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Tenth Grade – Pre AP World History

	Matrix
	Matrix Strand

TEKS Knowledge and Skills

Student Expectations
	TAKS Obj.
	Time/Pace
	Suggested Student Work Products
	Suggested Assessment

	Prehistory Unit

	108

114

823
102

325

331


	History-Sequence events
Apply absolute and relative chronology through the sequencing of significant individuals, events, and time periods.  (1C)     B       

History-Turning points
Identify changes that resulted from important turning points in world history such as the development of farming and of cities.  (1B)*     B         *Correlates with WG18

Social Studies Skills-Apply critical thinking skills to gather and analyze social studies information 

Analyze information by sequencing, categorizing, identifying, cause-and-effect relationships, comparing, contrasting, finding the main idea, summarizing, making generalizations [and predictions] and drawing inferences and conclusions.  (25C)   B

History-Concept of time
Create and interpret timelines. (L)    

Economics-Economic patterns of different societies
Explain economic, social, and geographic factors such as irrigation, legal systems, religion, and trade that led to the development of the first civilizations. (13B)     
Economics-Geographic and historic factors that influence a society’s economy

Identify important changes in human life such as the establishment of settlements and cities and the domestication of animals caused by the Neolithic agricultural revolution. (13A)     
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	T1
T1

T5


	Week 1 

[5 Days] 
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	Cultural Collage Using Cultural Keys

Students create a culture collage about themselves, using 12 cultural keys. This can be used as a cover for their Interactive Student Notebooks

McDougal Littell Patterns of Interaction Ch. 1 In Depth Resources, Literature Selection: from The Clan of the Cave Bear, p. 11. Students identify cultural keys from the reading by completing a Venn Diagram to compare literature selection with their own personal cultural keys from Culture Collage activity. 
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 Students use the Venn Diagram to complete a compare and contrast essay 

Neolithic Revolution Essay
Students write an essay analyzing the results of the Neolithic Revolution.
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 Students use the Pre-AP Core Structure and PERSIA organizer to complete an essay assessing the results of the Neolithic Revolution.


	Graded holistic assessment of student use of cultural keys

Integrated Assessment Booklet, “Standards for Evaluating a Product or Performance”, p. 16
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 Pre-AP Core Structure rubric assessing at least two similar and two different aspects of culture
Graded holistic assessment of essay assessing at least three important results of the Neolithic Revolution
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 Pre-AP Core Structure rubric assessing at least three important results of the Neolithic Revolution
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	Matrix
	Matrix Strand

TEKS Knowledge and Skills

Student Expectations
	TAKS Obj.
	Time/Pace
	Suggested Student Work Products
	Suggested Assessment

	Prehistory Unit

	617

621

803

817

	Culture-Individuals and groups shape a society’s culture

Describe the political, economic, and cultural influence of women in different historical cultures.     (21B)     
Culture-Relationship between art and society.
Analyze examples of how art, architecture, literature, music, and drama reflect the history of cultures in which they are produced. (20B)

Social Studies Skills-Proper use of grammar

Use standard grammar, spelling, sentence structure, and punctuation. (26B)

Social Studies Skills-Locate, differentiate, and use primary and secondary sources

Explain and apply different methods that historians use to interpret the past, including the use of primary and secondary sources, points of view, frames of reference, and historical context.  (25D)
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	Recommended History Alive! Activities:

History Alive! Early Humans,  Lesson 1.3 “Investigating the Past: Assembling an Archeological Team”: Appoint six archeological specialists to investigate three sites: Laetoli, Çatal Höyük, and Ur.
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History Alive! Early Humans, Lesson 3.1 “From Paleolithic to Neolithic:  Identifying Changes in Daily Life”: Students explore how the development of agriculture affected daily life in Neolithic times.


	Informal assessment of student responses

Informal assessment of student responses.
 Test over content at the chapter and unit levels


	Resources

McDougal Littell, World History:  Patterns of Interaction: 

· Chapter 1,  “The Peopling of the World”
On-line edition at classzone.com
Ancillary Materials:  

In-Depth Resources: “The Peopling of the World,” Unit 1

· Guided Reading, pp. 1-3

· Skillbuilder Practice:  Interpreting Maps, p. 4

· Literature
· from The Clan of the Cave Bear, pp. 11-13
· History Makers:  Mary Leakey: Digger into the Past, p. 14

· Geography Application:  Çatal Hüyük, pp. 5-6

· Primary Sources
· from Lucy: The Beginnings of Humankind, pp. 7-8

· Lascaux Cave Painting, p. 9

· from “Window on the Stone Age”

· History Makers:  The Iceman: Frozen in Time, p. 15

· Connections Across Time and Cultures: From Ancient to Modern Communities, p. 16

· Geography Transparencies

· GT 1 Cities of the Ancient Middle East

· Critical Thinking Transparencies

· CT1 Patterns of Living: Paleolithic Period to the Neolithic Revolution

· World Art and Cultures Transparencies

· AT1 French cave sculpture 

· AT2 Upper Sumerian artifacts

· Electronic Library of Primary Sources
· From “The Cro-Magnons“
· From “Icemen”
· From “The Royal Cemetery of Ur”
· TAKS Practice Transparencies TT1 – TT3
Specific Web sites on Prehistory:

· Washington State University website on human prehistory at http://www.wsu. edu /gened/learn-modules/ top_longfor/lfopen-index. Html
· Washington State University website on Agricultural Revolution at http://www.wsu.edu/gened/learn-modules/top_agrev/agrev-index.html
· Human Origins and Evolution in Africa at http://www.indiana.edu/~origins/
· Minnesota State University, Mary Leakey at http://www.mnsu.edu/emuseum/information/biography/klmno/leakey_mary.html
· Discovery Channel, The Iceman at http://www.mnsu.edu/emuseum/information/biography/klmno/leakey_mary.html
United Streaming Video at www.unitedstreaming.com
· Human Origin: Dr. Leaky and the Dawn of Man (50:00 minutes) 
Maps 101.com
	Teacher Notes
Vocabulary:

Chapter 1

Section 1:  Paleolithic Age, Neolithic Age, B.C., B.C.E., A.D., C.E., artifacts, archaeologist, anthropologist, 

paleontologist, hominid, tool kits, Mary Leakey, Donald Johanson,  “Lucy”, Laetoli, Olduvai Gorge, Australopithecine, Homo habilis, Homo erectus, Neanderthal, Cro-Magnon, Homo sapiens

Section 2:  Lascaux Cave painting, Bronze Age, Neolithic Revolution, slash-and-burn farming, domestication

Section 3:  civilization, artisan, specialization cuneiform, scribe, technology, primary source, secondary source, bias
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 Conceptual Definitions:

Using a Pre-AP Strategy, students create conceptual definitions of: 

revolution, civilization

See AP Vertical Team Resources Guide for instruction
Recommended Resources:

History Alive! Early Humans

General Websites on Teaching World History:

· Mr. Donn’s Lessons and Ideas site provides a variety of lesson plans for all of world history at www.members.aol.com/donnandlee. 
· HyperHistory Online at www.hyperhistory.com contains over 3000 files on world history.  This website can be used throughout the school year
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	Matrix
	Matrix Strand

TEKS Knowledge and Skills

Student Expectations
	TAKS Obj.
	Time/Pace
	Suggested Student Work Products
	Suggested Assessment

	Early River Valley Civilizations Unit

	108

214

611

823

102

202

233

412

425


	History-Sequence events
Apply absolute and relative chronology through the sequencing of significant individuals, events, and time periods.   (1C)     B

Geography-Translate and analyze geographic data
Answer questions about geographic distributions and patterns shown on maps, graphs, and charts.  (8.10B)     B

Culture–Impact of fundamental institutions and ideas on societies.

Describe the impact of general processes such as migration, war, trade, independent inventions, and diffusion of ideas and motivations on cultural change.  (WG18A)      B

Social Studies Skills-Apply critical thinking skills to social studies information 

Analyze information by sequencing, categorizing, identifying, cause-and-effect relationships, comparing, contrasting, finding the main idea, summarizing, making generalizations [and predictions] and drawing inferences and conclusions.  (25C)   B       

History-Concept of time
Create and interpret timelines. (L)    
Geography-Concept of location

Locate places and regions of historical significance such as the Indus, Nile, Tigris and Euphrates, and Yellow (Huang He) river valleys and describe their physical and human characteristics. (12A)     
Geography-Geographic factors influence political development
Identify and explain reasons for changes in political boundaries such as those developing from international conflicts such as ancient empires, feudalism, development of the nation-state, and conquests. (L)     
Government–Different political systems in societies, past and present
Define and give examples of different political systems, past and present. (15B)     
Government-Principles of government used in historic documents
Identify the impact of political and legal ideas contained in significant historical documents, including Hammurabi’s Code. (16B)     
	T1

T2

T3*

T5

   
	Week 2

[5 Days]


	Comparison chart of the geography of the Early River Valley Civilizations. Students create a chart comparing the Tigris/Euphrates, Nile, Indus, & Huang He River Valleys for the following criteria: climate, rivers, benefits, drawbacks.
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 Students use chart to create a compare/contrast essay on the four early River Valley Civilizations.
Hammurabi’s Code Online Activity

[image: image63.wmf]Student interactive lesson from website on case studies involving Hammurabi’s Code with a follow up editorial to the Babylonian Times discussing their opinion on one specific law from the code.

You Be the Judge on Hammurabi’s Code – www.instantnetworks.net/pmartin/hammurabi/index.htm
Egyptian Achievements Tomb Mural: Students create concept webs showing Egyptian achievements during each kingdom. Students then use concept web to create a Tomb Mural for a Pyramid celebrating Egyptian Accomplishments.

McDougal Littell Patterns of Interaction TE, Writing a Journal about Daily Life in Egypt, p. 36:  Have students write a brief description of the life of a pharaoh or a laborer from that individual’s point of view. To help students get started, you might suggest the following first sentences: “As pharaoh, I am the ruler of all Egypt”; For five years I have been helping to build the pyramid at Giza.” Encourage students to include information about the physical, mental, and emotional states of the individual they write about.
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 Students should create an illustration of their Egyptian citizen. The drawing must include 5 icons from the daily life of the citizen and should be labeled to show the physical, mental, and/or emotional states that each item represents. A voice or thought bubble should be included that tells something about that person’s thoughts or feelings about his/her life.
McDougal Littell Patterns of Interaction TE, Making an Analysis Chart, p. 43:  Have students complete a chart showing information from the “Culture and Trade” section on p. 45.
	Graded assessment of student charts
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 Pre-AP Core Structure rubric assessing at least two similarities and/or differences between each civilization
Integrated Assessment Booklet, “Standards for Evaluating a Product or Performance”, p. 16

Integrated Assessment Booklet, “Standards for Evaluating a Product or Performance”, p. 16

Integrated Assessment Booklet, “Standards for Evaluating a Product or Performance”, p. 16
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 Integrated Assessment Booklet, “Standards for Evaluating a Product or Performance”, p. 16
Graded assessment of student charts.


	Matrix
	Matrix Strand

TEKS Knowledge and Skills

Student Expectations
	TAKS Obj.
	Time/Pace
	Suggested Student Work Products
	Suggested Assessment

	Early River Valley Civilizations Unit (continued)

	506

507

509

529

631

803

817
	Citizenship-Development of political concepts

Evaluate political choices and decisions that individuals, groups, and nations have made in the past, taking into account historical context, and apply this knowledge to the analysis of choices and decisions faced by contemporary socities. (17A)

Citizenship–Developments of political concepts.

Trace the historical development of the rule of law and rights and responsibilities, beginning in the ancient world and continuing to the beginning of the first modern constitutional republics.  (18A)    
Citizenship–Rights and responsibilities of citizenship.

Summarize the worldwide influence of ideas concerning rights and responsibilities that originated from Judeo-Christian ideals in Western civilization, such as equality before the law. (18B)

Citizenship–Impact of political decisions on citizens.

Identify examples of political, economic, and social oppression and violations of human rights throughout history, including slavery.  (18C)

Culture–Impact of fundamental institutions and ideas on societies.

Analyze how ideas such as Judeo-Christian ethics have influenced institutions and societies.  (22C)    

Social Studies Skills-Proper use of grammar

Use standard grammar, spelling, sentence structure, and punctuation (26B)
Social Studies Skills-Locate, differentiate, and use primary and secondary sources

Explain and apply different methods that historians use to interpret the past, including the use of primary and secondary sources, points of view, frames of reference, and historical context.  (25D)     
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	Week 

2

continued
	McDougal Littell Patterns of Interaction TE, Displaying Ancient Chinese Inventions, p. 48:  Create five groups and assign each group one of these topics: writing, silk, coined money, cast iron, bronzework. Tell groups to use the chapter and other sources to research their topics. Each group will need to do the following: write a description of how the ancient Chinese used the technology and how it is used today.
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 Students should make a collage of illustrations showing ancient and modern uses of the technology with a short description of each image in the collage.
McDougal Littell Patterns of Interaction TE, Dynastic Cycle Diagram, p. 50. Students recreate the Dynastic Cycle Chart. Then, students analyze the Zhou Dynasty by writing a description next to each stage of the diagram.

Recommended History Alive! activities

History Alive! Ancient Egypt Lesson 1.2 “Understanding Geography’s Effect on Settlement in Three Regions”: Investigate three regions in Egypt and the Near East and predict which types of civilizations developed in each area.
History Alive! Early Humans, Lesson 4.2 “Sumerian Achievements:  Reflections of Civilization”:  Develop a continuum analyzing the most important achievements as well as a chart showing the five characteristics of civilization and a specific example of how this was found at Ur.
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 Students write an editorial for or against Sumer as a civilization.
History Alive! Ancient Egypt, Lesson 2.1 “Examining the Code of Hammurabi”: Decipher Hammurabi’s Code to learn the judicial concept of “an eye for an eye”.
History Alive! Ancient Egypt, Lesson 2.2 “Applying the Code of Hammurabi to Babylonian Court Cases”: Organize six historical periods of Mesopotamian empires along a civilization timeline.
History Alive! Ancient India, Lesson 1.2 “Unlocking the Secrets of Mohenjo-Daro”: Students visit a series of learning stations to learn about culture in Ancient India and will then create an illustrated cover for National Geographic on their “discoveries” at Mohenjo-Daro.
	Graded assessment of student responses
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 Integrated Assessment Booklet, “Standards for Evaluating a Product or Performance”, p. 16
Graded assessment of student diagrams and descriptions

Graded evaluation of student responses

Continuum assessing importance of Sumerian achievements
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 Integrated Assessment Booklet, “Standards for Evaluating a Product or Performance”, p. 16
Graded evaluation of student responses

Graded evaluation of student responses

Evaluation of magazine cover

Test over content at the chapter and unit levels


	Resources

McDougal Littell, World History:  Patterns of Interaction: 

· Chapter 1,  “The Peopling of the World” (section 3)
· Chapter 2, “Early River Valley Civilizations
· Chapter 4, “First Age of Empires” (section 1, p.83-85)
On-line edition at classzone.com
Ancillary Materials:  

In-Depth Resources: “The Peopling of the World,” Unit 1

· Guided Reading Ch. 2, pp. 17-20; Ch. 4, p 52

· Skillbuilder Practice:  Interpreting Visual Sources, p. 21

· Literature
· “Ancient Proverbs”, p. 28
· from The Epic of Gilgamesh, pp. 29-30
· “Ozymandias”, p. 63
· History Makers

· Hammurabi, p. 31

· Tutankhamen, p. 33

· Hatshepsut, p. 66

· Geography Application:  Egypt and the Nile Delta, pp. 22-23

· Primary Sources
· “Assyrian Letters”, p. 24

· from The Code of Hammurabi, pp. 25-26

· Sphinx of Amenemhet III, p. 27

· Connections Across Time and Cultures: River Civilizations in the Ancient World, p. 33

· Geography Transparencies

· GT1 Cities of the Ancient Middle East

· GT 2 Fertile Crescent Civilizations, 4000-1750 BC

· Critical Thinking Transparencies

· CT37 Chapter 1 Visual Summary

· CT2 Environmental Factors Shape River Valley Civilizations

· World Art and Cultures Transparencies

· AT3 Great Sphinx

· AT4 Egyptian tomb painting

· AT5 Chinese bronze

· Electronic Library of Primary Sources
· From “The Royal Cemetery at Ur“
· From The Code of Hammurabi
· From “Indus Culture”
· “Building a Town,” from Shih ching
· “The Kushite Takeover”
· TAKS Practice Transparencies TT3-TT7, TT12 
United Streaming Video at www.unitedstreaming.com
· Egypt Pharaohs: Living History: Living in Ancient Egypt  (20:26 minutes)

· Ancient Civilizations: Balancing the Budget (15:00 minutes)

Maps 101.com
	Recommended Resources: 

· [image: image65.wmf]History Alive! Early Humans

· History Alive! Ancient Egypt
Specific Web sites on Early River Valley Civilizations : 
· You Be the Judge on Hammurabi’s Code – www.instantnetworks.net/pmartin/hammurabi/index.htm
· Sumeria  http://www.ragz-international.com/sumeria.htm
· Digital Recreation of Ur at http://www.taisei.co.jp/cg_e/ancient_world/ur/aur.html
· The Metropolitan Museum of Art, Timeline of Mesopotamian History at http://www.metmuseum.org/toah/ht/02/wam/ht02wam.htm
· PBS Nova, Pyramids – The Inside Story at http://www.pbs.org/wgbh/nova/pyramid/
· Interactive study of early Indus Valley civilization at http://www.harappa.com/
· Chaos Group at the University of Maryland, The Ancient Dynasties (China) at http://www-chaos.umd.edu/history/ancient1.html#xia
Teacher Notes
Vocabulary:

Chapter 2

Section 1:  Fertile Crescent, silt, irrigation, city-state, dynasty, cultural diffusion, polytheism, Epic of Gilgamesh,               

ziggurat, empire, Code of Hammurabi
Section 2:  cataract, delta, Menes, pharaoh, theocracy, pyramid, mummification, hieroglyphics, papyrus, Book of the Dead, Rosetta Stone

Section 3:  subcontinent, monsoon

Section 4:  loess, oracle bone, Mandate of Heaven, dynastic cycle, feudalism

Chapter 4:   

Section 1:  Hyksos, New Kingdom Hatshepsut, Thutmose III, Nubia, Ramses II
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 Conceptual Definitions:

Using a Pre-AP Strategy, students create conceptual definitions of: 

cultural diffusion, empire, dynasty
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See AP Vertical Team Resources Guide for instructions
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	Matrix
	Matrix Strand

TEKS Knowledge and Skills

Student Expectations
	TAKS Obj.
	Time/Pace
	Suggested Student Work Products
	Suggested Assessment

	Changes in Southwest Asian Societies Unit


	206

214

215

216

220

611

711

823
811


	Geography- Construct and interpret maps and other graphics Interpret historical [and contemporary] maps to identify and explain geographic factors [such as control of the Straits of Hormuz] that have influenced people and events in the past.  

(12C)     B     
Geography-Translate and analyze geographic data
Answer questions about geographic distributions and patterns shown on maps, graphs, and charts.  (8.10B)     B
Geography-Translate and analyze geographic data

Analyze political, economic, social, and demographic data to determine the level of development and standards of living in nations.  (WG5B)     B

Geography- Translate and analyze geographic data 

Pose and answer questions about geographic distributions and patterns in world history shown on maps, graphs, charts, models, and databases.  (11B)      B  
Geography–Physical environment affects and interacts with the human environment
Analyze the effects of physical and human geographic factors on major events in world history. (12B)      B

Correlates with World Geo TEKS 1A and 8B

Culture–Impact of fundamental institutions and ideas on societies.

Describe the impact of general processes such as migration, war, trade, independent inventions, and diffusion of ideas and motivations on cultural change.  (WG18A)      B
Science, Technology, and Society–Impact of technology on cultural development.

Give examples of major mathematical and scientific discoveries and technological innovations that occurred at different periods in history and describe the changes produced by these discoveries and innovations.  (23A)    B

Social Studies Skills-Apply critical thinking skills to gather and analyze social studies information 

Analyze information by sequencing, categorizing, identifying, cause-and-effect relationships, comparing, contrasting, finding the main idea, summarizing, making generalizations [and predictions] and drawing inferences and conclusions.  (25C)   B

Social Studies Skills–Create visual and written material

Interpret [and create databases, research outlines, bibliographies, and] visuals including graphs, charts, timelines, and maps. (26C)     B     

	T2

T2

T3*

T2

T2

T3*

T2*

T5

T5


	Week

3

[5 Days]
	McDougal Littell Patterns of Interaction TE, Forming and Supporting Opinions, p. 69:  Ask students what they believe was the Phoenicians’ greatest contribution: trade or a written alphabet? Have them write a brief statement, citing facts from the text and their own research, to support their opinion.
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 McDougal Littell Patterns of Interaction TE, Section Assessment #4, p. 71:  Have students write a paragraph to the following prompt: The Phoenicians founded wealthy city-states around the Mediterranean. These city-states often competed with one another. Do you think it would have made more sense for the city-states to cooperate or did competition make them stronger? Explain your reasons.

McDougal Littell Patterns of Interaction TE, Daily Life in 660 B.C., p. 70:  Have students read the Phoenician Financial News and answer the Making Inferences question.
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 McDougal Littell Patterns of Interaction TE, Portfolio Project #3, p. 79:  Write a legend telling about events that might have occurred as the Phoenicians sailed around Africa. The events can be imaginary, but should be based on the route that the Phoenicians reportedly took.
McDougal Littell Patterns of Interaction TE, Identifying Ancient Roots of Modern Cultures, p. 75:  Students will create a chart to identify how ancient cultures have helped to shape our modern Western world. They will list items that are still in use or have served as the basis for modern versions under several categories, including Law, Religious Beliefs, Technology, Language, Economics (trade, agriculture, manufacturing), Culture (arts, sports).
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 Write a paragraph choosing the most influential item. Justify your response.
McDougal Littell Patterns of Interaction Ch. 1 In Depth Resources, Primary Source: The Ten Commandments, p. 45. Have students answer questions 1 and 2 at the end of the reading. 
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 McDougal Littell Patterns of Interaction TE, Influence of the Ten Commandments, p. 74: Have students research which of the Ten Commandments are enforced by current U.S. federal and state laws. Which laws have been laws in some parts of the United States in the past? Which commandments have more to do with morality than with the law?
	Graded assessment of student statements
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Graded assessment of student paragraphs
Graded assessment of student responses
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Graded assessment of student myths

Graded assessment of student charts
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Graded assessment of student responses
Graded assessment of student responses
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Graded assessment of student responses


	Matrix
	Matrix Strand

TEKS Knowledge and Skills

Student Expectations
	TAKS Obj.
	Time/Pace
	Suggested Student Work Products
	Suggested Assessment

	Changes in Southwest Asian Societies Unit

	138

325

529

616

617

621

622

626

629

816


	History- connection between history and international relationships Summarize the major political, economic, and cultural developments of civilizations in China, India, and Japan. (6C)
Economics-Economic patterns of different societies
Explain economic, social, and geographic factors such as irrigation, legal systems, religion, and trade that led to the development of the first civilizations. (13B)
Citizenship–Impact of political decisions on citizens

Identify examples of political, economic, and social oppression and violations of human rights throughout history, including slavery.  (18C)

Culture- individuals and groups shape a society’s culture 

Analyze the specific roles of women, children, and families in different historical cultures. (21A)

Culture-Individuals and groups shape a society’s culture

Describe the political, economic, and cultural influence of women in different historical cultures.   (21B)     

Culture-Relationship between art and society.
Analyze examples of how art, architecture, literature, music, and drama reflect the history of cultures in which they are produced. (20B)

Culture-Relationship between art, literature, and society
Identify significant examples of art and architecture that demonstrate an artistic idea or visual principle from selected cultures. (20A)

Culture- impact of religion on societies 

Compare historical origins, central ideas, and the spread of major religious and philosophical traditions including Buddhism, Christianity, Confucianism, Hinduism, Islam, and Judaism and recognize specific individuals associated with these religions such as Siddharta Gautama, Jesus, Confucius, Muhammad, Abraham and Moses.  (19A)

Culture-Impact of fundamental institutions and ideas on societies
Summarize the fundamental ideas and institutions of Eastern civilizations that originated in China and India. (22A)

Social Studies Skills- locate, differentiate, and use primary and secondary sources 

Locate and use primary and secondary sources such as computer software, databases, media and news services, biographies, interviews, and artifacts to acquire information.  (25B)
	
	Week 

3

continued
	McDougal Littell Patterns of Interaction TE, Section Assessment #2, p. 76:  Students will create a time line showing major Hebrew leaders. Then, below  the time line, give one piece of information about each leader.
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 McDougal Littell Patterns of Interaction TE, Timeline From Abraham to end of 400 B.C., p. 76:  Ask students to construct a time line of major events in Jewish history. Have them evaluate which of these events either resulted in a covenant with God or were motivated by a covenant.

Recommended History Alive! activities

History Alive! Ancient Egypt Lesson 4.1 “Origins of Judaism: The History of the Ancient Israelites”: Students discuss a series of images depicting key events in the history of the ancient Israelites.


	Integrated Assessment Booklet, “Standards for Evaluating a Product or Performance”, p. 16
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 Integrated Assessment Booklet, “Standards for Evaluating a Product or Performance”, p. 16
Graded assessment of student responses



	Resources

McDougal Littell, World History:  Patterns of Interaction: 

· Chapter 3,  “People and Ideas on the Move” (sections 1 pp. 57-59, 3 pp.  68-71, 4 )
· Chapter 4, “First Age of Empires” (sections 2, 3)
On-line edition at classzone.com
Ancillary Materials:  

In-Depth Resources: “The Peopling of the World,” Unit 1

· Guided Reading Ch. 3, pp. 35-38; Ch. 4, pp 53-54

· Skillbuilder Practice:  Forming Opinions, p. 39

· Literature
· “Ancient Proverbs”, p. 28
· “The Destruction of Sennacherib”, p. 64
· “Babylon”, p. 65
· History Makers

· Herodotus, p. 50

· Sennacherib, p. 67

· Geography Application

· Early Eastern Mediterranean Civilizations, pp. 40-41

· Babylon, pp. 57-58

· Primary Sources
· Dolphin Fresco from Knossos, p. 44

· The Ten Commandments, p. 45

· From Assyrian Capture of Jerusalem, p. 59

· “To the Fire”, p. 60

· Connections Across Time and Cultures

· Religions in the Ancient World, p. 51

· Empires of Southwest Asia, p. 68
· Critical Thinking Transparencies

· CT3 Time Machine: Major Religions 2500 BC – AD 552

· CT39 Chapter 3 Visual Summary

· CT4 Political Decision-Making in the First Age of Empires

· World Art and Cultures Transparencies

· AT8 Persian drinking horn

· Electronic Library of Primary Sources
· “Hanno’s Voyage”
· “An Assyrian Palace”
· “Customs of the Persions”
· TAKS Practice Transparencies TT8, TT10-TT11,TT13-TT14 
Maps 101.com


	Recommended Resources: 

· History Alive! Ancient Egypt
Specific Websites on Southwest Asian Societies: 
· Washington State University, Ancient Mesopotamian History and People at http://www.wsu.edu/~dee/MESO/MESOPOT.HTM
· Minnesota State University, Ancient Greek Civilizations – The Phoenicians at  http://www.mnsu.edu/emuseum/prehistory/aegean/theculturesofgreece/phoenician.html
· Minnesota State University, Assyria at http://www.mnsu.edu/emuseum/prehistory/middle_east/assyria.html
· North Park University, The Persian Empire at http://campus.northpark.edu/history/WebChron/MiddleEast/Persia.html
Teacher Notes
Vocabulary:

Chapter 3

Section 1:  Indo-Europeans, steppes, migration, Hittites, Anatolia
Section 3:  Phoenicians

Section 4:  Palestine, Canaan, Torah, Abraham, monotheism, covenant, Moses, Israel, Judah, tribute

Chapter 4:   

Section 2:  Assyria, Sennacherib, Nineveh, Ashurbanipal, Medes, Chaldeans, Nebuchadnezzar

Secion 3: Cyrus, Cambyses, Darius, satrap, Royal Road, Zoroaster 
[image: image25.png]


 Conceptual Definitions:

Using a Pre-AP Strategy, students create conceptual definitions of: 

Indo-Europeans, monotheism, tribute

See AP Vertical Team Resources Guide for instruction




	Matrix
	Matrix Strand

TEKS Knowledge and Skills

Student Expectations
	TAKS Obj.
	Time/Pace
	Suggested Student Work Products
	Suggested Assessment

	Ancient Asian Societies: India and China Unit


	216

711
138

170

412

529

617



	Geography- Translate and analyze geographic data Pose and answer questions about geographic distributions and patterns in world history shown on maps, graphs, charts, models, and databases.  (11B)      B  
Science, Technology, and Society–Impact of technology on cultural development.

Give examples of major mathematical and scientific discoveries and technological innovations that occurred at different periods in history and describe the changes produced by these discoveries and innovations.  (23A)    B
History- Connection between history and international relationships Summarize the major political, economic, and cultural developments of civilizations in China, India, and Japan. (6C)
History–Origins of imperialism

Analyze examples of major empires of the world such as the…Chinese empire. (7A)

Government- Different political systems in societies, past and present
Define and give examples of different political systems, past and present. (15B)     
Citizenship–Impact of political decisions on citizens.

Identify examples of political, economic, and social oppression and violations of human rights throughout history, including slavery.  (18C)

Culture-Individuals and groups shape a society’s culture

Describe the political, economic, and cultural influence of women in different historical cultures.     (21B)     


	T2

T2*

T2*
	Weeks 

4 & 5

[7 Days]
	McDougal Littell Patterns of Interaction TE, Comparing and Contrasting, p. 58:  Students will read the text on page 59 and chart the similarities and differences between Aryans and non-Aryans.
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 McDougal Littell Patterns of Interaction TE, Comparing Social Systems, p. 59:  Students will complete research to compare the Aryan caste system in India with the apartheid system in South Africa. They will use the information they collect to create a compare and contrast graphic organizer.
McDougal Littell Patterns of Interaction TE, History from Visuals, p. 60:  Students will sketch the Aryan Caste System diagram with labels. Next, have students discuss why a particular body part might have been associated with a particular occupation.
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 McDougal Littell Patterns of Interaction TE, History from Visuals, p. 60:  Students will discuss which modern occupations might be assigned to each of the four major castes and which would be untouchables.
McDougal Littell Patterns of Interaction TE, Evaluating Beliefs, p. 66:  Students will create a chart of Hindu and Buddhist beliefs, then list some of the positive and negative effects that each belief might have on society and on individual behavior.
McDougal Littell Patterns of Interaction TE, Analyzing Primary Sources, p. 189:  Students will read the quotation, from one of Asoka’s edicts, and answer the three questions that follow the quotation. 
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 Discuss that bias is evident in the source.
McDougal Littell Patterns of Interaction TE, Reteaching Activity: Timeline, p. 176:  Students will create a time line from 321 B.C. to A.D. 420 and fill in when the Mauryan and Gupta emperors came to power and what they accomplished.
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 McDougal Littell Patterns of Interaction TE, Supporting Opinions, p. 176:  Students will decide under which of the Indian rulers they would rather live under and explain their opinion.
McDougal Littell Patterns of Interaction TE, Recognizing Effects, p. 179:  Students will create a chart to record at least two effects that Indian trade had on Indian culture and other Asian cultures.
	Graded assessment of student charts
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 Graded assessment of student graphic organizers

Graded assessment of student diagrams and discussion responses
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 Informal assessment of discussion responses
Graded assessment of charts

Graded assessment of student responses
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 Informal assessment of discussion responses
Graded assessment of timelines
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 Graded assessment of student responses
Graded assessment of student charts


	Matrix
	Matrix Strand

TEKS Knowledge and Skills

Student Expectations
	TAKS Obj.
	Time/Pace
	Suggested Student Work Products
	Suggested Assessment

	Ancient Asian Societies: India and China Unit

	621

626



	Culture-Relationship between art and society.
Analyze examples of how art, architecture, literature, music, and drama reflect the history of cultures in which they are produced. (20B)
Culture-Impact of religion on societies 

Compare historical origins, central ideas, and the spread of major religious and philosophical traditions including Buddhism, Christianity, Confucianism, Hinduism, Islam, and Judaism and recognize specific individuals associated with these religions such as Siddharta Gautama, Jesus, Confucius, Muhammad, Abraham and Moses.  (19A)


	
	Weeks 

4 & 5

continued
	McDougal Littell Patterns of Interaction TE, Chinese Ethical Systems Chart, p. 99:  Students will interpret the Chinese Ethical Systems chart and answer the three questions. Discuss if they think the systems are mutually exclusive, or could someone hold two or more views in the same row at the same time? Ask for examples.
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 Students will discuss which system the government and our society of the United States most closely follows.
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 McDougal Littell Patterns of Interaction TE, Section Assessment #3, p. 101: In 1776, the American Declaration of Independence declared the “all men are created equal.” How would followers of the three philosophical traditions in China react to that statement
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 McDougal Littell Patterns of Interaction TE, Debating Chinese Philosophies, p. 99:  Students will debate which Chinese philosophy – Daoism, Confucianism, or Legalism – could best be used to solve problems in the modern world by conducting research in cooperative groups about one philosophy and preparing an argument showing how its philosophy is best able to help solve problems of the modern world.
McDougal Littell Patterns of Interaction Video, Trade Connects the World: Silk Roads and The Pacific Rim: Students will view the video to explore how the exchange of goods and ideas has influenced cultures and economies around the world and complete related activities from the Teacher’s Resource Book.

McDougal Littell Patterns of Interaction TE, History from Visuals, p. 187:  Students will sketch the chart of the Han China and Roman Empires and answer the questions. Next, have students explain what aspect of the empires is compared in each pair of bulleted items. For example, the first pair compares what each empire replaced.
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 Students will add a column for the Mauryan Empire.
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 McDougal Littell Patterns of Interaction TE, Section Assessment, p. 187: Students write a paragraph in response to the question: What problem do you think was most responsible for weakening the Han Dynasty’s power?
	Graded assessment of student answers to questions.
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Informal assessment of discussion responses.
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Graded assessment of student responses.
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 Integrated Assessment Booklet, “Standards for Evaluating a Product or Performance”, p. 16

Graded assessment of student responses to video activities.

Grades assessment of student charts and answers to questions

[image: image42.png]


 Graded assessment of student charts
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 Graded assessment of student paragraphs.


	Matrix
	Matrix Strand

TEKS Knowledge and Skills

Student Expectations
	TAKS Obj.
	Time/Pace
	Suggested Student Work Products
	Suggested Assessment

	Ancient Asian Societies: India and China Unit

	629

712

816
	Culture-Impact of fundamental institutions and ideas on societies
Summarize the fundamental ideas and institutions of Eastern civilizations that originated in China and India. (22A)
Science, Technology, and Society–Impact of technology on cultural development

Identify new ideas in mathematics, science, and technology during the Indian and Chinese civilizations and trace the spread of these ideas to other civilizations. (23B)

Social Studies Skills- Locate, differentiate, and use primary and secondary sources 

Locate and use primary and secondary sources such as computer software, databases, media and news services, biographies, interviews, and artifacts to acquire information. (25B)



	
	Weeks 

4 & 5

continued


	Recommended History Alive! Activities:

History Alive! Ancient India, Lesson 2.1:  “Creating a Mandala of Hindu Beliefs”:  Students will design a mandala that symbolizes the five basic Hindu beliefs.

History Alive! Ancient India, Lesson 2.3:  “Discovering the Buddha’s Path to Enlightenment”:  Students will discuss a series of images depicting key events in the life of the Buddha.

History Alive! Ancient India, Lesson 3.1:  “Interpreting Ashoka’s Edicts”:  Students will create a billboard of the edicts to show how Ashoka’s leadership promoted unity in India.
History Alive! Ancient India, Lesson 5.1:  “Creating a Palm-Leaf Book About Ancient India”:  Students will publish an illustrated palm-leaf book to explain how events in India’s history changed people’s lives.
History Alive! Ancient China, Lesson 2.2 “Learning About Three Ways of Thought: Confucianism, Daoism, and Legalism”: Students will apply ancient philosophies to modern situation and compare the classroom experience to history.

History Alive! Ancient China, Lesson 3.2:  “Examining the Reign of Qin Shi Huang Di”:  Students will examine prepare interactive presentations to teach classmates about key events in the reign of Qin Shi Huang Di.

History Alive! Ancient China, Lesson 3.3:  “The Silk Road:  Examining Foreign Influences on Chinese Culture”:  Students will examine artifacts of cultural artifacts introduced to China via the Silk Road.

History Alive! Imperial China, Lesson 1.3:  “Three Ways of Thought in China”:  Students will research Buddhism, Confucianism, and Daoism and match quotes to the Buddha, Confucius, or Laozi.

History Alive! Imperial China, Lesson 1.4:  “Dynastic Rule from the Sui to the Ming”:  Students will discuss a series of images depicting the political history of China from 600 through the 1600s.
	Integrated Assessment Booklet, “Standards for Evaluating a Product or Performance”, p. 16

Informal assessment of student responses

Integrated Assessment Booklet, “Standards for Evaluating a Product or Performance”, p. 16

Integrated Assessment Booklet, “Standards for Evaluating a Product or Performance”, p. 16

Informal assessment of student responses

Integrated Assessment Booklet, “Standards for Evaluating a Product or Performance”, p. 16

Informal assessment of student responses.

Informal evaluation of student responses.

Informal evaluation of student responses.




	Resources

McDougal Littell, World History:  Patterns of Interaction: 

· Chapter 3,  “People and Ideas on the Move” (sections 1 pp. 59-61, 2)
· Chapter 7, “India and China Establish Empires” (sections 1, 2)
· Chapter 4,  “People and Ideas on the Move” (section 4)
· Chapter 7, “First Age of Empires” (section 3)
On-line edition at classzone.com
Ancillary Materials:  

In-Depth Resources: “The Peopling of the World,” Unit 1

· Guided Reading Ch. 3 pp. 35-35, Ch. 4 p. 55, Ch. 7 pp. 39-41
· Skillbuilder Practice

· Recognizing Effects, p. 56

· Formulating Historical Questions, p. 42

· Literature
· from the Ramayana, p. 46
· from Siddhartha, pp. 47-48
· from the Panchatantra, p. 49
· from the Shakuntala, p. 50
· History Makers

· Siddhartha Gautama, p. 49

· Chandra Gupta II, p. 52

· Wudi, p. 53

· Geography Application: 

· The Great Wall of China, p. 43

· Primary Sources
· from the Rig Veda, p. 42

· from the Bhagavad-Gita, p. 43

· from Intrigues of the Warring States, p. 61

· from the Analects, p. 62

· from Arthasastra, p. 45

· from the Puranas, p. 46

· from Lessons for Women, p. 47

· Connections Across Time and Cultures

· Religions in the Ancient World, p. 51

·  Governing an Empire, p. 54
· Geography Transparencies
· GT3 Hindu India and Buddhist Sites

· GT4 Empires of the World, 1570-202 BC

· GT7 India Under the Mauryan Dynasty, 250 BC

· Critical Thinking Transparencies

· CT3 Time Machine: Major Religions 2500 BC – AD 552

· CT40 Chapter 4 Visual Summary

· CT7 The Technological Revolution in Han China
· World Art and Cultures Transparencies

· AT6 Indian terra cotta Mother Goddess

· AT9 Chinese terra cotta army figures

· AT15 Buddhist cave painting

· AT16 Chinese tomb rubbing
	· Electronic Library of Primary Sources
· “Hymn 129” from the Rig Veda
· The Life of Gotama the Buddha
· from the Arthasastra
· from the Code of Manu
· from the Ramayana
Patterns of Interaction: Trade Connects the World Video
TAKS Practice Transparencies : TT8, TT9, TT15,
Maps 101.com

Recommended Resources: 

· History Alive! Ancient India

· History Alive! Ancient China
· History Alive!  Imperial China and Feudal Japan
United Streaming Video at www.unitedstreaming.com
· Ancient Civilizations: On the Town (15:00 minutes)
· Ancient Civilizations: The Beginning Is The End (29:00 minutes)
· Ancient Civilizations: The End Is the Beginning (15:00 minutes)
· Destiny Determined: Power and Ritual in Asia (54:00 minutes)
Specific Websites on Ancient Societies in China and India: 
· Hinduism  http://www.himalayanacademy.com/ 

· Buddhism   http://www.buddhaweb.org/4436.html
· The Silk Road website http://www.ess.uci.edu/~oliver/silk.html
· China:   http://www.kidskonnect.com/AncientChina/AncientChinaHome.html
· Minnesota State University, Ancient Civilizations – The Qin Dynasty at http://www.mnsu.edu/emuseum/prehistory/china/early_imperial_china/qin.html
· Metropolitan Museum of Art, Artifacts of the Mauryan Empire at http://www.metmuseum.org/toah/hd/maur/hd_maur.htm
Teacher Notes
Vocabulary:

Chapter 3

Section 1:  Aryans, Vedas, Brahmin, caste, Mahabharata
Section 2:  reincarnation, karma, Jainism, Siddhartha Gautama, enlightenment, nirvana

Chapter 7:   

Section 1:  Mauryan Empire, Asoka, religious toleration, Tamil, Gupta Empire, patriarchal, matriarchal

Section 2: Mahayana, Therevada, Brahma, Vishnu, Shiva, Kalidasa, Silk Roads 
Chapter 4

Section 4:  Confucius, filial piety, bureaucracy, Daoism,Legalism, I Ching, yin and yang, Qin dynasty, Shi Huangdi, autocracy

Chapter 7:   

Section 3: Han dynasty, centralized government, civil service, monopoly, assimilation 
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 Conceptual Definitions:

Using a Pre-AP Strategy, students create conceptual definitions of: 

patriarchal, matriarchal, bureaucracy, monopoly, assimilation
See AP Vertical Team Resources Guide for instruction


	Matrix
	Matrix Strand

TEKS Knowledge and Skills

Student Expectations
	TAKS Obj.
	Time/Pace
	Suggested Student Work Products
	Suggested Assessment

	Ancient Civilizations: Africa and the Americas Unit


	108

114

216

220

823
136

137

170

202
	History-Sequence events 
Apply absolute and relative chronology through the sequencing of significant individuals, events, and time periods.  (1C)     B       

History-Turning points
Identify changes that resulted from important turning points in world history such as the development of farming and of cities.  (1B)*     B         *Correlates with WG18
Geography-Translate and analyze geographic data 

Pose and answer questions about geographic distributions and patterns in world history shown on maps, graphs, charts, models, and databases.  (11B)      B  
Geography–Physical environment affects and interacts with the human environment
Analyze the effects of physical and human geographic factors on major events in world history. (12B)      B

Correlates with World Geo TEKS 1A and 8B

Social Studies Skills-Apply critical thinking skills to gather and analyze social studies information 

Analyze information by sequencing, categorizing, identifying, cause-and-effect relationships, comparing, contrasting, finding the main idea, summarizing, making generalizations [and predictions] and drawing inferences and conclusions.  (25C)   B

History-Connection between history and international relationships.  Summarize the major political and cultural developments of the civilizations of sub-Saharan Africa.  (6A)

History-Connection between history and international relationships   Summarize the major political, economic, and cultural developments of civilizations in Mesoamerica and Andean South America.  (6B)

History–Origins of imperialism

Analyze examples of major empires of the world such as the…Chinese empire. (7A) 

Geography- Concept of location 

Locate places and regions of historical significance such as the Indus, Nile, Tigris and Euphrates, and Yellow (Huang He) river valleys and describe their physical and human characteristics.  (12A)
	T1

T1

T2

T2

T5

T2*
	Weeks 

5 & 6

[6 Days]
	McDougal Littell Patterns of Interaction TE, Interact with History, p. 192: Students will read about the interaction between native hunter-gatherers and migrating herders in southern Africa and discuss the three questions about the interaction.
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 McDougal Littell Patterns of Interaction World Art and Cultures Transparency AT 17: Nok terra cotta sculpture: Students view transparency and discuss questions from Teacher’s Guide.
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 McDougal Littell Patterns of Interaction World Art and Cultures Transparency AT 18: Aksum Steele: Students view transparency and discuss questions from Teacher’s Guide.
McDougal Littell Patterns of Interaction In-Depth Resources Unit 2: Identifying Problems, p. 58: Students read about desertification, deforestation, and drought and fill in the chart showing problems, solutions, and outcomes.
McDougal Littell Patterns of Interaction In-Depth Resources Unit 2: Desertification and Migration in Africa, p. 59-60: Students read about desertification and migration in Africa and use the map to answer a series of questions.
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 McDougal Littell Patterns of Interaction In-Depth Resources Unit 2: Migrations: Bantu and Indo-European, p. 70: Students answer a series of questions to compare the Bantu migrations with the Indo-European migrations.
McDougal Littell Patterns of Interaction TE, Interact with History, p. 366: Students will read about the interaction between traders from North Africa and Timbuktu and discuss the three questions about the interaction.
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 McDougal Littell Patterns of Interaction World Art and Cultures Transparency AT 33: Benin plaque: Students view transparency and discuss questions from Teacher’s guide.
McDougal Littell Patterns of Interaction In-Depth Resources Unit 2: Patterns of Human Settlement: Early Civilizations, p. 86: Students answer a series of questions to explore how early civilizations arise.
	Informal assessment of student responses.
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Informal assessment of student responses.
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Informal assessment of student responses.
Graded assessment of student charts.

Graded assessment of answers to questions. 
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Graded assessment of answers to questions.
Informal assessment of student responses.
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Informal assessment of student responses.

Graded assessment of responses to questions.


	Matrix
	Matrix Strand

TEKS Knowledge and Skills

Student Expectations
	TAKS Obj.
	Time/Pace
	Suggested Student Work Products
	Suggested Assessment

	Ancient Civilizations: Africa and the Americas Unit


	331

529

621

622

626

616

713

803

816


	Economics-Geographic and historic factors that influence a society’s economy

Identify important changes in human life such as the establishment of settlements and cities and the domestication of animals caused by the Neolithic agricultural revolution. (13A)    
Citizenship–Impact of political decisions on citizens

Identify examples of political, economic, and social oppression and violations of human rights throughout history, including slavery.  (18C) 

Culture-Relationship between art and society
Analyze examples of how art, architecture, literature, music, and drama reflect the history of cultures in which they are produced. (20B)
Culture-Relationship between art, literature, and society
Identify significant examples of art and architecture that demonstrate an artistic idea or visual principle from selected cultures. (20A)

Culture-Impact of religion on societies 

Compare historical origins, central ideas, and the spread of major religious and philosophical traditions including Buddhism, Christianity, Confucianism, Hinduism, Islam, and Judaism and recognize specific individuals associated with these religions such as Siddharta Gautama, Jesus, Confucius, Muhammad, Abraham and Moses. (19A)

Culture-Individuals and groups shape a society’s culture 

Analyze the specific roles of women, children, and families in different historical cultures.  (21A)

Science, Technology & Society-Impact of technology on the cultural development 

Summarize the ideas in astronomy, mathematics, and architectural engineering that developed in Mesoamerica and Andean South America.  (23C)

Social Studies Skills-Proper use of grammar

Use standard grammar, spelling, sentence structure, and punctuation. (26B)

Social Studies Skills-Locate, differentiate, and use primary and secondary sources 

Locate and use primary and secondary sources such as computer software, databases, media and news services, biographies, interviews, and artifacts to acquire information.  (25B)
	
	Week 

5 & 6

[7 Days]
	McDougal Littell Patterns of Interaction Video, Building Empires: The Rise of the Persians and the Inca: Students will view the video to explore the Incan history, government, and engineering and complete related activities from the Teacher’s Resource Book.
Recommended History Alive! Activities:

History Alive! Empires and Kingdoms of Sub-Saharan Africa, Lesson 3.1:  “Kingdoms of Central and Southern Africa”:  Discuss images of the migrations of the Bantu, the Zimbabwe state, and the Kongo Kingdom.

History Alive! Empires and Kingdoms of Sub-Saharan Africa, Lesson 2.2:  “The Empires of West Africa”:  Discuss a series of images that chronicle the development and decline of the three empires.

History Alive! Civilizations of the Americas, Lesson 1.2:  “Surveying the Time and Place of Early Civilizations”:  Assemble a timeline to represent 11 of the early complex civilizations of the Americas.
History Alive! Civilizations of the Americas, Lesson 4.2:  “Creating Illustrated Journals About Aztec Daily Life”:  Examine Aztec codex images and write an illustrated journal about daily life in the Aztec Empire.
History Alive! Civilizations of the Americas, Lesson 2.3:  “Solving the Mystery of the Lost”:  Investigate clues as to why the Maya centers Tikal, Palenque, and Copan collapsed.

	Graded assessment of answers to questions

Informal assessment of student responses.

Informal assessment of student responses.

Integrated Assessment Booklet, “Standards for Evaluating a Product or Performance”, p. 16
Integrated Assessment Booklet, “Standards for Evaluating a Product or Performance”, p. 16

Informal assessment of student responses.


	Resources

McDougal Littell, World History:  Patterns of Interaction: 

· Chapter 8,  “African Civilizations” 
· Chapter 15, “Societies and Empires of Africa” 
· Chapter 9,  “The Americas: a Separate World” 
· Chapter 16, “People and Empires in the Americas” 
On-line edition at classzone.com
Ancillary Materials:  

In-Depth Resources: “New Directions in Government and Society,” Unit 2

· Guided Reading 
· Ch. 8 pp. 55-57
· Ch. 9 pp. 71-73
· Skillbuilder Practice

· Identifying Problems, p. 58

· Distinguishing Fact from Opinion, p. 74

· Literature
· From the Kebra Negast, p. 65
· from Mexico, p. 81
· History Makers

· The Nok Culture, p. 68

· Ezana, p. 69

· The Zapotec Culture, p. 84

· The Chavin Culture, p. 85

· Geography Application: 

· Desertification and Migration in Africa, p. 59

· The Mystery of Poverty Point, p. 75

· Primary Sources
· Nok Scuplture, p. 61

· from Natural History, p. 62

· from Periplus of the Erythrean Sea, p. 63

· from A History of the Sudan, p. 64

· The Habitation of Monet Verde, p. 77

· Zapotec Urn, p. 78

· The Excavation of a Moche Tomb, p. 79

· Connections Across Time and Cultures

· Migrations: Bantu and Indo-European, p. 70

·  Patterns of Human Settlement: Early Civilization, p. 86
· Geography Transparencies
· GT5 Greek View of the World, 494 BC

· GT8 Empires of Ancient Africa, 900 BC – AD 700

· GT9 Chavin de Huanter, 900-200 BC

· Critical Thinking Transparencies

· CT8 Facts and Opinions in the Kingdom of Aksum

· CT44 Chapter 8 Visual Summary

· CT9 Mother Cultures of Mesoamerican Civilization, 1200-200 BC

· CT45 Chapter 9 Visual Summary
	· World Art and Cultures Transparencies

· AT17 Nok terra cotta sculpture

· AT19 Zapotec jade mask

· AT20 Nazca Lines

· AT18 Aksumite carved stone
· Electronic Library of Primary Sources
· “Tracking Father Elephant”
· “The Aksumite Empire”
· from “Hunters of Modern Africa”
· Coming to America”
· From “The Olsen-Chubbuck Site: A Paleo-Indian Bison Kill”
· From “new Light on the Olmecs”
TAKS Practice Transparencies : TT29-TT34
In-Depth Resources: “An Age of Exchange and Encounter,” Unit 3

· Guided Reading 
· Ch. 15 pp. 87-89
· Skillbuilder Practice

· Analyzing Causes, p. 90

· Literature
· From Sundiata: An Epic of Old Mali, p. 97
· History Makers

· Ibn Batuta, p. 100

· Mutota, p. 10

· Geography Application: 

· Ibn Batuta Travels to Mali, p. 91

· Primary Sources
· What to Wear to Mecca, p. 93

· Benin Breonze Sculpture, p. 94

· The Making of Benin Bronzes, p. 95

· from The Book of Roger, p. 96

· Connections Across Time and Cultures

· Trade Routes in Asia and West Africa, p. 102

· Geography Transparencies
· GT15 The Growth of Mali and Songhai, 1200-1591, 494 BC

· Critical Thinking Transparencies

· CT15 African Trading Societies

· CT51 Chapter 15 Visual Summary

· World Art and Cultures Transparencies

· AT32 Ghana terra cotta sculpture

· AT33 Benin bronze

· Electronic Library of Primary Sources
· “How to Get Rich Quickly”
· “Mogadishu in 1331”
TAKS Practice Transparencies : TT54-TT56




	Resources continued

In-Depth Resources: “Connecting Hemispheres,” Unit 4

· Guided Reading 
· Ch. 16 pp. 1-4
· Skillbuilder Practice

· Drawing Conclusions, p. 5

· Literature
· From Quetzalcoatl, p. 12
· History Makers

· Montezuma II, p. 15

· Pachacuti, p. 16

· Geography Application: 

· Mayan Irrigation Techniques, p. 6

· Primary Sources
· Hopewell Artifact, p. 8

· The Iroquois Constitution, p. 9

· From the Popol Vuh, p. 10

· The Discovery of Machu Picchu, p. 11

· Connections Across Time and Cultures

· Age of Pyramids in Ancient Egypt and Mesoamerica, p. 17

· Geography Transparencies
· GT16 The Expansion of the Inca Empire 1230-1535

· Critical Thinking Transparencies

· CT16 Mesoamerican Empires Before Columbus

· World Art and Cultures Transparencies

· AT34 Anazasi Mural
· AT35 Aztec Necklace and Earrings

· Electronic Library of Primary Sources
· “The Anasazi” – Riddles in the Ruins
· from “Exploring Maya Copan”
· “Human Sacrifice Among the Aztecs”
· from Royal Commentaries of the Incas
· TAKS Practice Transparencies : TT57-TT60
Maps101.com
	Recommended Resources: 

· History Alive! Empires and Kingdoms of Sub-Saharan Africa
· History Alive! Civilizations of the Americas
Specific Web sites on Ancient Africa and Mesoamerica: 
· African History Internet Source Book  http://www.fordham.edu/halsall/africa/africasbook.html 

· African Timelines - Table of Contents http://web.cocc.edu/cagatucci/classes/hum211/timelines/htimelinetoc.htm
· BBC News, The Story of Africa at http://www.bbc.co.uk/worldservice/africa/features/storyofafrica/index.shtml
· Washington State University, Civilizations in Africa at http://www.wsu.edu/~dee/CIVAFRCA/IRONAGE.HTM
· BBC News,  The Story of Africa – West African Kingdoms at http://www.bbc.co.uk/worldservice/africa/features/storyofafrica/index_section4.shtml
· San Francisco Unified School District, A Virtual Tour of the Travels of Ibn Battuta at http://www.sfusd.k12.ca.us/schwww/sch618/Ibn_Battuta/Ibn_Battuta_Rihla.html
· National Geographic, Who Were the First Americans? at http://www.nationalgeographic.com/ngm/0012/feature3/
· American Indian History and Related Issues http://www.csulb.edu/projects/ais/
· Ancient Mesoamerican Civilizations links at http://www.angelfire.com/ca/humanorigins/
· Saxakali People of Color Portal, Olmec Culture at http://www.saxakali.com/historymam4.htm
· Exploring Chavin de Huantar at http://www.stanford.edu/~johnrick/chavin_wrap/index.html
· Maya Lords at http://www.mayalords.org/
· PBS, Conquistadors at http://www.pbs.org/opb/conquistadors/mexico/mexico.htm
Teacher Notes
Vocabulary:

Chapter 8

Section 1:  Sahara, savanna, Sahel, desertification, extended family, clan, animism, griot, Djenne-Djeno, Nok
Section 2:  Aksum, Adulis, Ezana

Section 3:  Bantu-speaking peoples

Chapter 15:   

Section 1:  lineage, stateless societies, patrilineal, matrilineal, Maghrib, Almoravids, Almohads

Section 2: Ghana, Mali, Sundiata, Mansa Musa, Ibn Battula, Songhai, Hausa, Yoruba, Benin

Section 3: Swahili, Great Zimbabwe, Mutapa 
Chapter 9

Section 1:  Beringia, Ice Age, maize

Section 2: Mesoamerica, Olmec, Zapotec, Monet Alban

Section 3: Chavin, nazca, Moche

Chapter 16:   

Section 1: potlatch, Anasazi, pueblos, Mississippian, Iroquois, totems

Section 2: Tikal, glyph, codex, Popol Vuh

Section 3: obsidian, Quetzalcoatl, Triple Alliance, Montezuma II 

Section 4: Pachacuti, ayllu, mita, quipu
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 Conceptual Definitions:

Using a Pre-AP Strategy, students create conceptual definitions of: 

patriarchal, matriarchal, alliance

See AP Vertical Team Resources Guide for instruction


Principles of Learning: Clear Expectations:


Create a classroom climate that builds a community of learners who are mutually supportive in their efforts to make sense of the


social studies curriculum. Take time to establish classroom procedures as well and involve students in decision making when establishing classroom rules and procedures.





TAKS Preparation 


The TAKS 


examination for World History will be  administered on April 21, 2006. 





Accountable Talk:


Create the norms and skills of 


Accountable Talk (AT) by modeling appropriate forms of discussion and by questioning, probing, and leading conversations.  Help students develop talk that is appropriate in tone and content to the social group and setting and to the purpose of the conversation.





History Alive! materials may or may not be available at all high schools.  This is an excellent resource addressing history through the multiple intelligences.  More information regarding the ordering of this curriculum can be obtained at � HYPERLINK "http://www.historyalive.com" ��www.historyalive.com�.








Pacing Note:  The first nine weeks of this curriculum are extremely condensed in order to provide more focus on the modern world later in the school year.  Teachers may also want to examine 


a thematic option to teaching


 the content related to ancient


 world history.           
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TAKS Preparation                     


The TAKS Strategies and Practice 


section is located on pp. S6-S33.  


The Chart strategy on pp. S14-15 


specifically addresses Ancient Civilizations.








TAKS Mini-Lesson 


(p. 23D)


Have students orally 


explain how Egyptian society might have been different had it not been for the development of papyrus and hieroglyphics there. (p. 38)


TAKS Obj. 2 (WH23A)                                                    


                                          


                                  





Accountable Talk:


Class discussion on the caste system requires that students make


use of specific and accurate knowledge about the history of this


system in India, making sure that they provide evidence for their


 claims and arguments during the discussion.





TAKS Mini-Lesson (p. 169D)


Have students examine the map of Indian


empires in the text, and identify, then 


explain, the geographic factors (such as mountains and rivers) that mark the boundaries of various empires over time. (p. 175) TAKS Obj. 2 (WH 12B)                          








TAKS Mini-Lesson 


(p. 53D)


Have students look carefully at the map showing migration patterns of Indo-Europeans. Then have them explain what geographic features could have either influenced their movement or helped keep them separate. (p. 58)


TAKS Obj. 2 (WH12B)                                                    


                                          








� EMBED MS_ClipArt_Gallery.5  ���Video Connection  - United Streaming


Download clips of videos connected to World History.  Go to � HYPERLINK "http://www.unitedstreaming.com" ��www.unitedstreaming.com� to locate videos.  Videos can be downloaded to your computer and projected on a screen with your EZ-Pro projector. An entire video or clips of it can be shown.  The United Streaming titles listed on the IPG provide a direct electronic link to the video.  Electronic access to the IPGs can be obtained by typing in “matrix” on an AISD computer.   Contact your department chair for password information for United Streaming.








Principles of Learning: Academic Rigor:


The PreAP Conceptual Definition 


strategy can be found in the 


AP Vertical Teams Guide for Social


Studies from the College Board.





Principles of Learning: Clear Expectations:


Develop a class criteria chart with the students for a quality


essay on the Neolithic Revolution. Criteria charts for Clear Expectations can be set up for any assignment given during the grading period.





 � Principles of Learning: Academic Rigor:


The Pre-AP Core Structure rubric can be found in the AP Vertical Teams Guide for Social Studies from the College Board. 


This resource also contains categories 


for organizing their essays, such as PERSIA, and ideas for helping students improve their writing.





� Suggested Novel Studies for the First Six Weeks


 


� Each 6 weeks you may want to assign a novel for students to read and complete activities and discussions.


Golding, William. The Inheritors. New York: Harcourt, 1995. In an unnamed land, a family of Neanderthal characters encounters members of the new Homo sapien species.


Hodges, Margaret. The Avenger. New York: Scribner, 1982. Two boys fight side by side during the Persian Wars in 490 BC.


Hesse, Hermann, Siddhartha. Trans. Sherab Chodzin Kohn. Boston: Shambhala, 2000. A young Indian sacrifices all material aspects of life to search for its true meaning. A classic that is beautifully written and enables the student to delve into the Buddhist philosophy.


Kalidasa. Shakuntala and Other Writings. Trans. Arthur W. Ryder. New Yourk: Dutton, 1959. This play tells of the love of an Indian girl who married an older king.


Michener, James A. Mexico. New York: Random House, 1992. A historical novel about a journalist on assignment in Mexico, who gets caught up in the tales of his Mexican ancestors. 


Taylor, Stephen. Shaka’s Children. New York: Harper, 1994. An exciting story of the Zulus’ intrigues and battles.


Jennings, Gary. Aztec. New York: Forge, 1997. A popular story that follows the rise of a memorable character from his lowly station to warrior.








� Indicates differentiation from the IPG.  The APGs are color-coded to explain the type of differentiation used.


GREEN = Modifications, RED = Substitutions, PURPLE = Additions


Color-coded APGs are available on the AISD matrix website at: � HYPERLINK "http://www.austinschools.org/matrix" ��www.austinschools.org/matrix�











Clear Expectations:


Have students help create rubrics to judge quality homework, written papers, and projects.  


Post quality criteria in the classroom and models of student work that exemplify the criteria.





Academic Rigor:


The History Alive! activities require that students 


synthesize several sources of information and


construct explanations to test their understanding 


of concepts by applying and discussing them.





Principles of Learning: Clear Expectations:


Take time to set clear expectations for 


notebook organization.  


Create and display a criteria chart for these expectations.








NOTE:  Many of the matrix items can be covered simultaneously

(TEKS); T=TAKS; B=Benchmark; [ ] = not tested on TAKS

L = Local Expectations; Italics = Local Specificity
< > TAKS support for specific grade (s) and not all three grades
 *   TEKS Strand matches different TAKS Objective 
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