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	Matrix #
	Matrix Strand
	TEKS Knowledge and Skill
	Student Expectation
	TAKS

Obj.
	Time/Pace
	Suggested Student Work Products
	Suggested Assessment



	European Exploration of Texas and the Western Hemisphere

	106

118

167

327

620

See

next

column
[image: image11.wmf] 


	History-Significant dates in history

 Explain the significance of the following dates:  1519.  (1C)     B 

History-How historical figures promote exploration and expansion
 Identify important individuals…related to European exploration and colonization of Texas.  (2B)  B  

History-Causes and effects of exploration

Identify important…events and issues related to European exploration and colonization of Texas, including the establishment of Catholic missions.    (2B)     B

Economics-Geographic and historic influences on a society’s economy Identify the economic motivation for European exploration and settlement in Texas and the Western Hemisphere. (L)      B  

Culture-Contributions and effects of ethnic and racial groups

Identify examples of Spanish influence on place names such as Amarillo and Rio Grande and on vocabulary in Texas…(19C)    B
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Social Studies Skills

See pages 9 – 11 for descriptions of Social Studies Skills TEKS.

(801,803, 807, 810, 811, 814, 815, 818, 819, 820, 822,823, 825, 827)
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	T1

T3

T1

T3

T3*
	1 Week
	In groups, students will research one Texas explorer. Have them prepare an oral report or PowerPoint presentation to share with the class. Students should convey how that explorer influenced Texas. As students present, students can compile a chart showing the country of origin, reasons for exploration, accomplishments and other significant details for each explorer

Create maps showing the routes and destinations of the explorers. 

Have students write dialogues between explorers and Native Americans. 

Experiential Exercise:  Tell students you have buried $20 in the field in back of your classroom. Let them look for it. Use it to help explain why some conquistadors felt the risks of exploration were worth it. Have them write a reflection about the experience
Have students write a paper in which they tell whether or not they would have liked to have been an explorer. Make sure they back up their opinions with reason
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 Use excerpts from Cabeza de Vaca and Henri Joutel’s journals to compare and contrast the Spanish and French experience with the Native Americans of Texas. Use Venn diagram or APPARTS to write an essay.  (See Teaching Notes for additional information)
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  “What made the outcome of these two expeditions so different with regard to: leadership styles, interaction with the Native Americans and the ability to adapt politically, culturally, and environmentally?”


	Brainstorm a list of criteria for the explorer report and use it to create a checklist or rubric.  You may also find either the Oral Presentation tools on pages 43-44 or Report Assessment tools on pages 55-56 in the Glencoe Performance Assessment book to be of use.

Glencoe has map assessment tools on pages 39-40 of the Glencoe Performance Assessment Book.

Brainstorm a list of criteria for the written work the students will do or use the Nonfiction stories/ Narratives assessment tools on pages 45-46 of the Glencoe Performance Assessment Book.

Items will appear on the six weeks test

Chapter and section tests.
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  Role play a debate between de Vaca and Joutel analyzing the benefits and consequences of the expeditions or write an essay.

	Resources

Texas and Texans, Chapter 4 has information on Texas Explorers.  Use the texans.glencoe.com website to get additional resources for this unit.

Ancillary:  TAKS Skill Practice Workbook, pp. 7-8

Daily Focus Transparencies 4-1, 4-2 and 4-3

Glencoe Performance Assessment Activities and Rubrics, pp. 39-40; 43-46; 55-56

Texas Explorers Website provides links to information on many of the explorers: http://www.nisd.net/booneww/Projects/Explorers/Explorers.htm
Letters on Spanish Explorers is an e-mail exchange between students and experts on exploration. Reading through it provides a wealth of information. http://www.rice.edu/armadillo/Projects/letters.html
http://tides.sfasu.edu/home.html
Cabeza de Vaca:  www.floridahistory.com/cabeza, www.pbs.org/weta/thewest/people, www.enchantedlearning.com, www.lsjuction.com, The Handbook of Texas online

Cabeza de Vaca’s journal translated:  www.pbs.org/weta/thewest/resources/archives/one/cabeza.htm
www.english.swt.edu/css/vacaindex
www.library.txstate.edu/swwc/cdv.html
Henri Joutel’s journal: use pages 50-100 (La Salle) www.wisconsinhistory.com
General Info sites for La Salle and La Belle:

www.thc.state.tx.us/belleLasalle
www.lsjunction.com/people
www.enchantedlearning.com
www.tsl.state.tx.us/treasures/giants/lasalle
La Salle shipwreck: www.ahca.net/historymystery.htm
Or  www.thestoryofTexas.com
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	Teacher Notes

Vocabulary:  conquistador, friar, Hernan Cortes, Tenochititlan, Moctezuma, Alvar Nuňez  Cabeza de Vaca, Panfilo de Narvaez, Estevanico, viceroy, Antonio de Mendoza, Fray Marcos de Niza, Cibola, pueblo, Francisco Vazquez de Coronado, stockade, sandbar, Rene Robert Cavelier Sieur de La Salle, Matagorda Bay
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 APPARTS is a Pre-AP strategy designed to help students dig deeper into the content. (You can find additional information on the APPARTS strategy in the AP Vertical Teams Guide, p. 41.)
· A- author
· P- place/time

· P- prior knowledge
· A- audience
· R- reason
· T- thesis/main idea
· [image: image16.png]


S- significance
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	Missions and The End of Spanish Rule

	106

118

167

231

620

136

326

See

Next

Column
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	History-Significant dates in history

 Explain the significance of the following dates:  1718.  (1C)     B
History-How historical figures promote exploration and expansion Identify important individuals related to European exploration and colonization of Texas (2B)   B  

History-Causes and effects of exploration

 Identify important events and issues related to European exploration and colonization of Texas, including the establishment of Catholic missions.    (2B)     B 

Geography-How migration influences the  environment

Analyze why immigrant groups, such as Spanish, Mexican… and other Europeans came to Texas and where they settled. (11A)   B

Culture-Contributions and effects of ethnic and racial groups

Identify examples of Spanish influence on place names such as Amarillo and Rio Grande and on vocabulary in Texas, including words that originated from the Spanish cattle industry, such as vaqueros, chaps, lasso, ranch, and rodeo. (19C) B

History-Connection between history and international relationships
Identify the impact of Mexico’s independence from Spain on the events in Texas (L)

Economics-Economic patterns of different societies

 Explain the economic patterns of early European immigrants to Texas and the Western Hemisphere. (L)    

Social Studies Skills

See pages 9 – 11 for descriptions of Social Studies Skills TEKS.

(801,803, 807, 810, 811, 814, 815, 818, 819, 820, 822,823, 825, 827)
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	T1

T1

T3*

T2

T3


	1 Week
	Create a map of the major mission locations in Texas. [image: image5.png]


  Select one of the missions to research.  Students will create an annotated timeline beginning with the establishment of the mission and extending through present day Texas.  Tie in the reasons for the building of the mission and how it was used, changed etc.  during the Texas Revolution, Statehood, Civil War, and from 1960’s to Present.  (See Teaching Notes for additional information)
Choosing a Mission Site: Have students brainstorm factors like location, Native American Tribes and distance from Mexico to determine the best place to build a new mission and then write a report back to officials in Mexico justifying their choice

Simulation - Life in a Mission: Have students participate in events designed to simulate what mission life was like. For example, students can take a vow of silence, they can do “work” (sorting paper punches or sorting out a bag of mixed beans) and they can visit learning centers where they learn more about mission life. Afterwards, students can write a reflection. 

Have students create diaries reflecting every-day life inside of a Spanish mission from the point of view of a friar, a Native American or a townsperson. 

Create influence posters or presentations to show the long-term effects of Spanish and French exploration and colonization.  Students should focus on architecture, celebrations, food, clothing and language. 

Hold a class debate on the following topic: Were Spanish Missions successful? 

	The following assessment tools from the Glencoe Performance Assessment book will be helpful in evaluating these activities:

Maps: pp. 39-40


Nonfiction stories/ narratives: pp. 45-46

Visual Presentations: pp.57-58

Persuasive Arguments: pp. 59-60

Cooperative Groups:      pp. 61-62

Items will appear on the six weeks test

Chapter and section tests.

	Resources

Texas and Texans, Chapters 5-6 have information about missions, settlements and the end of Spanish rule.  Use the texans.glencoe.com website to get additional resources for this unit.

Ancillary:  TAKS Skill Practice Workbook, pp. 7-12

Daily Focus Transparencies 5-1, 5-2, 5-3, 6-1, 6-2, 6-3

Glencoe Performance Assessment Activities and Rubrics, pp. 45-46; 57-62

The following sites contain information and visuals on missions:

     Official San Antonio Website:  http://www.sanantoniocvb.com
     San Antonio Missions National Historical Park:  http://www.mps.gov/saan/home.htm
     Texas Parks and Wildlife Historic Sites:  http://www.tpwd.state.tx.us
     Handbook of Texas: http://www.tsha.utexas.edu/handbook/online/articles/
           view/SS/its2.html

    Institute of Texan Cultures:  http//www.texancultures.utsa.edu

http://tides.sfasu.edu/home.html[image: image20.wmf] 



	Teaching Notes

Vocabulary:  presidio, civil settlement, frontier, friar, mission, viceroy, pueblo, chaps, lasso, ranch, rodeo, vaquero

You may want to team up with the Spanish or French classes for some of these activities.

· Missions Annotated Timeline- Have specific time periods that  must  be used in the timeline. Here are some suggested time periods:  1836, 1845, 1864-65, 1900’s, 1960’s, 2004, etc… 
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 Annotated Timelines have two basic components:

1. To list specific events during a specified time period, and

2. to include a brief explanation (paragraph) of the significance and impact of the events.  The explanation should include information that explains why the event was chosen, and its relationship to the events that occur before AND after it on the timeline.
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	Anglo Colonization of Texas

	106

118

119

169

231

328

326

See

Next

Column
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	History-Significant dates in history

 Explain the significance of the following dates:  1821.  (1C)     B
History-How historical figures promote exploration and expansion Identify important individuals related to European exploration and colonization of Texas.  (2B)   B  

History-How historical figures promote the settlement of different areas

Identify the contributions of significant individuals including Moses Austin, Stephen F. Austin, and Juan Seguin during the colonization of Texas.  (2C) B 

History-Historic origins of colonization and settlement

Contrast Spanish and Anglo purposes for and methods of settlement in Texas.  (2F) B

Geography  - How migration influences environment 

Analyze why immigrant groups, such as Spanish, Mexican, Anglo, African-Americans, Germans, other Europeans, and Asians came to Texas and where they settled. (11A)   B

Economics - Geographic and historic factors on economy 

Identify the economic motivations for Anglo-American colonization in Texas. (L)   B 

Economics - Economic patterns of different societies

Explain the economic patterns of early European immigrants to Texas and the Western Hemisphere. (L)   
Social Studies Skills

See pages 9 – 11 for descriptions of Social Studies Skills TEKS.

(801,803, 807, 810, 811, 814, 815, 818, 819, 820, 822,823, 825, 827)
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	T1

T3*

T3*

T1

T2

T3


	2 Weeks
	Frost Bank provided each school with an 1837 map of Texas. Have students work through the activities with those maps. 

Have students calculate how much their family would have had to pay Austin for land.  [image: image7.png]


  Have students research the average cost of one acre in present day Austin.  Students will then estimate how much land they would have been able to purchase in 1820s Austin with the same amount of money. Students can go out and physically measure an acre on school grounds to visualize the amount of land.  Have students estimate how much land the school is on and how much it would cost present day vs. Stephen F. Austin’s time.
Settler Survivor Simulation:  Brainstorm a list of different types of people who would be interested in going to Austin’s colony (farmer with large family, widow blacksmith, doctor, gambler, lawman). Have students rank the potential settlers on their usefulness (or create a rubric to do so). If you want, you can use the format of the popular TV show and “vote settlers out of the colony” until only one is left. Students can debate and justify their reasons for their rankings. 

Essay:  Is Stephen F. Austin worthy of the nickname The Father of Texas?  Have students justify their opinions. 
	The following assessment tools from the Glencoe Performance Assessment book will be helpful in evaluating these activities:

Maps: pp. 39-40


Nonfiction stories/ narratives: pp. 45-46

Persuasive Arguments:        pp.  57-58

Cooperative Groups: pp.  61-62

Items will appear on the six weeks test

Chapter and section tests.


	Resources

Texas and Texans, Chapter 7 has information on Anglo colonization.  Use the texans.glencoe.com website to get additional resources for this unit.

Ancillary:  TAKS Skill Practice Workbook, pp. 13-14

Daily Focus Transparencies 7-1 and 7-2

Glencoe Performance Assessment Activities and Rubrics, pp. 39-40; 45-46; 57-62

The Coahuila y Tejas information at the Sons of Dewitt Colony website has a great deal of information about empresarios, contracts and immigration in Texas:  http://www.tamu.edu/ccbn/dewitt/coahuilacon.htm
1837 Texas Map from Frost Bank

Moses Austin Biography: http:///www.tsha.utexas.edu/handbook/online/articles/view/AA/fau12.html
Stephen F. Austin Biography:
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http://alamo-de-parras.welkin.org/history/bios/austin/austin.html
http://tides.sfasu.edu/home.html

	Teaching Notes

Vocabulary:  depression, survey, empresario, militia, Federalist, Centralist, dowry, department, filibuster, colonization, acre, title

If possible, have students physically determine how large an acre is.
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	Road to Independence

	120

139

140

175

See

Next

Column
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	History-Political revolutionary leaders

Explain the roles played by significant individuals during the Texas Revolution, including George Childress, Lorenzo de Zavala, James Fannin, Sam Houston, Antonio Lopez de Santa Anna, and William B. Travis.  (3A) B

History-Causes and effects of revolutions 

Trace the development of events that led to the Texas Revolution, including the Law of April 6th, 1830, the Turtle Bayou Resolutions, and the arrest of Stephen F. Austin.  (2E) B 

History-Causes and effects of revolutions 

Explain the issues surrounding significant events of the Texas Revolution, including the battle of Gonzalez, the siege of the Alamo, the convention of 1836, Fannin’s surrender at Goliad, and the battle of San Jacinto. (3B) B

History-Significant documents

 Identify the impact of the Mexican federal Constitution of 1824 on events in Texas (2D)    B

Social Studies Skills

See pages 9 – 11 for descriptions of Social Studies Skills TEKS.

(801,803, 807, 810, 811, 814, 815, 818, 819, 820, 822,823, 825, 827)


	T1

T1

T1

T1


	2 Weeks


	Create a Texas newspaper featuring stories and interviews from the major events and people presented in Chapter 8.   [image: image8.png]


 Time period newspapers reflect real events/prices etc. during the 1800’s.  Newspapers should include articles from each of the following categories:

· government

· economics

· everyday life

· political cartoons

· editorials

· features (cooking, sports, hobbies)

· ads from businesses (make sure these reflect the time period)
Create a revolutionary timeline  (this could have a “road” motif). Draw and cut out from poster board large icons representative of the events in Ch. 8 & 9 that would normally be placed on a timeline. 

Working in groups, have students create newscasts from the events leading up to the Texas Revolution. Students will present their newscasts to the class. Other students will take “Who, what, where, why, when and how” notes on the presentations

Write a letter that tries to persuade the Mexican government why Stephen F. Austin should be released from jail. Write another letter that tries to persuade the Mexican government to keep Austin in jail. 
Create a map showing all of the key Texas cities during this time period.  [image: image9.png]


  Students should analyze the map and conduct research to answer the following questions:

· Who is credited with establishing this city?

· Why did they select this specific location?

· What made this city unique to other Texas cities during this time?
	The following assessment tools from the Glencoe Performance Assessment book will be helpful in evaluating these activities:

Nonfiction stories/ narratives:  pp. 45-46

Visual Presentations: pp. 57-58

Persuasive Arguments: pp. 57-58

Cooperative Groups: pp. 61-62

Items will appear on the six weeks test

Chapter and section tests.



	Resources

Texas and Texans Chapters 8 and 9 contain information about increasing tensions with Mexico.

The Rijksuniversiteit Groningen in the Netherlands has a good collection of primary source documents: http://odur.let.rug.nl/~usa/D/index.htm
http://tides.sfasu.edu/home.html

	Teaching Notes

Vocabulary:  revolution, decree, exempt, customs, duty, resolution, cholera, malaria, dictator, commerce,

 repeal




	Social Studies Skills

	807

812

815

818

820

823


	Social Studies Skills-Interpret and use sources of evidence
Organize and interpret information in outlines, reports, databases, and visuals including graphs, charts, timelines, and maps.  (21C)     B

Social Studies Skills-Create visual and written materials

Interpret and create databases, research outlines, bibliographies, and visuals including graphs, charts, timelines, and maps.  (L)     B

Social Studies Skills-Locate, differentiate, and use primary and secondary sources

Differentiate between, locate, and use primary and secondary sources such as computer software; interviews; biographies; oral, print and visual material; and artifacts to acquire information about Texas.  

(21A)     B

Social Studies Skills-Identify and support different historic points of view.

Identify points of view from the historical context surrounding an event and the frame of reference that influenced the participants.    (21D)  B

Social Studies Skills-Identify bias in a variety of sources

Identify bias in written, oral, and visual material.  (21F)     B

Social Studies Skills-Apply critical thinking skills to gather and analyze social studies information

Analyze information by sequencing, categorizing, identifying cause-and-effect relationships, comparing, contrasting, finding the main idea, summarizing, making generalizations and predictions, and drawing inferences and conclusions.  (21B)     B


	T5

T5

T5

T5

T5

T5


	Weeks 1-6

on-going
	

	

	SOCIAL STUDIES SKILLS CONT.

	801

802

803

804

805

806

808

809

810


	Social Studies Skills-Social studies terminology

Use social studies terminology correctly.  (22A)

Social Studies Skills-Geographic terminology
Use geographic terminology correctly.  (L)

Social Studies Skills-Use standard grammar

Use standard grammar, spelling, sentence structure, and punctuation.  (22B)

Social Studies Skills-Express ideas orally

Express ideas orally based on research and experiences.  (L)

Social Studies Skills-Interpret and use sources of evidence

Use various parts of a source, including the table of contents, glossary, and index, as well as keyword computer searches, to locate information.  (L)

Social Studies Skills-Interpret and use sources of evidence

Use the process of inquiry to research, interpret, and use multiple sources of evidence.  (L)

Social Studies Skills-Obtain information using a variety of oral resources

Obtain information about a topic using a variety of oral sources, such as conversations, interviews, and music.  (L)

Social Studies Skills-Obtain information using a variety of visual resources

Obtain information including historical and geographic data about using a variety of print, oral, visual and computer sources.  (L)

Social Studies Skills-Transfer information from one medium to another

Transfer information from one medium to another, including written or visual and statistical to written or visual, using computer software as appropriate.  (22C)


	
	Weeks 1-6

on-going


	
	

	SOCIAL STUDIES SKILLS CONT.

	811

814

819

822

825

827

828

829

830


	Social Studies Skills-Create visual and written materials

Create written, oral, and visual presentations of social studies information.  (22D)

Social Studies Skills-Use appropriate mathematical skills

Use appropriate mathematical skills to interpret social studies information such as maps and graphs.  (21H)     
Social Studies Skills-Identify and support different historic points of view

Support a point of view on a social studies issue or event.  (21E)     
Social Studies Skills-Evaluate the validity of a source
Evaluate the validity of a source based on language, corroboration with other sources, and information about the author.  (21G)
Social Studies Skills-Apply critical thinking skills to identify a social studies problem

Use a problem-solving process to identify a problem, gather information, list and consider options, consider advantages and disadvantages, choose and implement a solution, and evaluate the effectiveness of the solution.  (23A)
Social Studies Skills-Apply critical thinking skills to the decision making process

Use a decision-making process to identify a situation that requires a decision, gather information, identify options, predict consequences, and take action to implement a decision.  (23B)

Social Studies Skills-Work with other students

Plan, organize and complete a group research project.  (L)
Social Studies Skills-Evaluate social studies data

Use historical, geographic, and statistical information from a variety of sources to answer questions and make inferences about relationships in social studies.  (L)
Social Studies Skills-Evaluate social studies data

Apply basic statistical concepts and analytical methods such as computer-based spreadsheets and statistical software to analyze social studies data.  (L)

	
	Weeks 1-6

on-going
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�Grade 8 TEKS Connection:  Grade 7 TEKS 7.2B is direct correlation to Grade 8 TEKS 8.2A Identify reasons for European exploration and colonization in North America.  You may want to compare and contrast the motivations of Texas settlers to those of the early thirteen colonies.








Principles of Learning Connection:  AccountableTalk – Engagement with Learning Through Talk


A substantial portion of instructional time involves students in talk related to the concepts set by the standards.  Before engaging in a class discussion, create a criteria chart for “good discussions”. Refer back to it to keep your discussion lively, polite and moving along.











Principles of Learning Connection:  Accountable Talk – Accountability to the Learning Community


As this topic begins the study of Texas history, you may want to create a classroom or individual timeline. This would be an excellent criteria chart and would aid students in participating in Accountable Talk. Add events throughout the year, as more events are studied. This is best if used in 50-year increments. Spacing will allow students to use various multiple intelligences (visuals, phrases, etc.) to list and illustrate the major events during the course of the year.  This timeline allows students to elaborate and build upon ideas and each other’s contributions.








�TAKS Connection: 





 Grade 7 TEKS 7.2E and 7.3B correlate to Grade 8 TEKS 8.4C: analyze causes of the American Revolution.





Grade 7 TEKS 7.2D correlates to Grade 8 TEKS 8.16A: identify the influence of ideas from historic documents including the Declaration of Independence and explain how those grievances were addressed in the United States Constitution and the Bill of Rights

















�  


TAKS Skill Practice Workbook – Descriptive Writing About a Visual – After examining the drawing of Mission San José on pp. 9-10 of the TAKS Skills Practice Book, students will write a descriptive paragraph about the purposes and functions of a Spanish mission.  This activity supports 8th grade TEKS 8.30C Interpret information in visuals on the 8th grade TAKS exam. (7.21C) 


TAKS Skill Practice Workbook – Reading a Timeline –


Students will analyze the timeline showing the end of Spanish rule in Texas found on pp. 11-12 of the TAKS Skill Practice Book.   This activity also supports 8th grade TEKS 8.30C Interpret information in visuals on the 8th grade TAKS exam. (7.21C) 





TAKS Objective 5:  The student will use critical-thinking skills to analyze social studies information.














�Grade 8 TEKS Connection:  Grade 7 TEKS 7.2B is direct correlation to Grade 8 TEKS 8.2A Identify reasons for European exploration and colonization in North America.  You may want to compare and contrast the motivations of Texas settlers to those of the early thirteen colonies.





 � INCLUDEPICTURE "http://www.unitedlearning.com/images/streaming/front_graphic.jpg" \* MERGEFORMATINET ���6 Weeks Available Resources� 


Exploring the World: Spanish Explorers of North America (19:52)


New World Explored, The (26:00)


Struggle for the Colonial Frontier 1600-1750: France and Spain Defend Their Claims (25:00)


Living History: Living in Spanish Colonial America (22:03)














 �	Indicates differentiation from the IPG.  The APGs are color-coded to explain the type of differentiation used.


 GREEN = Modifications with Depth & Complexity,


 RED = Substitutions, PURPLE = Additions


Color-coded APGs are available on the AISD matrix website at:


� HYPERLINK "http://www.austinschools/org/matrix" ��www.austinschools/org/matrix�








� TAKS Skill Practice Workbook – Identifying the Main Idea:  “Juan De Oñate” –  After reading the article on Juan de Oñate on pp. 7-8 of the TAKS Skills Practice Book, students will identify the topic sentence as well as the detail and concluding sentences.  This activity supports 8th grade TEKS 8.30B Analyze information by finding the main idea on the 8th grade TAKS exam. (7.21B) 





 TAKS Objective 5:  The student will use critical-thinking skills to analyze social studies information.








� TAKS Mini-Lessons:  Analyzing Visuals, Comparing and Contrasting, & Using Primary Sources 


Use Daily Focus Transparency 4-1 on the Spanish flag as an introduction to the unit on exploration as support for 8th grade TEKS 8.30C on the 8th grade TAKS exam. (7.21C)


Use Daily Focus Transparency 4-2 to compare the myths and realities of the Texas landscape as support for 8th grade TEKS 8.30B Analyze information by comparing and contrasting on the 8th grade TAKS exam. (7.21B)


Use Daily Focus Transparency 4-3 on Pedro Castañeda’s journal to analyze the main idea found in a primary source as support for 8th grade TEKS 8.30A Use primary and secondary sources on the 8th grade TAKS exam. (7.21A)





TAKS Objective 5:  The student will use critical-thinking skills to analyze social studies information.











� TAKS Mini-Lessons:  Making Inferences, Evaluating Sources of Information, Interpreting Charts and Timelines, & Identifying the Main Idea


Use Daily Focus Transparency 5-1 to make inferences on the word “Tejas” as support for 8th grade TEKS 8.30B on the 8th grade TAKS exam. (7.21B)


Use Daily Focus Transparency 5-2 to analyze why San Antonio would be a good site for settlement as support for 8th grade TEKS 8.30C on the 8th grade TAKS exam. (7.21C)


Use Daily Focus Transparency 5-3 to analyze a chart on the advantages and disadvantages of mission life as support for 8th grade TEKS 8.30C on the 8th grade TAKS exam. (7.21C)


Use Daily Focus Transparency 6-1 to analyze a timeline showing events leading to the end of Spanish rule in Texas as support for 8th grade TEKS 8.30C. (7.21C)


Use Daily Focus Transparency 6-2 to interpret the main idea of a primary source written by Father Miguel Hidalgo as support for 8th grade TEKS 8.30A. (7.21A)


Use Daily Focus Transparency 6-3 to draw conclusions of Spain’s legacy in Texas as support for 8th grade TEKS 8.30B on the 8th grade TAKS exam.  (7.21B)





TAKS Objective 5:  The student will use critical-thinking skills to analyze social studies information.




















� TAKS Skill Practice Workbook – Making Generalizations:  “Women in Texas”– Students will read the two paragraphs on Doña Maria del Carmen Calvillo and Tamar Morgan on   pp. 13-14 of the TAKS Skills Practice Book and will then cite facts and develop generalizations on each woman.  This activity supports Grade 8 TEKS 8.30B Analyze information making generalizations on the Grade 8 TAKS exam. (7.21B) 





 TAKS Objective 5:  The student will use critical-thinking skills to analyze social studies information.








� TAKS Mini-Lessons:  Recognizing Propaganda and Analyzing Statistics 


Use Daily Focus Transparency 7-1 to identify the point of view in an American newspaper advertisement of the Texas environment as support for Grade 8 TEKS 8.30F Identify bias in written and visual materials on the Grade 8 TAKS exam. (7.21F)


Use Daily Focus Transparency 7-2 to analyze mathematical statistics related to Austin’s land grant policy as a reinforcement of Grade 8 TEKS 8.30H Use mathematical skills to interpret social studies information.  (7.21H)





TAKS Objective 5:  The student will use critical-thinking skills to analyze social studies information.














� TAKS Connection:





Use the Daily Focus Transparencies to reinforce skills needed for mastery on the Grade 8 TAKS test.  All of these skills support TAKS Objective 5:  The student will use critical-thinking skills to analyze social studies information.  Specific Daily Focus Transparencies are cited throughout the APG.








� TAKS Connection:





Use the TAKS Skills Practice Workbook to reinforce skills needed for mastery on the 8th grade TAKS test.  All of these skills support TAKS   Objective 5:  The student will use critical-thinking skills to analyze social studies information.  Specific TAKS Skills Practice activities are cited throughout the IPG.








� The Social Studies Skills TEKS are specifically identified in bold print next to each specific suggested student work product.  A detailed list of the Social Studies Skills is found at the end of this IPG.  TAKS mini-lessons included in this IPG support many of these specific skills.








�TAKS Mini-Lesson: Interpreting Timelines--Use Daily Focus Transparency 8-3 as an introduction to events leading to revolution. Students may want to assign “speeds” to the timeline to show how quickly or slowly these events developed. This supports 8.30B analyze information by sequencing











 � Grade 8 TEKS Connection:  Grade 7 TEKS 7.2B is direct correlation to 8th grade TEKS 8.2A Identify reasons for European exploration and colonization in North America.














NOTE:  Many of the matrix items can be covered simultaneously

(TEKS); T=TAKS; B=Benchmark; [ ] = not tested on TAKS

L = Local Expectations; Italics = Local Specificity
< > TAKS support for specific grade (s) and not all three grades
 *   TEKS Strand matches different TAKS Objective
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