[image: image1.png]


___________________________________________________

AUSTIN INDEPENDENT SCHOOL DISTRICT

Office of the Superintendent

Memorandum

To:

Members, Board of Trustees

From:

Pascal D. Forgione, Jr., Ph.D., Superintendent

Subject:
EL-12, Curriculum and Instruction, Monitoring Exceptions Report

Date:

May 27, 2003


I certify this information to be accurate as of the close of business on May 9, 2003.

EL-12 states, “The Superintendent shall not fail to ensure that the district implements curriculum and instruction that includes clearly defined academic standards for specific courses of study.”

In its October 2002 monitoring of Policy EL12, the Board of Trustees rated the district’s curriculum and instructional programs as “In Substantial Compliance” with two indicator exceptions.  (See http://agendas.austin.isd.tenet.edu/102802/index.phtml for entire EL 12 Monitoring Report.) These indicators and exceptions were as follows:

Indicator

12.7 Superintendent shall not fail to assure that the curriculum and instruction address the different needs of students of various backgrounds and abilities.
Exception

The Board directed district staff to present more evidence to show how curriculum and instruction are addressing the different needs of students of various backgrounds and abilities, including a breakdown of evidence by ethnicity and income levels.

Indicator

12.8 Superintendent shall not fail to encourage innovative or experimental programs, carefully monitoring and evaluating the effectiveness of all such programs and informing the Board annually about their effectiveness.

Exception

The Board directed district staff to provide evidence of the improved reporting of the effectiveness of evaluating innovative or experimental programs. 

The district’s responses to these exceptions are summarized below.

District Initiatives/Improvements in Exception Indicator Areas

12.7 Addressing the Needs of Students of Various Backgrounds and Abilities
(Provide evidence showing how curriculum and instruction are addressing the different needs of various backgrounds and abilities.)

Compliance Standard/Policy:

Policy EHBC (Legal):  “The District shall offer an intensive program of instruction for students who did not perform satisfactorily on a state assessment instrument.”

Policy EHBE (Legal) establishes and directs the instructional program for English language learners under the monitoring of a Language Proficiency Advisory Committee as specified in Texas Education Code §29.063.

Examples and Evidence of Compliance Addressing the Exception:

Several improvement efforts toward elimination of achievement gaps have been initiated or strengthened since the October 2002 monitoring report.  These recent efforts include curriculum improvements, development of IPG-based model lessons by master teachers, new intervention programs, improved student support programs, staffing decisions based on student need, budget decisions based on student needs, training focused on closing achievement gaps, and parental/community forums, and consideration of the recommendations of the Cultural Connections to Teaching and Learning Task Force in improvement decisions in each of the areas mentioned above.

Curriculum Improvements for Closing Achievement Gaps

The district provides for the needs of individual students through teaching a common core curriculum and offering a range of programs and services in a variety of educational settings to support student mastery of the curriculum by all students, regardless of background and ability level. The district aligned written curriculum is predicated on the Socializing IntelligenceTM  principle of learning in which all students are expected to learn at high levels.  This “smartness can be learned” premise is reflected in the curriculum’s common expectations for all students and common measure of achievement for all students.  (http://www.austinschools.org/matrix/ )  The curriculum sets common standards for learning and achievement of special education students, which are being used to develop Individual Education Plans (IEPs) and establishing benchmark-testing standards related to the State-Developed Alternative Assessment (SDAA).  IEPs then involve students in specific goal instruction designed to bring them closer to grade level achievement.

Curriculum Development and Implementation
AISD is in the second year of a 5-year curriculum development plan (see attachment #1 curriculum development timeline) transitioning the district to a TEKS-plus curriculum that sets common learning standards for all students regardless of background, ability, and income.  Given one full year of implementation of the common core curriculum, it appears evident that teachers are using and understanding the curriculum expectations for all students as outlined in the Instructional Planning Guides (IPGs) and curriculum matrices (alignment standards).  Evidence of widespread curriculum implementation across all areas of the district was determined through analysis of feedback received from teachers and principals through six feedback loops:

1. Online feedback through a hyperlink on each of the Instructional Planning Guides,
2. Written feedback from teachers via a post card survey through campus mail,

3. Verbal feedback from instructional specialists at monthly meetings,

4. Written feedback from principals via a survey completed at an Instructional Management meeting, 

5. Verbal and written feedback from principals during monthly meeting discussions, and

6. Verbal and written feedback from Area Superintendents throughout the year.

Written Curriculum improvements have been made and/or are underway based upon teacher and principal feedback to better meet the needs of all students (especially those of various backgrounds and learning abilities). Improvements include:

· more specific instructional guidance provided to teachers, especially as they relate to differentiation of the curriculum for addressing needs of students of various abilities and backgrounds

· enrichment and modification strategies and resources for students of various ability levels,

· addition of additional teaching resources including more above level and below level materials,

· inclusions of additional culturally responsive resources in the IPGs,

· more explicit linkages of the Principles of Learning in the IPGs to model best practice strategies for teaching all students and holding all students accountable for their learning,

· linkages of “big ideas” within and across curriculum areas to support integrated, thematic instruction,

· development of “yearly overviews” of the curriculum expectation to support year-long planning at the campus and classroom level;

· review of the IPGs for linkages to the Principles of Learning (done by district partners from The Institute for Learning), and

· review of the IPGs for content rigor and cultural bias/relevance by experts from The University of Texas and/or other organizations (arrangements are underway and review will take place throughout the 03-04 school year).  (see attachment #2 revised IPG highlighting the improvements described above.)

Student Assessment and Curriculum Evaluation

Tested Curriculum improvements have been made and/or are underway based upon teacher and principal feedback in order to better provide accurate, timely, and appropriate learning information to teachers for making focused instructional decisions for all students. Improvements include:

· development of six/nine weeks assessment for every IPG in grades 2-8 to provide common evaluation measures for all students,

· development of six/nine weeks assessments for grades 9-12 to begin in 03-04 school year,

· external review of all benchmark test items for bias and reliability,

· increased numbers of master teachers involved in benchmark and other curriculum development activities,

· acquisition of additional test item banks,

· two additional proofing processes put in place to identify errors,

· analysis of benchmark test content and design decisions using 03 TAKS results,

· utilization of test data throughout the year to guide classroom teachers in modification of curriculum to accommodate acceleration, compacting, and enrichment for students ready for more complex tasks

· test length modification to shorten tests that took more than 90 minutes or 2 class periods to administer,

· test scope modification (2nd grade pre-test, addition of 11th grade),

· improved data management system supports, including online answer template, online testing option, substitute funds to campuses, improved training/technical support,

· improved SASI student and teacher data entry which is critical to the benchmark data management system’s accuracy,

· establishment of a cross-functional benchmark management team which meets bi-monthly to identify and improve testing concerns,

· recommendation to eliminate scanning process for 03-04 (most benchmark data management system errors that remain at this time are related to scan data file issues),

(see attachment #3 third grade benchmark and TAKS data analysis.)

Instructional Program Improvements for Closing Achievement Gaps

Model Lesson Plan and Units of Practice
In the summer of 2003, master teachers will be contracted to develop model lessons and units of practice for supporting teachers in implementing the IPG expectations.  The lessons and units will be developed addressing identified student achievement gap areas using TAKS and benchmark test results.  The model lessons and units will be placed on the district curriculum website (linked through the Teaching Notes section of the IPGs) and will be available to all teachers throughout the district. 

Intervention Programs

To support success for achievement of high standards by all students, achievement data from on-going assessments has been analyzed and used to identify students in need of intervention and support earlier in the year than in the past.  Beginning of year TPRI/TEJAS Lee and benchmark data was provided to teachers to identify students in need of in-classroom or outside-of-classroom learning support.  Middle of year testing data was used to determine progress and identify students still in need of instructional support.  Yearlong intervention plans have been developed for below-level or struggling learners.  Examples of these intervention programs include: 

· Third Grade Student Success Initiative (K-3 reading)— (see attachment #4 3rd Grade SSI data.)
· Connected Math/Investigations intervention program (K-8 Math), and 

· Recommended assessments and interventions for struggling readers at the secondary level (SRA Corrective Reading, Read 180, etc.).  

Student Support Programs

A variety of student support programs have been implemented to increase student academic success that are focused on addressing the learning needs of students from various backgrounds and abilities.  Examples of these programs are:

· Advancement Via Individual Determination (AVID)—The AVID program is designed to help underachieving students with academic potential prepare for entrance into colleges and universities.

· GEAR UP Austin:  Impacting Lives Program—The GEAR UP project provides intensive academic support and enhanced guidance and counseling services for students, professional development for cohort teachers, and individualized parent services on identified needs.

· Advance—Funded through a local grant, Project Advance provides for one additional counselor at all AISD high schools.  The Advance counselor works with all students to provide information, support, and training regarding college entrance processes (application, loans, grants, scholarships, etc.).

· Pre-AP Summer Institute—Beginning in Summer 04, AISD will host a middle school pre-AP teacher institute focused on better preparing students for increased academic rigor in high school and thereby increasing participation among all student groups in high school AP classes.

· Additional Tutoring Programs (HB400)—House Bill 400 mandated additional, focused tutoring at under performing Texas schools.  AISD has implemented additional tutoring programs in compliance with this bill.

· College and Career Preparation Restructuring—Significant restructuring of all of AISD’s college and career preparation programs is underway.  The School-to-Career programs will be outsourced through an RFP process.  RFP responses are currently being reviewed and a recommended program manager will be submitted to the Board of Trustees in June 2003.

· Special Education summer reading programs engage students in four weeks of 4-hours per day reading instruction designed specifically for individual student needs.

· Summer Accelerated Learning Opportunities—Students below grade level are identified and served in a variety of summer programs. (see attachment #5 program description.)
Professional Development for Closing Achievement Gaps

Improvements in instructional training for teachers and principals have been made and/or are underway based upon feedback to better prepare teachers to meet the learning needs of all students. Improvements include:

· Focus on content-driven staff development for teachers through additional professional development days in the 03-04 instructional calendar (see attachment #6 2003-04 content training schedule.)
· Increased content-based instructional training scheduled for the summer of 03 in all core subject areas (see attachment #7 summer content training schedule.)
See the Closing Achievement Gaps Instructional Training Section below for more specific professional development information.

Closing Achievement Gaps Training

· Principals’ Academy—All principals will attend a weeklong training academy focused on closing achievement gaps in writing and mathematics (June 2-6—elementary, June 9-13—secondary).  National experts in the fields of writing and mathematics will be speaking at the academy.  Curriculum specialists and master teachers will demonstrate model lessons for principal lesson study and analysis.  Principals will dialogue with each other about operationalizing best practices in writing and mathematics at their campuses.  

· New Teacher Academy—New AISD teachers will participate in a summer training academy (August 2-6).  Teachers with 0-2 years of experience will attend a two-day classroom management institute.  All teachers new to AISD will attend two days of curriculum and instruction training and one day of campus orientation with their principals. 

· Reading and Math Academies—State-recommended reading and mathematics academies will be continued in AISD despite the expected cuts in state stipends that have been provided for teachers in the past,

· Writing, science, and social studies academies—Four-day academies in writing, science, and social studies will be offered this summer to support teachers in curriculum implementation, best practices, TAKS preparation, etc.

· Increased focus on closing participation rates in G/T between and among student groups through improved, focused teacher training (see attachment #8 G/T training schedule.)
Budgeting and Staffing for Closing Achievement Gaps

While budgeting and staffing based on equity, is difficult, in this time of decreasing resources, it is imperative that increasingly scarce resources are allocated to those students of highest need.  

Staffing and Budgeting for Equity Based on Student Need

Examples of budgeting and staffing based on need include the following:

· Maintenance of secondary class size—The AISD Budget Task Force committed to maintaining secondary class size (in alignment with EL12.11 requirements).  According to AEIS information, secondary class sizes in AISD are among the highest in the region and across other urban districts (see attachment #9 AEIS class size comparisons.)
· Reading teacher allocations based on achievement and poverty levels—Seventy-four elementary reading teachers have been re-allocated based on campus performance, poverty level, and size.  Prior to this reallocation, each campus received one reading teacher regardless of student performance, poverty level, and size.

· Additional support staff

· Application for reading coach grant for lowest performing elementary schools—AISD plans to apply for federal Reading First funds to supply the lowest performing elementary schools with and Instructional Reading Coach to work with teachers to improve instruction.  This grant is not yet available.

· Re-allocation of federal funds to place Reading teachers at all Title I secondary schools—Using the Spring 2003 TAKS results, AISD secondary principals and associate superintendents will determine the need for additional reading improvement teachers.

Community Support for Closing Achievement Gaps

The AISD community is committed to high performance, equal access, and equitable resource allocation to support closing achievement gaps between and among student groups.  Partnerships with parents and the community will enhance district efforts.  Examples of these partnerships include ACPTA, community forums, mentoring, tutoring, college partnerships, and business partnerships as exemplified by Austin Partners in Education.

Consideration of the Recommendations of the

Cultural Connections to Teaching and Learning Task Force

As noted in the descriptions in each area above, consideration is being given to ensuring cultural responsiveness and cultural relevance in all teaching and learning processes.  

The Superintendent will receive and be considering a set of recommendations put forth by the Cultural Connections Task Force.  A draft of these recommendations was used as a resource in determining some of the improvement initiatives described in this report.  These improvements include such things as:

· additional teaching resources including more above and below level materials,

· review of the IPGs for content rigor and cultural bias/relevance by experts,

· review of model lessons for content rigor and cultural bias/relevance by experts,

· review of benchmark test items for content rigor and cultural bias/relevance by experts, and

· training for all campuses and central office administrators by the National Coalition Building Institute (NCBI) is now underway, and

· placing the Cultural Connections Resources List on the District website (underway).

Other recommendations of the Cultural Connections Task Force will be implemented as they are reviewed and approved by the Superintendent.

Continued Challenges to Meeting the Needs of All Students

(Closing Achievement Gaps)

As outlined in this report, significant and deliberate work is underway to meet the goal of meeting the learning needs of all students.   As a result of these new efforts, the many other continued efforts across the district, and especially due to the diligent work of AISD teachers and students, achievement gaps are narrowing.  Even so, achievement gaps continue to exist, especially among African American and Hispanic students.  The district continues to face several challenges in its efforts to eliminate performance gaps and attain exemplar achievement for all students.  Budgetary constraints have resulted in reductions to instructional support programs.  Loss of state stipends for reading and math academies may result in few teachers receiving training in those areas.   Teacher placement choice continues to result in teaching experience gaps among campuses.  Teacher turnover inhibits sustaining a cadre of trained teachers, especially in certain teaching fields.  

Despite these and other challenges, AISD is committed to high and sustained achievement for all students, and district staff will continue to seek and implement successful strategies for closing achievement gaps.  Upon receipt and analysis of the TAKS scores (May 2003), achievement gap areas will be identified and analyzed.  Programs and initiatives will be evaluated, implemented, and/or redesigned in response to the areas of need indicated in the test results.
12.8 
     Implementation, Monitoring, of Innovative and Experimental Courses

(Provide evidence of the improved reporting of the effectiveness of evaluating 


innovative or experimental programs.)

Compliance Standard/Policy: 

Policy EG (Local):  “The District shall establish evaluation procedures for determining the effectiveness of instructional programming.  Evaluations shall focus on determining the extent to which students are achieving and maintaining their mastery of appropriate specific learning expectations…”

Examples and Evidence of Compliance Addressing the Exception

In the October 2002 monitoring report, the Board directed district staff to provide evidence of the improved reporting of effectiveness of evaluating innovative or experimental programs. Two innovative programs identified and described in that report

are specifically designed towards supporting AISD’s lowest performing schools in closing achievement gaps between and among student groups.  These programs include the Blueprint Schools programs and the Focus Schools initiative.

Innovative/Experimental Programs for Closing Achievement Gaps

· Blueprint Schools Program—On April 1, 2002, AISD pledged to select six campuses—four elementary and two middle schools—to participate in a major new initiative to transform chronically underachieving schools into schools of excellence.   As a result of comprehensive analysis of student performance data, six schools were selected.  These six schools--Blackshear Elementary, Harris Elementary, Oak Springs Elementary, Sims Elementary, Dobie Middle School, and Pearce Middle School—have committed to a set of goals and required best practices.  Measures for evaluation of progress for all Blueprint Schools have been developed and will be used to monitor and evaluate the success of the Blueprint Schools and the Blueprint design. (see attachment # 10 measures of evaluation and Blueprint Schools and attachment #11 3rd grade TAKS performance data.)

· Focus Schools Initiative—Focus Schools are underperforming or non-improving schools identified through historical analysis of student performance data.  These schools develop an intensive plan for improvement, receive improvement-focused site visits, and are provided additional support form Area Superintendents and instructional support staff.  This year 14 campuses (in addition to the Blueprint Schools) have been identified as Focus Schools.  (see attachment #12 Focus Schools criteria matrix.)
Monitoring and Evaluation of Programs

Innovative and experimental programs should be initiated based on student performance needs and in a manner that is aligned with district goals and supportive of existing programs.  As with all instructional programs, innovative and experimental programs should be evaluated and monitored for impact on student achievement.  To support successful implementation of these other innovative and experimental programs, several monitoring and evaluation processes have been implemented.

Program Approval Process

As part of the curriculum implementation plan and in response to one of the Just for the Kids curriculum review recommendations, the district has begun a new program approval process.  Any new program is subject to this review and approval process prior to implementation.  Area Superintendents participated with Curriculum Department staff to develop this approval process.  All principals have received training in these procedures.  As this is a relatively new procedure, no data are available to determine its effectiveness.

(see attachment #13 Program Approval Process.)

Innovative, Magnet, or Tech Prep Course Approval Process

One of the pathways to district and/or campus-based innovative programs is through obtaining Board and TEA approval for an innovative or magnet course.  Approval procedures have been developed for this approval process.  The Curriculum Department reviews all course applications prior to submission to the Superintendent and Board of Trustees. (see attachment #14 Innovative Course Approval Process.)

Course Master and SSIG Management

Another pathway to district and/or campus-based innovative courses is through implementing existing, approved innovative courses that are identified in the AISD Course Master and/or Secondary Student Information Guide (SSIG).  While encouraged to meet the needs of all students through the use of innovative and experimental programs, oversight of the process is critical if it affects important student outcomes such as course credit, transcripts, grade point average, graduation, and potential college credit.    There have been incidents in the past wherein course management errors resulted in negative student outcomes.  Therefore, the district course master, SSIG, and secondary course management have been assigned to the Department of Curriculum.  All course approval, course credit and course management are now subject to Curriculum Department monitoring and approval.  (see attachment #15 New Course Approval Process.)

Magnet Programs

Another key area of instructional innovation in AISD is the Magnet Program.  An evaluation of magnet programs at Fulmore, Kealing, and LBJ is being initiated this semester.  (see attachment #16 Magnet Program Survey.)  Information will be provided to the Board of Trustees upon completion of this evaluation component.

Continued Challenges to Monitoring and Evaluating Innovative Programs

As outlined in this report, monitoring and evaluation procedures are in place to evaluate district experimental and innovative programs.   One challenge continues to be implementation of these procedures throughout the district while encouraging innovative programs to meet the needs of diverse learners. 

District Initiatives/Improvements in Non-Exception Indicator Areas

In addition to responding the exceptions noted above in EL12.7 and 12.8, improvement efforts have been initiated in the remaining EL12 indicators.  For communication and information purposes, key improvements and initiative in these other areas are summarized below.

Indicator 12.1

1. The Superintendent shall not fail to develop and implement academic standards that meet or exceed state and nationally recognized model standards.

Improvements:

As described in 12.7 above, using feedback from the pilot year of implementation, academic standards (as reflected in the curriculum matrices) have been clarified.  Feedback from teachers, principals, and instructional support staff indicate positive reception of and support for common standards and common curriculum.  

Indicator 12.2

2. The Superintendent shall not fail to develop a curriculum aligned with and designed to enable students to meet or exceed the established standards.

Improvements:

Using feedback from the pilot year of implementation, Instructional Planning Guides (curriculum) have been improved.  Improvements include more specificity in teacher notes, student work products, direct links to Principles of Learning, IPG overviews for principals, etc.  Redesign of the district’s School to Career programs is underway.  

Reassignment of School-to-Career and Instructional Technology programs within the Department of Curriculum has occurred to support program management and implementation success.

Indicator 12.3
3. The Superintendent shall not fail to develop or select assessments that will adequately measure each student’s progress toward achieving the standards.

Improvements:

Using feedback from the pilot year of implementation, benchmark testing processes have been improved for the 03-04 including such things as modification of test length, changes to 2nd grade pre-test, addition of 11th grade, improvements to software of data management system, online testing, student data entry process, allocation of substitute support for data entry/analysis, and test item content, bias, and validity improvement.  Decisions/ processes currently underway include parent reporting expectations, grading allowances for secondary schools, etc.

Indicator 12.4
4. The Superintendent shall not fail to ensure that the curriculum includes all legally required and Board approved courses and programs.

Improvements:

Procedures related to course approval and course offerings have been reassigned to the Department of Curriculum.  These procedures include:

· Secondary Student Information Guide,

· New Program Approval,

· New Course Approval,

· Course Master (course numbering database)
Indicator 12.5

5. The Superintendent shall not fail to ensure that the curriculum and instruction actively address the needs of all students including students who have been suspended from regular programs. 

Improvements:

Interventions in reading and mathematics have been specified. Curriculum guides (IPGs, six/nine weeks tests, etc.) are provided to teachers at all alternative schools.  Benchmark processes and TAKS testing procedures have been developed for participation of all students at alternative campuses.

Indicator 12.6
6. The Superintendent shall not fail to ensure that the curriculum and instruction include opportunities for students to develop talents and interests in more specialized areas.

Improvements:

Redesign of College and Career Preparation programs now underway to include such things as career pathway enhancement, additional institutes, etc.  An evaluation of district magnet programs is being conducted.  

Indicator 12.7—See Section I above.

Indicator 12.8—See Section I above.
Indicator 12.9
9. The Superintendent shall not fail to ensure that all curriculum and instruction are regularly evaluated and modified as necessary to assure their continuing effectiveness.

Improvements:

Proposed metrics and performance indicators for content areas (Language Arts, Mathematics, Science, Social Studies, Technology) have been presented to the Board of Trustees over the past few months.  Additional metrics for each department of the Curriculum and Instruction Division are being developed.  An RFP for development of performance metrics has been released.

Indicator 12.10
1. The Superintendent shall not fail to ensure that the Board is informed of any significant deletions, additions or modifications of any instructional programs.

Improvements:

Program changes, such as School to Career redesign, are communicated with the Board of Trustees.  There are no other significant changes to instructional programs at this time.
Indicator 12.11
2. The Superintendent shall not fail to consider class size and school organization as important components of student achievement.

Improvements:

The effect of class size was considered by the Budget Task Force in its recommendation to maintain current secondary class size.  As budget constraints escalate, however, maintenance of class size remains a concern.
Indicator 12.12
3. The Superintendent shall not fail to ensure that all staff members are qualified and trained to perform the responsibilities assigned to them.

Improvements:

The staff development calendar was developed by a team of principals in collaboration with the Curriculum Department and Office of Educator Development.  Professional development days in the 03-04 school year have been prioritized with a curriculum and instruction focus.  New training initiatives were described in 12.7 above.

Indicator 12.13
4.  The Superintendent shall not enter into contract with outside providers for management of instructional services. 

Improvements/Issues:

This limitation may need to be revisited due to the outsourcing of School to Career Program management as approved by the Board of Trustees in March 2003.  While the Manager of the School to Career programs will have day-to-day operational decision authority over the programs, the Manager will report to the Executive Director for Curriculum for approval of all budgetary and programmatic decisions.

Policy EEL(Legal) states:

The Board may enter into contracts with other public school districts, public or private postsecondary institutions, or trade or technical schools regulated by the state to provide career and technology education for District students, as designated in the state plan for career and technology education. Education Code 29.184(a) [See EHBF(LEGAL)]

Indicator 12.14
5. The Superintendent shall not fail to ensure that the identification, referral and assessment procedures for specialized instructional programs are fairly and consistently applied across all student subgroups and in all schools.

Improvements:

One key component of reducing over identification of special education students is to ensure that special education students have equal access to all curriculum materials and support.  In the upcoming teacher training year, AISD regular education and special education departments will be conducting collaborative curriculum training with special education and general education (Spanish and English) specialists and teachers training all AISD teachers together.  

Curriculum. IPGs are being revised to include modifications for a variety of learning needs and skills levels ranging from above grade level through below grade level functioning.  

The benchmark assessment system is being used to determine TAKS and SDAA participation status using the Scholar program. (example: 3rd TAKS decisions are made by reviewing benchmark assessment data).

A campus-by-campus external review of special education services and referral rates has been completed by Dr. Ruth Turner.  Campus plans for reducing over identification will be developed for all campuses with a > 10% referral rate.

Impact team review of students’ who have shown resistance to instruction and are not progressing at an acceptable rate.  (see attachment #17 Child-Centered Educational Process.)  Visit the website at http://www.austin.isd.tenet.edu/k12/studentsupport/specialeduc/programs-services.phtml
Pre-special education referral support strategies include tutoring, small group instruction, intervention programs, teacher training, classroom modifications, differentiated instruction.  Students are referred to campus local support team (LST) for consideration of assessment for special education services.  The district has implemented new evaluation protocols that are non-culturally biased.  Visit the Austin ISD Special Education website at http://www.austin.isd.tenet.edu/k12/studentsupport/specialeduc/index.phtml
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