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X indicates differentiation from the IPG and is color-coded as to the type of differentiation:

X = modifications addressing depth and complexity X = substitutions X = additions

	Matrix #
	Matrix Strand
	TEKS Knowledge and Skill
	Student Expectation
	TAKS

Obj.
	Resources
	Time/Pace
	Student Work Products
	Assessment
	Teaching Notes



	145

149

150

151

152

154

157

155

158
	Reading—Comprehension

Use his/her own knowledge of the world, personal experience and previous experience with text to comprehend narrative, expository, and functional text by making connections and drawing conclusions.

(10A)

Describe mental images that text descriptions evoke including settings, characters, conflicts, and mood.

(10D)

Determine and use the text’s structure such as problem-solution, main idea-supporting details, and thesis-example, progression of ideas, cause-effect, or chronology to locate and recall information and to identify its effect on the piece as a whole.
(10E)     B     T

Determine a text’s main (or major) ideas and how those ideas are supported with details.

(10F)     B     T

Paraphrase and summarize paragraphs, chapters, and whole texts to recall, inform, and organize ideas using graphic organizers and/or statements 2-3 sentences in length for narrative, expository, and functional texts.

(10G)     B     T

Draw inferences such as conclusions, predictions, or generalizations and support them with text evidence and experience.

(10H)     B     T

Answer different types and levels of questions such as open-ended, literal, and interpretative as well as test-like questions such as multiple choice, true-false, and short answer.

(10K)

Interpret and represent text information in different ways such as in outline, maps, advertisements, menus, timelines, and other graphic organizers and use to acquire information, increase comprehension and retention, and to make inferences and draw conclusions from one or more texts.
(10L)     B     T

Use study strategies including graphic organizers, before, during and after reading to learn and recall important ideas from texts such as preview, question, reread, record and annotate in expository, narrative and functional texts.

(10M)
	3

1

1

4

3
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Interactive Reader

Pre-reading p. 246, 260

Active Reading Skillbuilder: Visualizing p. 257

Clarify Chart p.279

[image: image2.wmf] 

Literary Analysis Skillbuilder p. 280

Pause & Reflect p256

Unit 4 Resource Book  p. 28

[image: image3.wmf] 



	Allow approximately two weeks for each pairings with completion of the activities that accompany them.


	Completion of exercises

Interactive Reader 

p. 233-241

Reader Response journal

Responses to open-ended questions from selected readings

Graphic organizer representing understanding of text information.  To enhance rigor, have students generate graphic organizers representing understanding of text information. 


	Discussion/ participation/ completion of 

p. 257

X Teacher-made quiz to identify various text structures. See p. 5 in the appendix for exposition mode organizational patterns for I-search paper.

Checklist for graphic organizer

TEA short answer rubric

Formal Assessment p.87-88, 97-98, 107-108


	Unit Overview
Using a variety of genres, students will:  analyze techniques writers use such as irony to keep the reader involved,

make inferences, draw conclusions, and appreciate how style, tone, and mood contribute to the effect of a text, and

use plot, setting, character and conflict as points for comparing texts.  X Based on themes from selected readings, students will write an I-search  research report.

Show students models of various  graphic representations of text. Remind students that this is not an art activity; the big idea is to show understanding of what is read.

	176

178

179

[image: image4.wmf] 

170
	Reading—Literary Responses

Offer observations, make connections, react, speculate, evaluate, interpret, and raise questions in response to texts.

(11A)

Interpret text ideas through such varied means as journal writing, reader response, discussion, enactment and media.

(11B)

Support responses by referring to relevant aspects of text, including direct quotations and paraphrased support as well as his/her own experiences.

(11C)     B     T

Connect, compare, and contrast author’s approach, organization, ideas, themes and issues across paired and in single text.

(11D)     B T


	4

4
	See dramatic presentation for “Tell Tale Heart” in Listening and Speaking

See Interactive Reader activities for further interpretive activities

4th six weeks test

[image: image5.wmf] 

X Teachers are suggested to use SOAPSTone Pre-AP strategy with students this six weeks to reinforce the concept of tone within literature passages. See p. 15 of the appendix. Literature suggestion: use the 22nd Amendment to initially teach tone.
	See above
	Make chart and fill in with ideas from reading and reflection

Dramatic presentation

Written responses to the “Thinking about the Literature” questions

[image: image6.wmf]Written responses to the various options or discussion in Socratic seminar/shared inquiry/literary circle model
	Discussion / participation / completion

Teacher observation

Discussion / participation / accuracy – including text evidence

Six weeks test
	Have students write questions after reading.

Use the listening library as a way to model the presentation

This is excellent TAKS preparation

Try to use thematically linked “paired text” whenever possible.

(see related readings—novels from McDougal Littell)

	185

186

187

188

189

194
	Reading—Text Structure

Recognize the distinguishing features of genres, including biography, historical fiction, informational texts, poetry, memoir, drama, and essay.     

(12B)

Compare communication in different forms such as [contrasting a dramatic performance with a print version of the same story or] comparing story variants such as different characters, settings, conclusions, conflicts and/or points of view. 

(12C)     B     T

Reading—Literary Concepts

Understand literary forms by recognizing and distinguishing among such types of text as myths, historical fiction, fables, tall tales, limericks, plays, biographies, and autobiographies, tragedy, comedy, short stories, poems, and novels.  

(12E)

Understand and identify literary terms such as playwright, theater, stage, act, dialogue, analogy, and scene across a variety of literary forms (text). 

(12D)

Reading—Analysis, Evaluation
Analyze characters, including their traits, motivations, conflicts, points of view, relationships, and changes they undergo within and across texts.   

(12F)     B     T

Recognize how style (the characteristics of a work that reflect its author’s distinctive way of writing), tone, and mood contribute to the effect of the text.  

(12K)     B     T
	3

2

4
	Student textbook 

p. 562 science fiction – previously completed

Literature in Performance “The Monkey’s Paw”

Student textbook 

p. 631 Mood
TE p. 632 informal assessment of student understanding of elements of literature: Visual Interpretation

[image: image7.wmf]See above for mood in “Tell Tale Heart”
	Weekly

3-5 days

Several class sessions to complete the project


	Written responses on three different genres highlighting critical attributes of each

Reader responses for three selected and varied genres

Venn diagram to compare/contrast the two different forms

Cooperative leaning activity: make a chart

Script written to include stage directions and dialogue for filming the scene

Dialectical journal
	Discussion / participation / accuracy – including text evidence

Rubric provided (see McDougal Littell Performance Standards)

Teacher observation
	Teacher should use the term genre repeatedly until students become familiar and comfortable with the term themselves.

Have students self-select among the list:

 - historical fiction

 - poem

 - biography

Collaborative group discussions should work nicely for this expectation.

Help students identify words and events that create mood.  Refer back to the character sketch writing.  Choose words from text that contribute to the effectiveness of the writing and author’s style.

	137

138
140
142 

144
	Reading—Word Study

Use structural analysis, including knowledge of Greek and Latin roots such as viv- and tort- and prefixes such as sub-, dis-, mis- and suffixes such as -ous and -ment.
(6B)     B     T
Determine meanings of derivatives by applying knowledge of the meanings of root words such as like, pay, or happy, and affixes such as dis-, pre-, or un-.

(9D)     B     T
Use word origins as an aid to understand historical influences on English word meanings such as scribere for describe.

(9G)

Study word meanings systematically such as across curricular content areas and through current events by using context clues, syntax, and structural analysis.

(9E)

Demonstrate knowledge of synonyms, antonyms and distinguish denotative and connotative meanings using context.                                          

(9F)     B     T
	1

1

1
	TE textbook p. 625 Suffixes
Unit 4 Resource book  p. 47

Vocabulary Transparencies p. 56

McDougal Littell

Student textbook 

p. 783 Building Vocabulary
p. 669 Denotation and Connotation
Vocabulary Copymasters – various

Continue to use the Words to Know in the Interactive Reader and pages at the back of the IR Personal Word List to study new terms
	Ongoing throughout the six weeks

Weekly

2 class periods

X Vocabulary flash cards for Pre-AP Literature Terms. See p. 2 in the appendix for words to emphasize during the fourth six weeks. Teachers are suggested to reinforce tone this six weeks. 
X See p. 13-14 of the appendix for Tone/Attitude Words and tone activity (p. 14).
	Words to Know Skillbuilder p. 47

Vocabulary in Action 

p. 632

Understanding of etymology

McDougal Littell p. 783

Personal Word List

Word Study Notebook

Exercise p. 669
	Quiz pp. 47 & 56

80% mastery 

p. 632

Teacher-made quizzes

Vocabulary Copymasters/

McDL/mastery

Accuracy of responses
	Bring attention to affixes/roots when reading selections from the unit via

repeated minilessons

See Cunningham & Allington’s  “The Nifty-Thrifty-Fifty. 

Classrooms That Work Cunningham and Allington www.qepbooks.com



	213R

214R

215R
	Reading—Fluency

Read regularly in independent-level materials (texts in which no more than approximately 1 in 20 words is difficult for the reader) at 95% - 100% accuracy.

(7A)

Read regularly in instructional-level materials that are challenging but manageable (texts in which no more than approximately 1 in 10 words is difficult for the reader) at 90%-94% accuracy.

(7B)

Adjust reading rate based on purposes for reading. 

(7C)

Read aloud in selected texts in ways that both reflect understanding of the text and engage the listener.

(7D)

Read silently with increasing ease for longer periods in order to increase stamina and fluency. 

(7E)
	
	Supplemental Readers

School & public library

Newspaper

Textbook/content reading

See presentation from “Tell Tale Heart” in Listening/Speaking above

McDougal Littell anthology


Trade books
	Protected Reading Time at least 20 minutes 2 times each week

Weekly/ongoing throughout the six weeks

2 class periods


	Journal book talks

Literature Groups

See selected selections for suggested texts.  The TE identifies the approximate reading level p. 547a-547c

Reader Response journal

Dramatic reading

SSR 


	Reading conferences

Status Checks

(see criteria in third six weeks IPG)

Assess using various measures as indicated in textbook and ancillary materials

Selection quizzes & test

See criteria for oral reading presentation on p.1


	It is important to monitor what students are reading.  Know your students as readers; some may need the teacher’s assistance in choosing appropriate books.

See TE for prereading activities.

Overview p. 624

Connect to Your Life p. 624

Timed reading sessions to build fluency might be included depending on needs of students.

This expectation should be modeled for students.



	199

204R

205R

206R

207R

166
	Reading—Inquiry, Research

Form and revise questions for investigations, including questions arising from readings, assignments, and units of study.                         

(13A)

Use text organizers, including headings, graphic features such as subtitles, subheadings, boldface, italics, endnotes, and tables of contents, indexes and glossaries to locate and organize information.                 

(13B)     
Use multiple sources, including electronic texts, experts, and print resources, to locate information relevant to research questions.               

(13C)

Interpret and use graphic sources of information such as maps, graphs, timelines, tables, and diagrams to address research questions.                             

(13D)     
Summarize and organize information from multiple sources by taking notes, outlining ideas and making charts.                   

(13E)

Reading—Reading from a variety of texts

Compare text events with his/her own and other readers' experiences.             

(14A)
	Readings: two short stories, one poem, and one non-fiction selection to stimulate I-search topics for research

Writing Transparencies:

p40

p43 Using Internal Organizers of a Book
P 44 Using Periodical Indexes
P 45-46

p 49 Note taking
p50 How to Paraphrase
P51 How to Summarize
P 52 Paraphrasing and Summarizing
Library, Internet, phone book

RCT p 29, 30, 31, 32 for review of reading graphic sources

RCT p 17, 18 paraphrasing and summarizing

Paraphrase and summarize on note cards or bibliography sheets as part of investigation


Interactive Reader
	1-2 mini-lessons of brainstorming and narrowing of topics to manageable investigation

Ongoing

Part of research process: dependent on each student’s topic and level of investigation

2 days

5-7 days

Ongoing
	X Students will write an I-search research paper: a paper that provides the opportunity for each student to research and find answers to a relevant and personal question. Students will write a thesis statement and questions to direct I-search investigation. See pages 3-10 of the appendix for details and mini-lessons. 

Research notes as part of final project

X Answer questions for “thinking about Our I-search Research. See page 7 in the appendix for handout.

X Students must include note cards used for research and reference section in final I-search paper. 

 
	Completion, with possible tweaking or further narrowing of topic.

Correct answers to questions

Completion of minimum number of sources investigated

X The I-Search paper will be assessed in three sections:

1. Introduction
2. Main Body of Paper
3. Conclusion
See p. 3 in the appendix for details.

	Make sure that students understand the purpose of a thesis statement—show models.

X Students may think about their I-searcher role as part artist and part scientist. An artist follows his/her choices and convictions and interprets his/her subject, so others can decipher meaning/feelings broached through 
through the representation of the subject. On the other hand, a scientist must maintain the role of a clinician, representing the facts accurately. The two appendix activities  “A good artist is someone who…” and “A good scientist is someone who…” (see p. 8 and 9) will help students frame their role as an “I-searcher.” 

	205

207

208

209

211

210

212

213
	Writing—Purposes & Audiences

Write to express, discover, record, develop, reflect on ideas, and to problem solve.                     

(15A)     B     (T)

Write to influence such as to persuade, argue, and request.                                        (15B)     B     (T)   

Write to inform such as to explain, describe, report, and narrate including reflective essays, research and responses to literature.                                           

(15C)     B     (T)

Write to entertain such as to compose humorous poems or short stories.                                            

(15D)     B     (T) 

Select and use voice and style appropriate to audience and purpose.                      

(15E)      B     (T)

Choose the appropriate form for his/her own purpose for writing, including journals, letters, editorials, reviews, poems, narratives, and instructions.

(15F)

Use literary devices effectively such as suspense, dialogue, figurative language, and imagery.

(15G)     B     (T)
Produce cohesive and coherent written texts by organizing ideas, using effective transitions, and choosing precise wording.                                 

(15H)     B     (T)     


	1

1

1

1

1


1

1


	Unit Four Resource Book “Eyewitness Report”

Textbook p. 563 

Writing Options 

(#2 Proposal to network)

Activities and Explorations 

(#1 Dramatic Presentation)

Models from anthology


	All writing pieces may not be taken through process.  The major writing activity is the research report.

Allow three-four weeks for students to complete the research report.


	Eyewitness report

Letter to network to influence

Written reader response to open-ended questions

X Mini-lesson: evidence of using text support in literature analysis. See p. 11 in the appendix for “Prove it” activity.

X The TAKS rubric for literary or expository response requires an answer that is “strongly supported with clear, relevant integrated text.” Integrated means that the quoted text flows with the written answer. Support may be directly quoted text, paraphrased text, or a synopsis of text. See p. 12 in the appendix for student handout with examples

X Mini-lesson: fixing “deadwood, ” a strategy to avoid utilizing words that contribute nothing to a sentence. See p. 13 in appendix for activity.
	TEA Rubric 

www.tea.state.tx.us
Teacher/student and peer conferences

POL Clear Expectations

A Successful Eyewitness Report
· Focus on an event that is important to the writer or is historically important

· Answer the five W’s:  who, what, when, where, and why

· Explain how the event occurred

· Present events in a clear, logical order

· Capture the mood of the event
	Show models and discuss purpose of the writing.

Overtly point out to students examples of “voice” in writing samples.

Use the anthology Language of Literature to analyze the use of literary devices. Models help to make expectations clear for students.


	245

247

248

249

253

252

254
	Writing—Process

Generate ideas and plans for writing by using such prewriting strategies as brainstorming, graphic organizers, notes, and logs.                              

(18A)

Develop drafts by categorizing ideas, organizing them into paragraphs, and blending paragraphs within larger units of text.                              

(18B)     

Revise selected drafts by adding, elaborating, deleting, combining, and rearranging text.                                

(18C)     B     (T)     

Revise drafts for coherence, progression, and logical support of ideas by using transitions and supporting details.    

(18D)     B     (T)

Edit drafts for specific purposes such as to ensure standard usage, varied sentence structure, and appropriate word choice.                    

(18E)     B     (T)

Proofread his/her own writing and that of others for standard conventions such as sentence completeness, capitalization and punctuation.                     
(18H)     B     (T)

Select and use reference materials and resources as needed for writing, revising, and editing final drafts.                    

(18I)
	1, 3

1, 3

2, 5

2, 5, 6
	Barrett-Kendall English pp. 688, 672

Student textbook R65-R69 section and exercises on pronoun usage

Writing Transparencies—

P1 Generating Writing Ideas
P2 Writing Variables
P4 Strategies for Proofreading
P5 Identifying Paragraphs
P8 Achieving Unity
P9 Transitional Words
P10 Organizing Your Writing
P23-39 Writing Templates
P17 Sentence Openers and Closers
Writing 

An excellent resource “Mini-Lessons for Revision” provide directed editing exercises

Dictionaries, thesauri, word finder, etc.

Revise using Thourghtshots, Snapsthots, Dialogue, Exploding the Moment strategies
	Ongoing

2 times per six weeks

Weekly


	Written products

X Evidence of using text support in literature analysis. See p. 11 in the appendix for “Prove it” activity.

X Students will practice writing concise sentences utilizing specific strategies and apply the techniques to their own writing. See appendix B, p. 2-3. 
Revision of personal writing accordingly

Participation in marking, highlighting, etc. according to the lesson

Evidence of proofreading

Checklist final drafts

Continue ratiocination
	Correct usage in responding

Correct usage in student produced writing

Quality of holistic effect of personal writing

Participation/ completion of exercise

TEA Rubric

www.tea.state.tx.us

	Emphasized earlier in the school year: if additional work is needed, see ancillary materials.

Writing workshop implementation.

Explicit instruction for revision is necessary.

Peer and teacher conferences are appropriate for this expectation.

Provide students with checklist/ criteria for proofreading.

Encourage the use of these reference materials.

	221

229

227

234

237

244

231

242

240

233


	Writing—Conventions

Capitalize and punctuate correctly to clarify and enhance meaning such as capitalizing titles and proper adjectives and using hyphens, semicolons, colons, possessives, and sentence punctuation including nouns and phrases in a series, introductory clauses and phrases, and dialogue.      

(16B)     B     (T)

Compose complete sentences in written texts [and use the ap
Spell derivatives correctly by applying the spellings of bases and affixes such as convince, omnivorous, flexible.                                             (16C)     B     (T)  

Spell frequently misspelled words correctly such as their-they’re-there; principal-principle; capital-capitol; who’s-whose.                                                        (16D)     B     (T)           

Write with increasing accuracy when using pronouns including the reflexive such as "He purchased himself a new car."                                 

(17H)     B     (T)

Write with increasing accuracy when using apostrophes in contractions such as doesn't and singular possessives such as Texas's and cat's meow, plural possessives such as women's rights, and collective possessives such as team's victory.                               

(17G)     B     (T)        

Use resources to find correct spelling, usage, etymology, and meaning.                                   

(16E)     B     (T)     

Spell accurately in final drafts including high frequency rule-based and grade level appropriate sight words.      

(16F)     B     (T)

Write in complete sentences, varying the types such as compound and complex sentences, and use appropriately punctuated independent and dependent clauses including those using colons and semicolons.          

(17A)     B     (T)

Employ standard English usage in writing for audiences, including subject-verb agreement in simple, compound, and complex sentences including those with interrupters between subject and predicate.                    

(17C)     B     (T)
Use adjectives (comparative and superlative forms) and adverbs appropriately to make writing vivid or precise.      

(17D)     B     (T)

	2

2

2

2

2

2

2

2

2

2


	Daily Language Skillbuilder transparency p14, 17, 19

McDougal Littell TE R88-91  

Spelling handbook

If spelling continues to be weak, there is a spelling unit in the Vocabulary Transparencies book

Dictionaries

Student Textbook 

p 564 Using participial phrases to vary sentence structure
TE Teaching Options 

p 564

Grammar Transparencies p 116

Student textbook R65-R69 section and exercises on pronoun usage
Student textbook

R62-R65 subject-verb agreement
Modifiers emphasized in Unit 3

TE textbook p. 570 avoiding misplaced prepositional phrases
Unit 4 Resource Book p. 15, grammar 

Transparencies and copymasters p91

Barrett-Kendall English pp. 336-338
	See above


	Mini-lessons notes

Final drafts of above writing

Written sentences with corrections marked

Written products as stated above

Completed sentences

Completion of exercises; usage in personal writing

Weekly Edit
	Fluency in written products

Six weeks test


	.


	235

238
260

261

263

264

266

269
	Use prepositional phrases in a variety of positions with correct punctuation to elaborate written ideas.     

(17E)     B     (T)  

Use verb tenses appropriately and consistently such as present, past, future, perfect, and progressive.    (17F)     B     (T)

Writing—Writing & Research

Frame questions to direct research, organize information and clarify ideas.                                  

(20A)

Organize prior knowledge about a topic in a variety of ways such as by producing a graphic organizer, making lists, posing questions and listing known sources. 

(20B)

Take notes from relevant and authoritative sources such as guest speakers and other primary sources including historical accounts, periodicals, and on-line searches, as well as secondary sources.                        
(20C)

Summarize and organize ideas gained from multiple sources in useful ways such as highlighting, underlining, outlines, conceptual maps, learning logs, timelines, and a variety of graphic organizers.                     

(20D)

Present information in various forms using available technology including web pages, charts and graphs, and Power Point presentations.               
(20E)

Follow accepted formats for writing research, including documenting sources with internal documentation and resource list.                       
(20G)
	
	See Reading: Inquiry/Research

Technology lab—online searches

Writing Transparencies—

p35 Research Report template
p2 Writing Variables to help students determine their form, etc.

p55 Crediting Sources p56 Preparing Works Cited List

The I-Search Paper. 1988. Ken Macrorie.


	See above time frame for research


	Written questions

Graphic organizer

Notes for research

I-search project

Research Paper
	Checklist for organizing information

Teacher observation

Teacher determined criteria and assessment

Inclusion of internal documentation and works cited list at end 
	Establish criteria with students

Minilesson:  organizing information using one or more study skills

Analyze effective research documents.

	255

256

257

258

259
	Writing—Evaluation

Apply criteria from student samples, criteria charts, models, rubrics and analytical scales to evaluate writing of self and others.                                 

(19A) 

Respond in constructive ways to others’ writings using specific criteria from rubrics and analytical scales.                                       (19B)

Evaluate how well his/her own writing achieves its purposes by using criteria and reader’s responses to criteria.    

(19C)

Analyze published examples as models for writing in order to develop criteria, to revise and to evaluate.                   

(19D)

Review a collection of written works such as a writer's portfolio or anthology to determine its strengths and weaknesses and to set goals as a writer. 

(19E)
	
	For all writing exercises, the writing process should be followed using elements of writing workshop

For Eyewitness Report (Unit 4 Resource Book) strong, average, and weak samples are provided

Student textbook p614-617 “Zoo Heroes” student model

P617 “Show Don’t Tell” also in Writing Transparencies p 20 

Eyewitness Report (Unit Four Resource book p 43 provides guidance for self-reflection on growth as writer)
	Ongoing

2-5 days depending on how far through the writing process and to what extent the piece is developed


	Written compositions

Eyewitness report

Writing folders/

portfolios
	Peer conferences

Teacher/student conferences

Rubric provided in textbook and in Unit 4 Resource Book


	Have criteria visible and refer to it often; add to as necessary.

Model constructive feedback for students.

Students review and write a reflective essay about their written pieces for writing portfolio.

	271

272

273
	Writing—Collaboration & Culture

Collaborate with other writers to compose, organize, synthesize ideas and revise various types of texts, including letters, news, records, forms, and reports.      

(21A)

Correspond with peers or others via e-mail or conventional mail.                       

(21B)

Identify challenges faced by published authors and strategies they use to compose various types of text by reading autobiographies of writers and analyzing their writing process.  

(21C)
	
	Writing Transparencies p3 Peer Response Strategies
Student textbook 

p. 564 Isaac Asimov;   p. 633 Edgar Allan Poe; p. 690 W.W. Jacobs

Internet for autobiographies of 

authors of reading selections
	
	(research report)

(letter to the network)

Discussion /author study


	See above


	

	304

316

317

329

331

334

335
	Listening & Speaking—Listens for a Purpose

Understand and analyze the major ideas and supporting evidence in spoken messages including visuals, graphics, credibility of sources, testimonies, direct and indirect quotations, examples and statistics.                      

(1C)

Speaks for a Purpose & Audience

Present dramatic interpretations of experiences, stories, poems, or plays to communicate ideas, persuade and to entertain.     

(5C)

Clear Communication

Adapt spoken language such as word choice; diction including formal and informal language, imagery, figurative language, connotation-denotation; and usage to the audience, purpose, and occasion.  

(5A)

Critical Listening

Monitor his/her own understanding of the spoken message and seek clarification as needed by asking questions, outlining, taking notes, making charts, and retelling the message.

(2D)

Compare his/her own perception of a spoken message with the perception of others by retelling or creating appropriate graphic organizers.

(2E)

Appreciation

Analyze oral interpretations of literature for effects on the listener. 

(3B)

Analyze the use of aesthetic language for its effects and its appropriateness to the content and purpose of the presentation and the text including the use of rhyme, imagery, repetition and figurative language.    

(3C)
	
	TE textbook p. 629 Speaking and Listening

Communications transparencies p12

Audio library “Tell Tale Heart”
	2 class periods


	Oral Presentation of selected scenes

from assigned story

“The Tell-Tale Heart”

Dialectical Notes

Class discussion

Dramatic reading chart Communications Transparency T12
	See criteria box

Teacher observation of students’ ability to use frameworks to demonstrate understanding of a spoken message

Criteria for Oral Presentation

· Reflects an understanding of the story

· Engages the audience

· Uses voice and gestures effectively

· Maintains appropriate posture and demeanor

· Reads to be heard

(See Customizing Instruction on 

p. 629)
	Remind students that they can present dramatic interpretations of stories to communicate meaning.  As they read, they should “listen” to the narrator’s voice.

Have students work independently to select and practice one scene from “The Tell-Tale Heart.”

	404

407

409

413
	Interpreting Visual Representations

Use media to compare ideas and points of view.                                       (22C)

Analyzing Visual Representations
Evaluate the purposes and effects of varying media such as film, print, and technology presentations.                    

(23C)

Analyze and evaluate how different media forms influence and inform.                       

(23D)

Producing Visual Representations
Produce communications using technology or appropriate media such as developing a class newspaper, multimedia reports, or video reports.                                  

(24B)
	
	Student textbook p628/632 Art Connection

Literature in Performance “The Monkey’s Paw”

Dramatic reading of “Tell Tale Heart” and video of “The Monkey’s Paw”


	Post-reading lesson

1 class period

1 class period


	Response to question

Venn diagram to compare/contrast the two different forms

Discuss or write about the effects of reading the text and viewing the representation of the story

Discuss how the different media forms influence the audience (the students reflect on their experiences as readers, listeners, and viewers)

Visual aid to accompany presentation of 

I-search project
	Criteria for Visual:

Reflects understanding of text read

Extends main ideas of text

Demonstrates a clear focus and purpose

Shows ability to visualize object, person, or scene

Demonstrates creativity and originality  

Appropriate for intended audience

Rubric: For each criterion, rate the performance on a scale of 1 to 4.
	Include in the discussion the strengths and weaknesses of each media form.

It would be good to have models that fit the criteria for students to see.


Assessment—


Using words functionally is the “test” of learning.  When students create words using word roots, prefixes, suffixes, and word groups in their speaking and in their writing, they’ve demonstrated that they understand the meanings of the parts, and how words are created.  Students need to discover that they have incorporated new words and origins into their knowledge base.  A Word Study Notebook is one way to house new words.








Status of the Class—


Maintaining a record of what students are reading helps keep track of student progress.  Move among readers while they’re reading, confer with them quietly, and record the title of the book each is reading and the page number the book is open to: this is an opportunity to check for completion of outside reading, note patterns of genre selection, discover who needs to abandon a book, and it lets the students know that you are interested in what they read and their responses.  A sample chart can be found on page 109 of Nancie Atwell’s, In the Middle, PDA has several copies that are available for check out.





Assessing Fluency—


Although we think we know fluent reading when we hear it, there is no single acceptable definition of fluency in the research literature.  Fluency is evidence that the reader is accessing the deeper meaning of text not necessarily fast but at a good pace.  Speed varies greatly by the individual’s purpose for reading, the context of the reading, and the difficulty of the material.  Gather evidence of students’ understanding by:





Observing their talk about texts


Examining the kinds of questions they ask about texts


Looking at what they write about text


Engaging them in analysis and critique of texts


Observing pitch, stress, pausing, phrasing, smoothness and rate





Teaching Note:  Text Structure


Make sure that students understand that writers may use more than one structural pattern in the same text.  The big idea is that whichever pattern the author uses, the purpose is to organize and present information so that the reader can understand what is written.  Structuring text into patterns is really a courtesy extended to the reader. X For the I-search research paper, students may elect write in one of three organizational patterns: classification, division, or definition.











Fluency—


Most of the time students will read silently, but fluency is directly related to comprehension.  We want students to read with a rhythm, flow, and meter that sound like everyday speech.  A basic guide to promoting students’ fluency is to select texts that are within their control.  Rate of reading has a great deal to do with anticipating meaning.  When students read quickly, they think about what might come next, and they confirm it using text.  To build good reading rate, students must understand what they are reading.  It becomes crucial that teachers employ prereading activities so students form the habit of setting their own purposes.  As students learn to think about the purpose for reading, they also learn to adjust their reading.  Fluency is evidence that the reader is accessing the deeper meaning from the text.  It is associated with rate, accuracy, and comprehension.











Principles of Learning: Academic Rigor


Knowledge and thinking are intimately joined.  In a rigorous classroom, instruction is organized around major concepts, and students are expected to know these concepts deeply by engaging in active reasoning.  Students are challenged to construct explanations and to justify arguments.  Students’ prior and out-of-school knowledge is applied regularly, and the instructional tasks require students to interpret texts and construct solutions.





Teaching Note: Response Journal


The Reader Response Journal is a way for students to discover more what they think and feel about a text.  It is a way to catalog those thoughts and feelings.  Not only are students learning through writing, but their writing is constantly available for reflection and sharing.





4th Six Weeks Test:  “The Dinner Party” 


Short Answer Response Questions:  Short-answer questions require students to respond directly to the demands of the question.  Therefore, it is critical that students understand what the question is asking.  Teachers can use the TAKS stems as a basis for minilessons and model responses or prompt students to generate responses.





Wordwise:  Expanding Vocabulary with Roots and Prefixes





mega-


micro-


nom-


ob-


pan-
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4th Six Weeks Test—


Revising and Editing:  “Mollie’s Aunt and Uncle”











Editing:  It is important to distinguish between revising and editing.  Editing refers to the changes and corrections a writer makes so that the writing conforms with  conventions.  Standard punctuation and word usage were established for good reason:  they make the writing more intelligible to the reader.  Students can learn much from the editing process if the goal is to teach them about writing conventions rather than simply to fix a piece of writing.
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Principles of Learning—Accountable Talk


Accountable Talk is the observable indicator of a rigorous curriculum and socializing intelligence.  Students are expected and held accountable for asking and responding to questions in a way that shows deep understanding.  Teachers should model the use of Accountable Talk for good class discussions.





The Writing Handbook R41 in Language of Literature has a section on research report writing:  finding and evaluating sources, taking notes, writing a thesis statement, organizing information and documenting sources.
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Use the TEA 2004 Anchor Passages, Spring 2004 released tests, and the MOY Benchmark Assessment for revision resources.





TAKS Note:  Essay - In the past, the Texas Education Agency has determined the organizational structure for the essay.  Today, students choose how they wish to respond.  For instance, they may decide to organize their thinking as a narrative, persuasive, descriptive, comparative, problem-solution, cause-effect, or a combination of these to produce an effective piece of writing.  Therefore it is important to teach students various ways authors craft a piece of writing by analyzing published works.  Avoid modeling only one structure in response to the prompt—show them the variety of student responses in the TEA Anchor Sets that exemplify the different approaches taken by students around the state.





The five traits on the TEA rubric, Focus and Coherence, Organization, Development of Ideas, Voice, and Conventions have been combined for an overall impression of the score point 4.





Clear Expectations—


Always use exemplars as models so students will know the expectations for quality.  When creating a rubric for evaluation only the criteria that have been established should be weighed by the rubric.  Have students self-evaluate by comparing their writing to the continuum of standards from 1-4.





Conferencing—


Experts advise taking the time to make conferences effective rather than just going through the motions.  Hurried sessions, while a long line of students waits, may mean you are using the conference to deliver too much of your instruction (Calkins, 1991).  A literate classroom environment, with rich text resources, writing demonstrations, real reasons to write, and peer conferences, also supports students in their writing.  You can alternate longer conferences with quick, efficient ones so that you have ample time to learn about students and their writing.  Lucy Calkins suggests that the conferences in which teachers learn the most are also those in which students talk the most: listening is the key.  Conferences should be conversational, with the writer doing at least as much talking as the teacher.




















I-Search:  Choosing a Topic





“Allow something to choose you that you want intensely to know about.  Walk around for a couple of days letting yourself think of questions about the topic—things you really want to know.  Jot them down.”


The I-Search Paper, Ken Macrorie, 1988.





Remind students that a knowledge of prefixes and suffixes will help them use structural analysis to define new words.  Have students work together to find words in the story with suffixes and prefixes.  See Strategies for Building Vocabulary p. 604 in McDougal Littell











Genres—


The goal is to make students aware of the characteristics of structures and organization with text.  The teacher should observe students to determine to what degree does the reader show he or she is aware of the characteristics and structures of different kinds of texts.  The best evidence will be revealed when students are given opportunities to discuss and write about similarities and differences between and among texts.








Revision is a complex process.  It is not copying over a draft to correct errors.  There are skills students must learn to be able to see what they can change about their writing.  Teachers must teach the process directly and follow up with conferences.  Revision is an ongoing process that involves thinking about language use, organization, and audience.














Avoiding Plagiarism





Original�
Plagiarized Version�
�
Every man in this surrounded group of cavalrymen was killed in a desperate, blazing fight that lasted less than half an hour.  The attacking force…had been led by Lieutenant Colonel Custer, who died in the battle along with more than 260 of his men.


—Alvin M. Josephy, Jr., ed, The American Heritage Book of Indians�
In less than half an hour, every one of the surrounded cavalrymen was killed in a desperate, blazing battle.  And their famous commander, Lieutenant Colonel Custer, died in the battle along with his men.�
�



Explain to students that they can commit plagiarism if they use an author’s ideas in a  paraphrase without giving credit.  Sometimes it is easy to let paraphrasing slip into plagiarism.





Lieutenant Colonel George Custer and more than 260 of his men were killed in a fierce battle that lasted less than half an hour (Josephy p. 347).


This version credits the source and avoids plagiarism.








I-Search:





Once you’ve chosen a topic, ask classmates for suggestions of resources and people to interview.





Before you interview anyone, begin your research so that you can ask good questions.





Consult both first hand sources (people who talk to you about what they’re doing or have experienced) and secondhand sources (books, magazines, newspapers).











Suggested Reading—


“The Lady or the Tiger” p. 592


“The Choice” p. 600





“The Tell-Tale Heart” p. 624


“Birthday Ritual a Grave Tradition”


p. 634





“The Third Wish”     p. 672


“”The Monkey’s Paw”  p. 680
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