and if they have educational need for special education support and services.  If the student does not meet the criteria for identification, the school will use general education programming to meet the student’s needs.  A variety of programs are provided to support student success prior to special education referral.  These include in-school interventions and after-school and extended year interventions.  

Gifted and Talented

Students are referred to Gifted and Talented programs by parent or campus staff. 
The Austin ISD Gifted and Talented Program utilizes the following data collection devices in the identification of GT students:  Cognitive Abilities Test (for English-speaking students), the Raven’s Progressive Matrices, Traits, Aptitude, and Behaviors Scales, Academic Achievement Scales, and Subject Area Portfolios (for all students), and the Bilingual Verbal Abilities Test (for non-English speaking students).

Bilingual and English as a Second Language

Section 39.027 (e) of the Texas Education Code requires an assessment system that evaluates the academic progress, including reading proficiency in English, of limited English proficient (LEP) students.  In addition, Section 39.023 (m) of the Texas Education Code sets out procedures for language proficiency assessment committees (LPACs) to follow to ensure that exempted LEP students are administered the Texas Assessment of Knowledge and Skills.
	This indicator was rated as In Compliance with Exceptions due to the program participation and achievement gaps that remain between and among student groups.  For example:

· The District is implementing an action plan written to address the data indicating African-American students are over-represented in Special Education by approximately 6%. 

· Participation gaps also exist in the Gifted and Talented program, and the Advanced Academic Services Dept. has developed an action plan to address this gap.  

· Even though performance gaps among student groups have narrowed, performance gaps still exist between and among students.  
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