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	Reading—Comprehension

Use his/her own knowledge of the world, personal experience, and previous experience with text to comprehend narrative, expository and functional text by making connections and drawing conclusions.            
(10A)

Monitor his/her own comprehension and make modifications when understanding breaks down such as by 

rereading a portion aloud, using reference aids, searching for clues, and asking questions.

(10C)

Describe mental images that text descriptions evoke including settings, characters, conflicts, and mood. 

(10D)

Determine how a text’s main (or major) ideas are supported with details.

(10F)     B     T
Paraphrase and summarize narrative and expository texts to recall, inform, or organize ideas, and identify summaries from authentic responses of 2 to 3 sentences. 

(10G)     B     T
Find similarities and differences across texts in scope, organization, and treatment. 

(10I)     B     T
Draw inferences such as conclusions, predictions, or generalizations and support them with text evidence and experience.  

(10H)     B     T
Reading—Fluency
Read regularly in self-selected independent-level materials (texts in which no more than approximately 1 in 20 words is difficult for the reader) at 95%-100%accuracy.   

(7A)
	1

1

3

4
	The following list of suggested novels represents a sampling of titles that are available across the district.  An * denotes McDougal Littell supplemental readers with accompanying study guides.
· The House of Dies Drear*

· [image: image2.wmf] 

The Cay*

· Hatchet

· Freak the Mighty

· A View from Saturday

· Roll of Thunder Hear My Cry*
· Dogsong*

· Trouble River*
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X Please consult the 5th six weeks APG appendix document entitled “suggested list of authors.” It features authors who have written several high quality titles that would be appropriate for literature circles.
The McDougal Littell Literature Connections SourceBooks are an excellent guide for novel studies.  See “Resource Note.”

www.mcdougallittell.com

	Ongoing throughout the six weeks
	X Literature Circle Role Sheets. See p. 3-11 for additional information and evaluation sheets.

X Dialectal journal. See p. 2 in the appendix for reference.
	
	X Dialectal Journal —

A dialectical journal is a name for a double-entry journal or reader-response journal where a student records “a conversation” between the ideas in the text and his/her personal response. Students should record the dialogue in a journal and may write down thoughts, questions, insights, and connections to the text while reading. In addition, a dialectical journal may include other items: class notes, notes on literature circle or class discussions, and reactions to readings. The important thing is the reader is reading and responding to text with feelings and ideas. See LTF6 for a dialectal journal lesson, p. 322-325.

	126

132

133

137

138

140

142
	Reading—Word Study

Apply knowledge of [letter-sound correspondences, language structure] and context to recognize words at and above grade level.                                     

(6A)

Draw on experiences to bring meanings to words in context such as interpreting analogies. 
(9B)     B     T
Use multiple reference aids, including a thesaurus, a synonym finder, a dictionary, [and software] to clarify meanings and usage.

(9C)

Use structural analysis to identify root words such as bio- and geo- with prefixes such as dis-, non-, in-, ex-, pro-, re- and un-; and suffixes such as -ness, -tion, -able, -al,  -ant, -ent, -ist, and -ion.                                         

(6B)

Determine meanings of derivatives by applying knowledge of the meanings of root words such as like, pay, or happy, and affixes such as dis-, pre-, un-.  

(9D)     B     T
Use word origins as an aid to understand historical influences on English word meanings such as aster for asteroid, asterisk, astronomy.                                            

(9G)

Study word meanings systematically such as across curricular content areas and through current events by using context clues, syntax and structural analysis.  

(9E)
	1

1


	· McDougal Littell Literature Connections

        SourceBook

· Novel or novels chosen

· Teacher Read Aloud

Optional Resources:

When Kids Can’t Read, What Teachers Can Do by Kylene Beers

Words, Words, Words by Janet Allen

Both are available through QEP, the Heinemann distributor—

1-800-323-6787
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	X Maintain Vocabulary/Worthy Word/Vocabulary. This part of the students’ notebook includes useful words that describe tone, vivid verbs, and unusual words the student finds. This section also includes prefix, root, and suffix study of words and applicable vocabulary words.
Create “Logographic Cards” (See box)

“Word Finder” role sheets (Literature Circles)
	[image: image5.wmf] 
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162

164

166

168

169
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179
	Reading from a variety of texts

Read classic and contemporary works including culturally diverse texts.
(8A)

Select varied sources such as plays, vignettes, memoirs, anthologies, novels, textbooks, poetry, newspapers, manuals, and electronic texts when reading for information or pleasure. 

(8B)

Read to take action such as to complete forms, make informed recommendations and write a response.           

(8D)

Compare text events with his/her own and other readers' experiences.             

(14A)

Culture

Determine distinctive and common characteristics of cultures through wide reading such as language, food, religion, heritage, customs, housing and ethnicity.  

(14B)

Articulate and discuss themes and connections that cross cultures such as Personal Challenges and Learning from Experience. 
(14C)

Reading—Literary Responses

Connect, compare, and contrast organization, ideas, themes and issues across text.

(11D)     B     T

Support responses by referring to relevant aspects of text, including direct quotations and paraphrased support as well as his/her own experiences. 

[image: image6.wmf](11C)     B     T


	4

4


	· McDougal Littell Literature Connections

        SourceBook

· Novel or novels chosen

· Teacher Read Aloud

TEA Resources:

· TAKS Information Booklet—Grade 9 Reading

· TEA Reading Response Rubric

· TAKS 2003 and 2004 Released Test—“Scoring Guide” responses to short answer questions—score points 0-3.


	
	X Small group and whole class literature circle discussions. Students should prepare for his/her role(s) . See p. 3-11 for additional information and evaluation sheets.


	Novel Test that includes short answer responses and 2 essay questions.  (Prepare 5 essay questions and ask students to choose 2).
	

	189

191

194

196
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	Reading—Analysis, Evaluation

Analyze characters, including their traits, motivations, conflicts, points of view, relationships, and changes they undergo [within and across texts].

(12F)     B     T

Recognize and analyze story plot, setting, and problem resolution within and across texts.

(12G)     B     T
Recognize how style (the characteristics of a work that reflect its author’s distinctive way of writing), tone, and mood contribute to the effect of the text.      

(12K)     B     T
Analyze ways authors organize and present ideas such as through cause/effect, compare/contrast, inductively, deductively, or chronologically.     

(12I)     B     T

Reading—Fluency

Read silently with increasing ease for longer periods in order to increase stamina and fluency.
(7E)


	2

2

4

4
	· McDougal Littell Literature Connections

        SourceBook

· Novel or novels chosen

· Teacher Read Aloud


	Students will require protected independent reading time at least 3 times per week.
	X  Literary Analysis Project (emphasizes theme) 

1. Choose one theme from the novel and write an essay that shows how the theme is developed in the. Show how the events support the idea.

2. Create a symbolic representation of the novel’s theme(s).  

Small group and whole class literature circle discussions


	Literary Analysis Rubric or Analytic +Scale
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250

252
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219

239
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    244

257

271

272

273
	Writing—Purposes & Audiences

Write to express, discover, record, develop, reflect on ideas, and to problem solve.

(15A)    B      T
Writing—Process

 Use available technology to support aspects of creating, revising, editing, and publishing texts.  

(18F)
Proofread his/her own writing and that of others for standard conventions such as sentence completeness, capitalization, and punctuation.  

(18H)     B     T 

Select and use reference materials and resources as needed for writing, revising, and editing final drafts.                    

(18I)

Writing—Conventions

Write legibly by selecting cursive or manuscript as appropriate.    

(16A)     B     T
Employ standard English usage in writing for audiences, including parts of speech.  

(17F)     B     T
Understand the influence of other languages and cultures on the spelling of English words.  

(16G)

Use resources to find correct spelling, usage, etymology, and meaning.
(16E)     B     T
Writing—Evaluation

Evaluate how well his/her own writing achieves its purposes by using criteria.
(19C)

Writing—Collaboration & Culture
Collaborate with other writers to compose, organize, synthesize ideas and revise various types of texts, including letters, news, records, forms, and reports. 

(21A)

Correspond with peers or others via e-mail or conventional mail.      

(21B)

Identify challenges faced by published authors and strategies they use to compose various types of text by reading autobiographies of writers and analyzing their writing process. 

(21C)
	1

2, 5, 6

1

2, 5

2


	-McDougal Littell 

· Literature Connections

        SourceBook

· Novel or novels chosen

-Barrett Kendall

· Chapter 11—Writing About Literature

-Teacher Read Aloud

EOY Benchmark


	
	EOY as a process piece 

             OR

X Literary Analysis—Example:

Choose one theme from the novel and write an essay that shows how the theme is developed in the novel.  Show how the events support the idea.  

Or give students a choice of writing options. Students must choose one of the following assignments to utilize as a culminating novel assignment.

For example:

· Research a topic presented in the novel

· Write a critique of the novel

· Editorial

· Write a new conclusion/ending for the story

· Write a persuasive essay where you support your thesis with textual evidence

See LTF6 Composition section on p. v of the Table of Contents for additional lessons to support students’ needs.

Criteria for Literary Analysis

Criteria for a variety of genres
	Literary Response Rubric



	

	305

307

309

    318

329

333


	Listening & Speaking—Listens for a Purpose

Listen to proficient, fluent models of oral reading, including selections from classic and contemporary works.   

(3A)

Eliminate barriers to effective listening by establishing a clear purpose and eliminating environmental distractions, and personal bias.  

(1B)

Listening & Speaking—Culture
Connect his/her own experiences, information, insights, and ideas with the experiences of others through speaking and listening by finding similarities and contrasts in culture, styles, ideas, and presentation.                      

(4A)

Listening & Speaking—Clear Communication
Clarify and support spoken ideas with evidence, elaborations, and examples, including direct and indirect quotations, testimony, statistics, and anecdotes using transition words and phrases.      

(5F)

Listening & Speaking—Critical Listening

Monitor his/her own understanding of the spoken message and seek clarification as needed by asking questions, outlining, taking notes, making charts, and retelling the message.                      

(2D)

Evaluate a spoken message in terms of its content, credibility, and delivery.

(2F)



	-McDougal Littell 

· Literature Connections

        SourceBook

· Novel or novels chosen

· Teacher Read Aloud Selections

Literature Circles—Voice and Choice in the Student-Centered Classroom. 

Harvey Daniels

(This book is available through the PDA library if it is not a part of the campus professional collection.)

It is also available through QEP, the Heinemann distributor—

1-800-323-6787

www.qep.com
www.literaturecircles.com

	
	Small group and whole class literature circle discussions


	X See p. 6-11 in the appendix for additional evaluation ideas for literature circles.
	

	401

404

413

415


	Viewing & Representing—Interpreting Visual Representations

Describe how illustrators’ choice of style, elements, and media help to represent or extend the text’s meanings.

(22A)

Use media to compare ideas and points of view

(22C)

Producing Visual Representations
Produce communications using technology or appropriate media such as developing a class newspaper, multimedia reports, or video reports.    

(24B)

Select, organize, or produce visuals to complement and extend meanings.   

(24A)
	
	· Novel or novels chosen

Seeking Diversity by Linda Rief—Chapter9

“The Art of Literature/The Language of the Arts

(This book is available through the PDA library if it is not a part of the campus professional collection.)


	
	“Art of Literature” representation (See box)

Written reflection on the process of creating the visual representation of the text.


	
	











Criteria for Active Listening:





Prepare to expect to learn


Determine the speaker’s purpose


Listen with a purpose


Determine the speaker’s main idea (s)


Think of questions that will lead you to explore the topic further


Analyze, evaluate and critique speaker’s main points


When appropriate, write notes








Goals for students’ interaction with text 


Students will learn about others


Students will learn how texts operate, how they shape our thoughts and manipulate our emotions


Students will learn about cultures and societies and their varying concepts of significant issues of human experience 


Students should learn how context shapes meaning 


Students should learn about the processes by which they make meaning out of literary texts 


Students will effectively use a variety of writing strategies to encourage reading comprehension, critical thinking, and the ability to communicate their understanding of texts to others.  (Probst, 1994)
































Vocabulary—


Ask the following questions when deciding which words to teach from the novel.  


Is understanding the word important to understanding the selection in which it appears?  If the answer is “No,” then other words are probably more important to teach.


Are students able to use context or structural analysis skills to discover the word’s meaning?”  If they can use these skills, they should be allowed to practice them.  Doing so will both help students consolidate these skills and reduce the number of words teachers need to teach. 


Can working with this word be useful in furthering students’ context, structural analysis, or dictionary skills?  If the answer here is “Yes,” then your working with the word can serve two purposes.  It can aid students in learning the word, and it can help them acquire a strategy they can use in learning other words.  One might, for example, decide to teach the word regenerate because students needed to master the prefix re-.


How useful is this word outside of the reading selection being currently taught?  The more frequently a word appears in material students read, the more important it is for them to know the word.  Additionally, the more frequently a word appears, the greater the chances that students will retain the word once the teacher has taught it. 


(Graves, Juel, & Graves, Teaching Reading in the 21st Century, 1998)








6 Weeks Test: “Jose’s Report”








Principles of Learning—Accountable Talk


Model stems for student responses:


I was confused by…


This reminds me of…


I predict…


I discovered…


I noticed…


I wonder…


Model stems for student comments:


I agree because…


I disagree because…


Why do you think that?


Can you tell me more about that?


Can you show me?


Can you explain that another way?



































Literature Circle Assessment





Myself:


What was my role during the discussion?


_________________________________________


How well did I carry it out? 


1              2               3               4               5


                                                            Really well


What was my strength? Explain.





_________________________________________





What could I do better next time? Explain.





_________________________________________





My Group Discussion: 


How well did our group members work together?





1               2               3               4              5


                                                              Really well


What was our strength? Explain.





_________________________________________





What could we do better next time? Explain.





_________________________________________





Our Class Discussion:


How well did we all work together?





1                2                3                4                5   


                                                                Really well


What was our strength? Explain.





________________________________________





What could we do better? Explain





________________________________________





Process Assessment—New images, new feelings


What does the figure/symbol do for the drawing?


What do you want the viewer to understand from this design?


Of all the images you have, which one holds the most power?


What made you choose this line?


How does repetition contribute to the effect you want?


How can toning down a color change the feeling?











Rubric for Assessment





Score point 4





Audience and Purpose—Presents sufficient background on the work; presents reactions forcefully 


Organization—Presents points in logical order, smoothly connecting them to the overall focus


Elaboration—Supports evaluations with elaborated, well-chosen examples from the text


Use of Language—Shows overall clarity and fluency; uses precise words; makes few mechanical errors. 








6 Weeks Test:  McDougal Littell text:  “Western Wagons” and “Night Journey”* 





X * The two pieces listed above were annotated during the second six weeks. Pre-AP English emphasizes close reading of text, a type of analytical reading. When readers look at a text (“closely”), they review it carefully and slowly to understand the importance of each word, detail, and image, in order to draw conclusions about the significance of the work. “Close readers” look for multi-layered meaning within the text.  





Students’ study of literature is intended to be “deep and thorough, rather than superficial” (College Board, 2003, p.66).” Teachers who guide students through a second and third reading of a text provide multiple opportunities for their students to extrapolate meaning from it.  





Benchmark Note—


Teachers have the option of taking the benchmark through the writing process or treating it like a piece of  “demand writing.”  It the piece is taken  through process, the teacher may substitute this assignment for the literary analysis.  Any of the novel selections will fit nicely with the idea presented in the prompt for the EOY.  





 






































Support with Evidence—


Teach students to:


Provide facts or information from specific pages of the text to support their thinking


Read passages from the text to support ideas


Retell a part of the text for the specific purposes of providing evidence


Call on background knowledge or personal experience to support statements


Tell “why” or use “because” statements to support responses


Provide details and examples to help others understand





Art of Literature—Creating Drawing-Collages Based on a Literary Work





Students work independently in the beginning and free write for 10 minutes about what comes to mind when you think of the book. This can simply be a list of thoughts and images. 


Discuss what you notice about the list.  Is there a thread (feeling) that ties them together?


Look carefully at Picasso’s Guernica (or an artwork of your choosing) and talk about how this mural connects to the history of the time.  Ask what feelings does it evoke, why did he choose certain symbols, how the shapes and lines contribute to a certain effect, what effect certain colors have, and how they relate their own lives, their own experiences, to what Picasso might have been trying to get across.


Before students draft designs, ask them “What images come to mind when you look at what you wrote?  What feelings? What shapes? What colors?


Brainstorm images/symbols and fill the page with sketches that represent your ideas.  (Students will struggle with this, so remind them that these are just sketches.  Stick figures are fine.  See page 152 in Rief’s book for examples.)


Students share their separate ideas with their literature circle group and negotiate a collaborative piece.  Determine what shape your paper will be (use large sheets of butcher paper) and justify why this shape best serves the feelings they want to generate in the viewer. 


Students work together in the creation of a visual representation that conveys the meaning of the text through symbolism, and the use of line and color.  (Rief)














X Visual Representation


Theme Assignment


See p. 16 in the appendix.





The student will locate a passage in the book that contributes to the development of one of the major themes in the work he/she has read. Directions: Copy the passage on a sheet of paper. Explain why the passage is important/significant. Illustrate the theme in a visual using one of the following choices.





1. Theme Jacket – Design a book jacket with title, author, and illustration depicting theme on outside cover. On inside, paste the passage and explanation. On back cover, create a new quote (title it as (your name)’s Quote  -- example: Kathy’s Quote. The new quote should be a statement about the theme. For example, to explain life’s uncertainties, instead of  “Life Is Like A Box…” you would write your own new quote, such as “The Only Thing Certain About Life is Its Uncertainties.”





2. A creation of your choice – Be imaginative. Create a visual that depicts a major theme in your book.  3-D creations make for interesting visuals. You may use shoeboxes, poster boards, fabrics, artifacts, etc. Attach the passage and explanation to your creation. It may be stapled, glued, or attached in some other creative manner.  





Students will present the visual project to the class.
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Literary Analysis—


When you write a response-to-literature essay, you express the what, how, and who behind a piece of literature’s effect on you as a reader.  An effective essay should:


analyze the content of a literary work, its related ideas, or the work’s effect on the reader. 


focus on a single aspect of the work or gives an overall view of it. 


rely on evidence from the literary work to support the opinions the writer presents


use a logical organization to convey ideas clearly. 





X Theme Analysis Project


Students will write an essay that focuses on one or more major themes identified in one of the books he/she has read this six weeks. In the essay, the student will explain how the theme was developed through the characters, setting, plot, events, etc. Also, the author’s use of diction, imagery, details, and language (DIDLS) should be analyzed. Quotes from the text to support student’s reasoning should be utilized. See p. 12-15 in the appendix for assignment details and a model of a theme essay. Also, see LTF6 for lessons on creating an effective theme statement, p. 326-331, and creating effective topic sentences, p. 332-337. 





Criteria


1. Introductory Paragraph - Include the title and author of the book. Identify the major theme(s) in the book. Get the reader’s attention using an interesting opening statement. 


2. Body Paragraphs - Explain how the characters, setting, plot, events, etc. in the story contributed to the development of the theme. Also discuss the author’s use of diction, imagery, details, language, and syntax (DIDLS). Use quotes from the text to support your opinion and analysis.


3. Conclusion Paragraphs – Reiterate main points. Explain the importance/significance of the theme(s) in the novel and the lesson that can be learned.





Reader Response--Open-ended


When you share your thoughts and feelings about something you've read, you are responding to text.  Sometimes you share your thoughts in a class discussion while other times you share by writing an essay or response.  Whether in a class discussion or a written response, you must support your personal responses and interpretations with evidence from the text.  


This kind of response requires you to locate specific places in the text that support your ideas. 





Criteria for Effective Open-ended Responses








The response reflects a clear understanding of the question.


Important words, phrases or routes are used from the text as support.


Personal ideas/thoughts are reasonable and can be supported with text.


The response has a sense of organization (thoughts are not random).


There is a sense of completeness.








Resource Note—


The McDougal Littell Literature Connections SourceBooks are excellent novel guides. They contain biographical information about the author, related readings, customized instruction for a range of reading abilities, background information to create a context for the reading, lessons for literary concepts, motivating activities, discussion starters for each section of the novel, culminating writing activities, cross-curricular projects, suggestions for assessment, tests, and additional resources. 





Overview—


The sixth six weeks is a unit on novels.  Students will participate in literature circle discussions.   Teachers may organize the groups around—


1 text for the whole class


Each group has a different text


Each group member reads a different text on the same topic


The teacher will choose several short read-aloud selections that are thematically linked to the novels.   Students will continue to write open-ended responses with text evidence.
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Wordbuilding:


Learning About Roots and Prefixes





super-


tele-


terra-


un-


vis-





EOY Prompt—


Write a composition about a time you learned something important.





� EMBED Word.Picture.8  ���





Literature Circles—


This unit of study makes implementing literature discussion groups easy and fun.  A good resource and excellent addition to the school’s professional library is Harvey Daniels’ book, Literature Circles—Voice and Choice in the Student-Centered Classroom.  He states,  “Literature circles are small, temporary discussion groups who have chosen to read the same story, poem, article, or book.  While reading each group determined portion of the text, each member prepares to take specific responsibilities in the upcoming discussion, and everyone comes to the group with the notes needed to help perform that job” (Daniels, 1994, p.13).  





Literature circles combine cooperative learning with independent reading and foster a collaborative ideal of student-initiated inquiry.


The biggest benefit lies in the fact that ALL students have a voice.  Because of the assigned roles that rotate, even the most reluctant participant comes prepared to add to the discussion.  The students take responsibility for the discussion, and the teacher maintains the role as a facilitator. X  In the Pre-AP literature circle, observation and commentary about literary elements, the author’s style, and word selection (author’s use of imagery, details, diction, theme, figurative language, or sound devices) should be emphasized. See p. 3-4 in the appendix for additional information.
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