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X indicates differentiation from the IPG and is color-coded as to the type of differentiation:

X = modifications addressing depth and complexity  X = substitutions X = additions

	Matrix #
	Matrix Strand
	TEKS Knowledge and Skill
	Student Expectation
	TAKS

Obj.
	Resources
	Time/Pace
	Student Work Products
	Assessment
	Teaching Notes



	163

162

150

154

155

156

179

194

196
	Reading from a variety of texts

Read for varied purposes such as to be informed, to be entertained, to appreciate the writer's craft, and to discover models for his/her own writing.  

(8C)

Select varied sources such as plays, anthologies, novels, textbooks, poetry newspapers, manuals and electronic texts when reading for information or pleasure.

(8B)

Reading—Comprehension

Determine and use the text's structure or progression of ideas such as problem-solution, main idea-supporting details, thesis-example, cause and effect, and chronology to locate and recall information.         

(10E)     B     T
Draw inferences such as conclusions, predictions, or generalizations and support them with text evidence and experience.                          

(10H)     B     T

Interpret and represent text information in different ways such as in outline, maps, advertisements, menus, timeline, and other graphic organizers and use to acquire information, increase comprehension and retention, and to make inferences and draw conclusions from one or more texts.                                        

(10L)     B     T

Distinguish fact and opinion in various texts.

(10J)     B     T

Reading—Literary Responses

Support responses by referring to relevant aspects of text, including direct quotations and paraphrased support as well as his/her own experiences.   

(11C)     B     T
Reading—Analysis, Evaluation
Recognize how style (the characteristics of a work that reflect its author’s distinctive way of writing), tone, and mood contribute to the effect of the text.                         

(12K)     B     T
Analyze ways authors organize and present ideas such as through cause/effect, compare/contrast, inductively, deductively, or chronologically.                                       
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(12I)     B     T
	3

4

3
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4

4

4

4
	McDougal Littell

“Through a Child’s Eye” 

p. 664-667

Newbery Acceptance Speech p. 676-677

from Looking Back 

Memoir by Lois Lowry p. 678-683

TAKS Reading Information Booklet (5-8)

Something About the Author/ Gale Group

Contemporary Authors/Gale Group

www.Scholastic.com
Scribner’s Writers’ Series

(Access through the database provided by the Texas Library Connection)


	The Lois Lowry author study (three selections) will take approximately 2 weeks

Reading, taking notes, researching, and writing about an author person of interest of the students’ choice will take approximately 3 weeks


	Reader response 

Letter

Class discussions

Criteria Chart

X Instruct students to keep notecards or notes about their author in a research folder, which include direct quotes, paraphrased and summarized ideas from text, and personal response.

X Write a letter to an author that integrates research about the author’s life, and showcases an understanding of his/her work. See p. 2-5, Letter to the Author Assignment, in the appendix. In addition, all sources must be cited using MLA style. See MLA Format Guide I and II in the appendix.

X Construct a graphic organizer where similarities and differences between the authors’ works.

X Research and study the life of the author. Create a timeline of important events (this may help the reader better understand and make connections to the author’s writing).
	Response rubric

Observation

See Letter to the Author Assessment Sheet in the appendix or use the http://rubistar.4teachers.org/index.php website to create one.

Principles of Learning—Clear Expectations
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	Overview—

In this unit students will research a topic of interest and present it with accompanying visuals.  They will focus on an author of choice and read widely from a body of work.

X Connected Reading & Writing—

Students will need to know from the beginning that the reading and writing are directly connected.  They will read an author study on Lois Lowry, and then choose an author that interests them to research and study his/her work. Early in the unit, students should decide which author they will write about, so they can read at least two of his/her works. Later, compose a letter to the author that demonstrates an in-depth understanding of the author’s craft. It is important to document all sources cited using MLA style.


	130

132

140

137

138

244
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	Reading—Word Study

Draw on experiences to bring meanings to words in context such as interpreting figurative language including simile, metaphor, onomatopoeia, personification, imagery and idioms.

(9B)   B     T

Draw on experiences to bring meanings to words in context such as interpreting analogies.

(9B)   B      T

Use word origins as an aid to understand historical influences on English word meanings such as aster for asteroid, asterisk, astronomy.    

(9G)

Use structural analysis to identify root words such as bio- and geo- with prefixes such as dis-, non-, in-, ex-, pro-re-, and un-; and suffixes such as -ness, -tion, -able, -al, -ant, -ent,  -ist, and -ion. 

(6B)
Determine meanings of derivatives by applying knowledge of the meanings of root words such as like, pay, or happy, and affixes such as dis-, pre-, un-. 

 (9D)     B     T

Writing—Conventions

Use resources to find correct spelling, usage, etymology, and meaning.                                   

(16E)     B     (T)


	1

1

1

2
	McDougal Littell selections listed on page 1

“Vocabulary Development: Teaching vs. Testing,” by Alleen Pace Nilsen and Don L.F. Nilsen
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English Journal, Jan. 2003, pp 31-37
	The Lois Lowry author study (three selections) will take approximately 2 weeks

Reading, taking notes, and writing an author study of the students’ choice will take approximately 3 weeks

15 minutes 
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2 times per week
	Personal Word List

Greek/Latin roots word wall

Vocabulary notebook include note taking during the mini-lessons that includes words found in their reading or outside of school that are related to those being taught.
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Teacher will check for completion of the two entries per week and look for evidence in student writing. 

Tests that use purposeful clues to help students succeed in clarifying the meanings of related words.  

Evidence in students’ speaking and writing vocabulary


	

	199

204R

205R

206R

207R

200

201R

208R

260

261


	Reading—Inquiry, Research

Form and revise questions for investigations, including questions arising from readings, assignments, and units of study.    

(13A)

Use text organizers, including headings, graphic features such as subtitles, subheadings, boldface, italics, endnotes, and tables of contents, to locate and organize information.                

(13B) 

Use multiple sources, including electronic texts, experts, and print resources, to locate information relevant to research questions.               

(13C)

Interpret and use graphic sources of information such as maps, graphs, timelines, tables, and diagrams to address research questions.                         

(13D)

Summarize and organize information from multiple sources by taking notes, outlining ideas and making charts.                    

(13E)

Produce research projects and reports in effective formats for various audiences.                                           

 (13F)

Draw conclusions from information gathered from multiple sources and support conclusions with stated and implied evidence from text.                                      

(13G)

Use compiled information and knowledge to raise additional, unanswered questions.     

(13H)

Writing—Writing & Research

Frame questions to direct research.    

(20A)

Organize prior knowledge about a topic in a variety of ways such as by producing a graphic organizer, making lists, posing questions and listing known sources.   

(20B)
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	McDougal Littell Anthology p. 664-665

Writing Your Research Paper p. 820-826

Lois Lowry Author Study

p. 664-684

Barrett Kendall

Chapter 12, 

p.C360-C389, C368 & C416, C374-C376, 

C377-C379

Something About the Author/ Gale Group

Contemporary Authors/Gale Group

www.Scholastic.com
Scribner’s Writers’ Series

(Access through the database provided by the Texas Library Connection

Dear Author—“My Teacher is Making Me Write This,” by Lois Duncan

English Journal, Vol.76, No. 2, Feb. 87, p. 26-28


	Locating information, reading, and taking notes will take approximately 5 days. 

3 weeks


	X A business letter to the author that analyzes the author’s work, as well as poses questions in response to his/her literature. See Letter to the Author Assignment on p.2-4 in the appendix.

Author study research report

Criteria Chart for 

“An Effective Author Research Report”

Timeline representing significant dates in the life and times of the author or person the student is researching

X Bibliography for Letter to the Author Assignment

Note cards or notes kept in a research folder

Outline for research


	Rubric for timeline

&

“An Effective Author Research Report”

Rubric based on criteria for “An Effective Author Research Report”

POL Clear Expectations

  Criteria for Paraphrasing:

· Question the main idea and supporting details

· Clarify the information

· Restate ideas in his/her own words

· Look for supporting evidence
	Use the “Talking with Lois Lowry” as a model to help develop questions.  It is important for the students to choose an author they have read so they have a personal connection to the writing.

Using the model of the Lois Lowry Author Study, create a criteria chart with the students to establish the expectations of quality for this report.

It is important that the teacher model the process of note taking.  Be sure to emphasize the idea that as you take notes, be sure to use your own words to record information.  

These pieces are modeled after “Through a Child’s Eyes” on p. 664-666.  Please note that they are short (2 pages) reports.  The idea is to introduce the students to the process of researching a topic and learning the skills (note taking, summarizing and paraphrasing information, outlining, etc.) that are required for this genre of writing. 

 

	263

264

269

208

211

210

213

258
	Take notes from relevant and authoritative sources such as guest speakers and other primary sources including historical accounts, periodicals, and on-line searches, as well as secondary sources.    

(20C)

Summarize and organize ideas gained from multiple sources in useful ways such as highlighting, underlining, outlines, conceptual maps, learning logs, timelines, and a variety of graphic organizers.   

(20D)

Writing—Writing & Research

Follow accepted formats for writing research, including documenting sources.                     
(20G)

Writing—Purposes & Audiences

Write to inform such as to explain, describe, report, and narrate.                                             

(15C)     B     (T)
Select and use voice and style appropriate to audience and purpose.                     

(15E)     B     (T)
Choose the appropriate form for his/her own purpose for writing, including journals, letters, editorials, reviews, poems, narratives, and instructions.

(15F)

Produce cohesive and coherent written texts by organizing ideas, using effective transitions, and choosing precise wording.                      

(15H)     B     (T)

Writing—Evaluation

Analyze published examples as models for writing in order to develop criteria, to revise and to evaluate.                   
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(19D)
	1

1

1

1
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Writer’s Inc. 

McDougal Littell

Anthology Unit 5 selections listed on page 1 as models 
	Writing the research paper=10 days

Writing the letter=2 days
	Works Cited page

X Teacher/student generated criteria for 

Letter to the Author and Formal Oral Presentation. See p. 2-7 in appendix for suggested criteria. 

[image: image12.wmf] 

X “Mind-map” a character from a selected work, including his/her traits, motivations, conflicts (both internal and external), points of view, relationships, and the changes they undergo within and across text. See p. 12-13 in the appendix for project details and a student example.

	Check for correct form

Rubric generated from established criteria
	An outline is a skeleton of the body of your report.  It contains specific information to support your main idea,

Help students group their ideas into categories.

Students will analyze author’s craft as they develop criteria for their author study as well as reflect on the researching process and presentation experience.  

X When students have choice about their author (choosing their author for the Letter to the Author Assignment), voice is less problematic. Self- selection/choice motivates students to complete meaningful work to suit their preferences. 

X Instruct students to “mind-map” a character using Inspiration Software or word processing software.



	245

247

248

249

251

253

252

254

219
	Writing—Process

Generate ideas and plans for writing by using such prewriting strategies as brainstorming, graphic organizers, notes, and logs.                                

(18A)

Develop drafts by categorizing ideas, organizing them into paragraphs, and blending paragraphs within larger units of text.                                  

(18B)     B     (T)
Revise selected drafts by adding, elaborating, deleting, combining, and rearranging text.                                 

(18C)     B     (T)      
Revise drafts for coherence, progression, and logical support of ideas by using transitions and supporting details.                      

(18D)     B     (T)
Refine selected pieces frequently to "publish" for general and specific audiences.                    

(18G)

Edit drafts for specific purposes such as to ensure standard usage, varied sentence structure, and appropriate word choice.                   

(18E)     B     (T)

Proofread his/her own writing and that of others for standard conventions such as sentence completeness, capitalization and punctuation.                     
(18H)     B     (T)

Select and use reference materials and resources as needed for writing, revising, and editing final drafts.

(18I)

Writing—Conventions

Write legibly by selecting cursive or manuscript as appropriate.                                               

(16A)     B     (T)


	1, 3

1, 3

1, 3

2, 4, 5

2, 5, 6

1
	McDougal-Littell

Lois Lowry Author Study

Barrett Kendall

Chapter 12

After The End and The Reviser’s Toolbox by Barry Lane

Acts of Teaching by Joyce Carroll Armstrong

p.282-284

Dictionaries

Encyclopedias

Writer’s Inc.

[image: image13.wmf]Teacher models
	1day

2 days

Ongoing throughout the process


	X Prewriting for the author study and literary letter to the author

X Drafts for author study and literary letter 

Revised drafts of author study and literary letter

X Final drafts of author study and literary letter
	Teacher/student and peer conferences

Rubric

Weekly Edit


	Nonfiction Craft Lessons by Joann Portalupi and Ralph Fletcher is a good resource for mini-lessons

www.qep.com
Students need specific revision strategies to improve their writing.

A good resource is found in In the Middle where Atwell poses a list of questions for students to ask themselves in regard to their writing.  She titles it—“Having a Conference with Yourself.”

Students will participate in proofreading/editing technique called “Clocking” that is described in The Acts of Teaching p. 282.  See first six weeks for explanation.

	227

231

221

232

235

240

238

237
	Writing—Conventions

Spell frequently misspelled words correctly such as its-it's; your-you're; through-threw; and their-there-they're.                                            

(L)     B     (T)     
.
B
E
L

Spell accurately in final drafts including high frequency rule-based and grade level appropriate sight words.                    

(16F)     B     (T)

Capitalize and punctuate correctly to clarify and enhance meaning such as capitalizing titles and proper adjectives and using hyphens, semicolons, colons, possessives, and sentence punctuation.                      

(16B)     B     (T)
Use regular and irregular plurals correctly.                                        

(17A)

Use prepositional phrases in a variety of positions with correct punctuation to elaborate written ideas.                                   

(17E)     B     (T)     
Employ standard English usage in writing for audiences, including subject-verb agreement in simple, compound, and complex sentences.                 

(17F)     B     (T)
Use verb tenses appropriately and consistently such as present, past, future, perfect, and progressive.                      

(17G)     B     (T)
Write with increasing accuracy when using apostrophes in contractions such as doesn't and in singular possessives such as Maria's and plural possessives such as children's.                             

(17H)     B     (T)
	2, 6

2, 6

2, 4

2, 4

2, 5

2, 6

2, 5
	McDougal-Littell 

Unit 5 Resource Book

Student work samples

Barrett Kendall

Dictionaries

Glossaries

Thesauruses

Writer’s Inc.

X See LTF6 for additional lessons on grammar. Lessons should be selected according to students’ needs and mastery levels.
	Ongoing


	Weekly Edit Criteria Chart

Word wall

Final drafts

Editing drafts


	Weekly Edit

Teacher and Peer editing conferences
	In order to improve student writing

mini-lessons should be based on student need and real errors made by students rather than taught in isolation. 

Use a student sample from another class that represents the prevalent error you wish to correct.

The Weekly Edit is a direct teacher using a student-writing sample. Students participate in the editing process using the student model.  Students then apply what they have learned by editing their own writing as a part of the lesson.

	271

255

257

      270
	Writing—Collaboration & Culture

Collaborate with other writers to compose, organize, synthesize ideas and revise various types of texts, including letters, news, records, forms, and reports.                                  (21A)

Writing—Evaluation

Apply criteria from student examples, criteria charts, models, rubrics and analytical scales to evaluate writing of self and others.                                  

(19A)

Evaluate how well his/her own writing achieves its purposes by using criteria.                                  

(19C)

Writing—Writing & Research

Evaluate his/her own research and raise new questions for further investigation.      

(20F)
	
	Criteria Chart for “A Good Author Study”

Models from Lois Lowry

Rubrics/Analytic Scales

Author study report
	1 day
	Peer and self evaluations

Self-evaluation of the research process
	Teacher/student generated rubrics

These need to be established with the students.  These are only samples.

Check for correct application of form

TAKS writing rubric

Observation
	This is a good opportunity to have the students reflect on the process of researching.  The students will respond to open-ended questions.

Based on your own experience as a learner, model this for your students. 
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ø
øAnalyze the use of aesthetic language for its effects and its approp
Compare his/her own perception of a spoken message with the perception of others by retelling or creating appropriate graphic organizers.                                  

(2E)

Evaluate a spoken message in terms of its content, credibility, and delivery.                     

(2F)
	
	McDougal Littell

Communication Handbook

p.R100-R105

Communication Transparency 10

Guiding Readers and Writers: Grades 3-6 by 

Fountas and Pinnell

p. 38

Reference line 332

McDougal Littell 

p. 664-665

Final drafts

Rubrics

Analytic Scales
	2-3 Days


	Oral presentation of author research and the timeline representing the life and times of the author

Group evaluations of 

timeline representing significant dates in the life and times of the author the student is researching

Self evaluation in response to the process of researching


	X Formal Oral Presentation rubric. See p. 7 in the appendix.

Rubric and anecdotal comments, both positive and constructive from their peers

Principles of Learning—Accountable Talk
	X Students will give a 5-8 minute presentation of their research to the class. Be advised that a timer would help in keeping a tight rein on these. Incorporate these criteria into the presentation standards. See appendix for Formal Oral Presentation Evaluation.

Presentation Standards can be found in the Fountas and Pinnell 
	

	402

415
	Viewing & Representing—Interpreting Visual Representations

Interpret important events and ideas gathered from graphic representations such as maps, charts, graphics, video segments, or technology presentations.  

(22B)

Producing Visual Representations

Select, organize, or produce visuals to complement and extend meanings.  

(24A)
	
	McDougal Littell

Communication Handbook

p.R100-R105

Guiding Readers and Writers: Grades 3-6 by 

Fountas and Pinnell

p. 38

Student created timelines of the life and times of the author they researched

Teacher’s Guide to Assessment and Portfolio Use
	2-3 days
	5-8 minute oral presentation of author research and literary letter to the author that includes a visual aide


	Presentation rubric found on pages 31-33 of the Teacher’s Guide to Assessment and Portfolio Use
	It is important for the teacher to model an effective way to use a visual when presenting information, i.e., being aware of placement in relation to the audience and ensuring that the presenter does not become dependent on the visual and forgets the audience.







Editing— 


It is important to distinguish between revising and editing.  Editing refers to the changes and corrections a writer makes so that the writing conforms to conventions.  Standard punctuation and word usage were established for good reason:  they make the writing more intelligible to the reader.  Students can learn much from the editing process if the goal is to teach them about writing conventions rather than simply to fix a piece of writing.








Revision— 


Revision is a complex process.  It is not copying over a draft to correct errors.  There are skills students must learn to be able to see what they can change about their writing.  Teachers must teach the process directly and follow up with conferences.  Revision is an ongoing process that involves thinking about language use, organization, and audience.
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Criteria for Active Listening:





Prepare to expect to learn


Determine the speaker’s purpose


Listen with a purpose


Determine the speaker’s main idea (s)


Think of questions that will lead you to explore the topic further


Analyze, evaluate and critique speaker’s main points


When appropriate, write notes
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Criteria/ for Timeline:





Reflects understanding of the sequence of events in the author’s or person of interest’s life


Reflects understanding of the sequence of historical events


Represents significant events in the life and times of the author or person of interest


Shows ability to visualize the persons life at-a-glance


Demonstrates creativity and originality





Rubric: For each criterion, rate the performance on a scale of 1 to 4.











Self-Evaluation—


It is important for the students to assess themselves according to the presentation rubric. In addition, have students respond reflectively to the experience and note areas of strengths and weaknesses.


After teaching the students the critical attributes of a timeline and sharing the Lois Lowry model, have the students complete this assignment outside of class time.


When students have the opportunity to reflect on their learning, it fosters a collaborative environment where the learning becomes a shared responsibility between teacher and student


Students will give a 5-8 minute presentation of their research to the class. Be advised that a timer would help in keeping a tight rein on these. Incorporate these criteria into the presentation standards.





Note:


“Good communicators do more than just talk.  They use specific techniques to present their ideas effectively, and they are attentive and critical listeners.”


(McDougal Littell p.R100).











Evaluation—Engage students in the process of becoming thoughtful consumers of print. Much printed material is incorrect and/or biased, and students should be able to detect inaccuracies, inconsistencies, and prejudice in the material they read. Students who learn to question the text they read are engaging in critical reading the highest form of comprehending. 





Criteria for evaluating sources of information:


Discuss the author’s qualifications


Raise questions about the topic


Share assessment of authenticity of text


Focus attention on a particular aspect of text to assess


What information is left out?


What is the source of the information? 


Is the writer effective in conveying the information?








Peer Conferencing—


Peer conferencing will be more successful if the students are held accountable for their time in the group.  Give students a response form for them to use based on the criteria the class generated for an “Effective Author Research Report.”








Wordbuilding:


Learning About Roots and Prefixes





re-


scope-


scrip-


spec-


sub-





Mini-lessons/Conventions—


The resources should be use to develop mini-lessons with students.  Remember a mini-lesson is a short lesson focused on a specific principle or procedure.  Mini-lessons on conventions help students to gradually increase their control of the more mechanical aspects of writing—the rules of standardized written communication.  The number of conventions that students must master can be overwhelming, but if students are writing every day, there are plenty of opportunities for them to practice these conventions in their own writing.  On page 70 of the Fountas & Pinnell book is a chart of Mini-lessons on the Conventions of Writing.





Idioms—


Idioms are expressions that do not mean what they literally say.  The English language is rich in idioms such as “swallow your pride” and “pull your leg” that help in creating a vivid picture for the reader or listener.  When teaching idioms, students will need an understanding of  “literal” and “figurative.”  Using several examples, discuss the “literal” meaning and “figurative” meaning of some idioms, and discuss the history of the idiom.








Analogies— 


Analogies are comparisons that show relationships between pairs of words or phrases.  When writing or speaking, we use analogies to bring clarity to our ideas by giving the reader or listener something else to connect to. For example, a computer is analogous to the brain. The reader’s job is to interpret the relationship. Analogies present many kinds of relationships:





Relationship


�
Example�
�
Synonyms�
big : large :: shiny : bright�
�
Antonyms�
friend  : enemy :: bottom :  top�
�
Part to Whole�
leaf  :  tree :: spoke :  wheel�
�
Category�
poodle : dog :: daisy : flower�
�
Characteristic�
Round : circle :: pointy :: arrow�
�






TAKS Note—


Teachers should keep in mind that on the TAKS writing assessment for a score point 4, the overall strength of the conventions contributes to the effectiveness of the composition.  The writer demonstrates a consistent command of spelling, capitalization, punctuation, grammar, usage, and sentence structure. If writers attempt to communicate complex ideas through sophisticated forms of expression, they may make minor errors as a result of these compositional risks.  These types of risks do not detract from the overall fluency of the composition.








Spelling Research—


 Struggling writers need to be able to cope with the problems associated with being poor spellers on a daily basis.  They must bring two things to the editing process to improve the spelling of a piece:


a spelling conscience


a knowledge of tools that can help with spelling





A spelling conscience is the awareness that spelling does indeed matter and that correct spelling enhances the communicative effect of the writing. Teachers help students develop a spelling conscience by sending consistent messages that spelling matters and by holding students accountable for correct spelling of all words they know how to spell.





Tools other than dictionaries that students can use to reinforce this spelling consciousness are:


Word Walls


Personal Word Dictionaries


Index cards or bookmarks with high-frequency words


Handheld spell checkers. 





From Supporting Struggling Readers and Writers





Six Weeks Test:


McDougal Littell “Bringing Home the Prairie”











X Criteria/ for Formal Oral Presentations


 See p. 6-7 in the appendix.


           Presentations will be evaluated for:


Effective use of time


Quality of information


Clear organization


Content 


Strong delivery skills (eye contact and elocution)


Visual aide


Rubric: For each criterion, rate the performance on a scale of 1 to 4.
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Criteria for an Effective Author Research Report—








relates influences of personal events in the author’s life on their writing





includes biographical information





describes how other authors have influenced their writing








Text Structure—


Analyze the structure of “Through a Child’s Eye,” so the students will have a model to use when organizing their own report.  Refer to the Gary Paulsen study on page 150 and the Gary Soto study on page 398 for additional models.  
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Formal Presentation—


A formal presentation is a brief speech or lesson given by a student in from of a class.  It requires more planning than a normal response to a question in class.  In many cases, certain requirements are set up that must be met by the presenter.  The following criteria applies:





Content, Preparation


Provides sufficient information


Leads from one idea to the next naturally


Uses visual aids effectively


Balances eye contact with notes and audience





Voice


Varies rhythm effectively 


Projects voice


Enunciates clearly








Six Weeks Test—Revising and Editing


“School Dances”








Six Weeks Test:


McDougal Littell “Bringing Home the Prairie”








Principles of Learning—Accountable Talk


Accountable Talk is the observable indicator of a rigorous curriculum and socializing intelligence.  Through conversations students have opportunities to elaborate and build upon their own and those of others.











� EMBED Word.Picture.8  ���





Characteristics of Good Classroom Teaching and Learning—


In the article by Nilsen and Nilsen cited in the resource section, the following criteria is listed:





Students and teachers engage in lots of talk


Students work in small and large groups, as well as individually, so that they have more opportunities for hearing and speaking the words


Students learn multiple meanings, along with linguistic principles about he way words acquire extended and metaphorical meanings


Students engage in various activities including puzzles, discussions, artwork, creative writing, drama, extensive reading, and the making of individual notebooks because their minds need time to absorb new meanings, while their tongues learn new pronunciations.


The focus is on words students are likely to meet in everyday life. While using the old to teach the new, teachers start with basic words and move into increasingly complex terms.


Words are taught in gestalts so that related meanings reinforce each other.  Students work with both similarities and differences among lexical extensions and metaphors.


The premium is on success for all students.








Timeline—


Have students read the author study on p. 664-666 focusing on the timeline of Lois Lowry’s life. The students will use this as a model to create a timeline for their author or person of interest. Timelines give the reader an “at-a-glance” of the sequence of significant events that mark a person’s life.  Note that the top of the timeline represents the author’s life while the bottom represents significant times in history. Placing a person in the context of national and world events helps us understand what shaped their beliefs and subsequent actions. Teachers should create a personal model of their own to demonstrate to the students how to approach their own timelines. The website in the resources is a good place for students to gather information for world events.








Asking Questions—


Students may begin by using the Reporter’s Formula, a prewriting technique used to gather information by asking who? what? when? where? how” and why? By questioning and discovering answers, the writer will have more questions.  








Documenting Sources—


In Acts of Teaching, Joyce Carroll Armstrong makes the following statement regarding documentation. “Middle school is not the place to snare students into the documentation trap. Yet these writers need to understand the importance of differentiating between an idea or words that are their own and ideas or words that are borrowed.  The borrowing must be noted.  Worrying students over footnotes and correct bibliographical form may repel students rather than attract them to research” (Carroll, 1993, p.427) including a works cited page that acknowledges sources without requiring students to use internal source citation.





Writing from Note Cards—Problem Resolution


A challenge presents itself when students write from note cards.  Oftentimes, the writing sounds like one note card after the other.  Try having the students pull their “best sentence” from the first draft and begin a second from that point.  Keep all other notes and drafts out of sight.  The students will be reluctant at first because they are tied to their notes, but once they get started writing from memory, the pieces flow with natural transitions and voice.  Afterward, have the students compare their first draft with this one.  They are amazed yet pleased with themselves as writers. 
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TEKS = (##); Local Objective = (L); Benchmark = B; TAKS = T     NOTE:  Many of the matrix items can be covered simultaneously
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X  www.austinschools.org/matrix Color-Coded APGs are available on the matrix website at  and http://www.austinisd.org/academics/curriculum/gt/apg.phtml
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