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X indicates differentiation from the IPG and is color-coded as to the type of differentiation:

X = modifications addressing depth and complexity X = substitutions X = additions

	Matrix #
	Matrix Strand
	TEKS Knowledge and Skill
	Student Expectation
	TAKS

Obj.
	Resources
	Time/Pace
	Student Work Products
	Assessment
	Teaching Notes



	156

162
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163
	Reading—Comprehension

Distinguish fact and opinion in various texts.

(10J)     B     T
Reading—Reading from a variety of texts

Select varied sources such as plays, anthologies, novels, textbooks, poetry newspapers, manuals and electronic texts when reading for information or pleasure.

(8B)

Read for varied purposes such as to be informed, to be entertained, to appreciate the writer’s craft, and to discover models for his/her own writing.

(8C)
	[image: image3.wmf] 

4
	McDougal Littell

Unit 4 Resource Book

Interactive Reader Teacher’s Guide

McDougal Littell

Interactive Reader:  “Phantom Tollbooth” p. 169

[image: image4.wmf] 

“The Fun They Had”  p. 574 (also in the Interactive Reader on page____)

“The Sandcastle” p.580

“Home on an Icy Planet” p. 588

“The Walrus and the Carpenter” P.556 

“Fairy Lullaby” p. 555

Active Reading Skillbuilder p.50


	Ongoing according to the selection.   The following pacing refers to total time for each, which includes reading and writing response activities.

10 days

7 days

1 day
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5 days


	X Dialectal Journal

Students will use their dialectal journal to document evidence of imagery and detail from selected readings See DIDLS activities in appendix, p. 2.
Reader’s Theater
X Literary Analysis of imagery, details, and character (see p. 2-3 for DIDLS activities in the appendix).

X Narrative Poem Study and Extension Activity. See p. 16-17 in the appendix.

· TPCASTT analysis

· Copy Change and/or Extension Activity 
	Teacher/student

created rubrics and analytic scales

POL Clear Expectations
Teacher and students will build the criteria for fantasy and science fiction based on models in literature.
	Overview—

In this six weeks, students will explore the genres of fantasy and science fiction.  They will expand their composition tasks to include compare-contrast.  They will continue to develop vocabulary and fluency skills.

It is not "best practice" to engage the students in round robin reading.



	130

131

132

144

137

       138
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	Reading—Word Study

Draw on experiences to bring meanings to words in context such as interpreting figurative language including simile, metaphor, onomatopoeia, personification, imagery and idioms.

(9B)     B     T
Draw on experiences to bring meanings to words in context such as multiple meaning words.                                         

(9B)     B     T
Draw on experiences to bring meanings to words in context such as interpreting analogies.

(9B)     B     T
Demonstrate knowledge of synonyms, antonyms and distinguish denotative and connotative meanings using context.

(9F)     B     T 

Use structural analysis to identify root words such as bio- and geo- with prefixes such as dis-, non-, in-, ex-, pro-, re- and un-; and suffixes such as -ness, -tion, -able, -al,  -ant, -ent,     -ist, and -ion.                                         

(6B)
Determine meanings of derivatives by applying knowledge of the meanings of root words such as like, pay or happy and affixes such as dis-, pre-, un-.
(9D)     B     T

	1

1

1

1

1
	McDougal Littell

Unit 4 selections listed on page 1

McDougal Littell

Vocabulary

Transparencies p.59

Unit 4 Resource Book p. 52, 53, 54, 56, 57 59 

Dictionary

Glossary

Guiding Readers and Writers Grades 3-6 by Fountas and Pinnell

Reading Toolkit Section G/Building Vocabulary

Interactive Reader Teacher’s Guide
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	15 minutes 

2 times/week


	Continue adding to vocabulary notebook

X Annotations in Interactive Reader. Students will annotate Isaac Asimov’s “The Fun They Had.” See p. 4-5 of the appendix. LTF6 provides many lessons for close reading. See p. iv in LTF6 Table of Contents for a list of lessons.

Create a synonym and antonym section in the response journal 

X Greek/Latin roots and prefixes displayed on individual vocabulary trees in notebook/binder. Inspiration Software may be utilized to create trees. Improving vocabulary skills requires constant practice. A vocabulary tree is one strategy to help increase students’ vocabulary. 
	Teacher will check for completion of the two entries per week and look for evidence of use in student writing.

Test or quiz

Evidence in student writing
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	128

209R

211R

213R

214R

    215R

      148
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      305
	Reading—Word Study

Develop vocabulary by listening to and discussing selections read aloud.                                 

(9A)

Reading--Fluency

Read regularly in independent-level materials (texts in which no more than approximately 1 in 20 words is difficult for the reader) at 95%-100% accuracy.
(7A)

Demonstrate characteristics of fluent (150 words per minute) and effective readers including accuracy, expression, and comprehension.
(7C)

Adjust reading rate based on purposes for reading.

(7D)

Read aloud in selected texts in ways that both reflect understanding of the text and engage the listeners.

(7E)

Read silently with increasing ease for longer periods in order to increase stamina and fluency.                   

(7F)

Reading—Comprehension

Monitor his/her own comprehension and make modifications when understanding breaks down such as by rereading a portion aloud, using reference aids, searching for clues, and asking questions.

(10C)

Listening and Speaking—Listen for a Purpose

Listen to proficient, fluent models of oral reading, including selections from classic and contemporary works.

(3A)

  
	
	McDougal Littell Unit 4 Selections listed on page 1

Teacher selected read aloud

Self-selected text

When Kids Can’t Read—What Teachers Can Do by Kylene Beers

This would be a great addition to your campus professional library.  It is available through Heinemann or QEP

www.heinemann.com
www.qep.com

	Protected reading time for a minimum of 20 minutes 2 times a week
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	Reading Response Log

Individual reading rate graph that shows student progress

Students will read aloud in a guided reading setting


	Status of the class

Graphs that show growth

Teacher observation 
	Allow students the opportunity to practice before they read aloud in class to avoid a “cold read” of the play. It should be an oral reading performance.




	149

151

152
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154
	Reading—Comprehension
Describe mental images that text descriptions evoke including settings, characters, conflicts, and mood.
(10D)

Determine a text’s main (or major ideas) and how those ideas are supported with details.

(10F)     B     T
Paraphrase and summarize narrative and expository  texts to recall, inform, or organize ideas and identify summaries from authentic responses of 2 to 3 sentence

(10G)     B     T
Draw inferences such as conclusions, predictions, or generalizations and support them with text evidence and experience.

(10H)     B     T



	1

1

4
	McDougal Littell Anthology Unit 4 Selections listed on page 1

Unit 4 Resource Book

Interactive Reader Teacher’s Guide

Reading Toolkit C1, C5


	Ongoing according to the selection.   The following pacing refers to total time for each, which includes reading and writing response activities.

	Reading Response Log

X Students will prepare written questions in regards to selected texts and participate in Socratic Seminar. See p. 11-15 in the appendix.

X Close Reading. See p. 2-5 in the appendix.


	Selection Quiz 

p. 43, 55, 62
Teacher/student generated criteria for an “excellent summary”


	

	150

153

157

145

181

      185

176

178

179

       170


	Reading—Comprehension

Determine and use the text’s structure or progression of ideas such as problem-solution, main idea-supporting details, thesis-example, cause and effect, and chronology to locate and recall information.         

(10E)     B     T
Find similarities and differences across texts in scope, organization, and treatment. 

(10I)     B     T
Answer different types and levels of questions such as open-ended, literal, and interpretative as well as test-like questions such as multiple choice, true-false, and short answer.

(10K)

Use his/her own knowledge of the world, personal experience and previous experience with text  to comprehend narrative, expository and functional text by making connections and drawing conclusions.
(10A)

Reading—Text Structure

Identify the purposes of different types of texts such as to inform, influence, express, or entertain.

(12A)   B     T
Recognize the distinguishing features of genres, including biography, historical fiction, informational texts, poetry, memoir, drama, and essay. 

(12B)

Reading—Literary Responses

Offer observations, make connections, react, speculate, interpret, and raise questions in response to texts.

(11A)

Interpret text ideas through such varied means as journal writing, reader response, discussion, enactment, and media.

(11B)

Support responses by referring to relevant aspects of text, including direct quotations and paraphrased support as well as his/her own experiences.

(11C)     B     T

Connect, compare, and contrast authors’ organization, ideas, themes, and issues.                                          

(11D)     B     T
	3

3



3

4


4
	McDougal Littell Anthology Unit 4 Selections listed on page 1

Unit 4 Resource Book

Interactive Reader Teacher’s Guide

Readers Toolkit Section G/ Graphic Organizers


	Ongoing according to the selection.   


	X Dialectal Journal

X Small group and whole class

discussions, including Socratic Seminar. See p. 11-15 in the appendix.

	Rubric based on 

teacher/student criteria

Literary response rubric

Checklist

Selection Quizzes for the appropriate selection

Crossover response rubric 

This can be found on the TEA website—

www.tea.state.tx.us

	Try using literature discussion group with assigned roles to ensure all students will participate




	188

187

       189

191

192

       194
	Reading—Literary Concepts

Understand and identify literary terms such as playwright, theater, stage, act, dialogue, analogy, and scene across a variety of literary forms (text).                    

(12D)

Understand literary forms by recognizing and distinguishing among such types of text as stories, poems, myths, fables, tall tales, folk tales, limericks, plays, biographies, and autobiographies.           

(12E)

Reading—Analysis, Evaluation
Analyze characters, including their traits, motivations, conflicts (both internal and external), points of view, relationships, and changes they undergo within and across texts.                                             

(12F)     B     T
Recognize and analyze story plot, setting, and problem resolution within and across texts.                                         

(12G)     B     T
Describe how the author's perspective or point of view affects the text.                      

(12H)     B     T
Recognize how style (the characteristics of a work that reflect its author’s distinctive way of writing),  tone, and mood contribute to the effect of the text.                         

(12K)     B     T



	2

2

3

4


	McDougal Littell Anthology Unit 4 Selections listed on page 1

Unit 4 Resource Book

Interactive Reader Teacher’s Guide

TAKS Information Booklet/Reading Grades 5-8


	Ongoing according to the selection.   The following pacing refers to total time for each, which includes reading and writing response activities.


	X Create a graphic organizer for analyzing setting. Organizer should include textual evidence to support analysis.

X Annotations in the Interactive Reader. See p. 4-5 in the appendix for additional information.

	
	Introduce students to these terms before reading the selection 

Have students practice reading stage directions and visualize the setting and how the characters move and speak.

The setting may influence the characters, their actions, and the theme of the work




	208

209

211

210

212

213
	Writing—Purposes & Audiences

Write to inform such as to explain, describe, report, and narrate.                                             

(15C)     B     (T)
Write to entertain such as to compose humorous poems or short stories.                                        

(15D)     B     (T)
Select and use voice and style appropriate to audience and purpose.                     

(15E)     B     (T)

Choose the appropriate form for his/her own purpose for writing, including journals, letters, editorials, reviews, poems, narratives, and instructions.

(15F)
Use literary devices effectively such as suspense, dialogue, figurative language and imagery.                                    

(15G)     B     (T)      
Produce cohesive and coherent written texts by organizing ideas, using effective transitions, and choosing precise wording.                      

(15H)     B     (T)
	1

1

1

1

1
	McDougal Littell Anthology Unit 4 selections listed on page 1

McDougal Littell Writing Workshop      p. 592 

Student Model p.593

McDougal Littell Writing Handbook R50

McDougal Littell Writing Transparency 29

BK English Chapters 5 & 6

Acts of Teaching

by Joyce Carroll Armstrong

Getting the Knack by Stephen Dunning available at 

www.ncte.org

	X Reading the selections and analyzing the imagery and detail in both, and/or writing the essay = 4-8 days

X Reading, reflecting, and analyzing the poems with TPCASTT and copy change and extension activity = 5 days or more
	Reflective piece on a significant place

X Narrative Poem Study: Copy Change and/or Extension Activity. See p. 16-17 in the appendix for narrative poem activities.

	POL Clear Expectations

Rubric generated from established criteria for a quality short story.

Rubric generated from established criteria for a quality compare/contrast analysis 

Include the use of the TEA rubric in conjunction with the critical attributes developed by the students and teacher.

Self Evaluation


	Using another piece of text, the teacher models the thinking process and takes the students through his/her writing of an analysis of setting.

X Select narrative poems from the AISD 4th Six-Weeks IPG f or other examples and instruct students to identify narrative poem characteristics (i.e. characters, setting(s), plot, and dialogue). In addition, emphasize elements of poetry such as rhyme, rhythm, imagery, and figurative language that are applicable to each poem.  


	245

247

       248

249

253

252

258
	Writing—Process
Generate ideas and plans for writing by using such prewriting strategies as brainstorming, graphic organizers, notes, and logs.

(18A)

Develop drafts by categorizing ideas, organizing them into paragraphs, and blending paragraphs within larger units of text.                                  

(18B)     B     (T)

Revise selected drafts by adding, elaborating, deleting, combining, and rearranging text.                                 

(18C)     B     (T)      
Revise drafts for coherence, progression, and logical support of ideas by using transitions and supporting details.                      

(18D)     B     (T)

Edit drafts for specific purposes such as to ensure standard usage, varied sentence structure, and appropriate word choice.                   

(18E)     B     (T)

Proofread his/her own writing and that of others for standard conventions such as sentence completeness, capitalization and punctuation.                     
(18H)     B     (T)

Writing—Evaluation

Analyze published examples as models for writing in order to develop criteria, to revise and to evaluate.                   

(19D)


	1, 3

1, 3

1, 3

2, 4, 5


2,,5, 6
	McDougal Littell Writing Workshop      p. 592

Literary Analysis Essay p.587

Teacher’s Guide to Assessment an Portfolio Use p. 47

Barrett Kendall Chapter 7—Using Description: Observation

After The End and The

Reviser’s Toolbox by Barry Lane

Acts of Teaching

p. 282-284


	Ongoing throughout the process


	Reflective piece on a significant place


	Teacher/student and peer conferences

Rubric based on criteria generated for each piece

Weekly Edit

Editing checklist of tested skills
	Mini-lessons should be occurring based on student need and real errors made by students rather than taught in isolation in order to improve student writing

Revision—Snapshots

In Chapter 3 of After the End by Barry Lane, he describes a revision strategy called “Snapshots.”  The students begin by using “The Magic Camera” that they can point at the world and “create snapshots that contain smells and sounds as well as colors and light” (Lane, 1993, p.35).  Remember the power of questions to generate specific details.  Refer to 3rd six weeks IPG and add “Thoughtshots” for the reflective component.

	228

229

244

231

227
	Writing—Conventions

Write with accurate spelling of syllable constructions, including closed, open, consonant before –le, and syllable boundary patterns.                    

(16C)

Write with accurate spelling of roots such as drink, speak, read, or happy, inflections such as those that change tense or number, suffixes such as -able, -less, -al,-ant,  -ent, -ist,  -ion, and prefixes such as re-, un-, pro-, ex-.    

(16D)     B     (T)

Use resources to find correct spelling, usage, etymology, and meaning.                                   

(16E)     B     (T)     
Spell accurately in final drafts including high frequency rule-based and grade level appropriate sight words.                    

(16F)     B     (T)

Spell frequently misspelled words correctly such as its-it's; your-you're; through-threw; and their-there-they're.                                            

(L)     B     (T) 


	2, 6


2

2, 6

2, 6
	McDougal Littell

Unit 4 Resource Book

Spelling Skillbuilder p. 42, 54, 61

Wordbuilding

Dictionary

Glossary

Students’ writing


	Ongoing


	Weekly Edit criteria chart

Personal Vocabulary Trees

Personal spelling list

Final drafts


	Weekly Edit

Teacher/peer editing conferences

Personal spelling tests


	


	242

236
	Writing-Conventions

Write in complete sentences, varying the types such as compound and complex, and use appropriately punctuated dependent clauses.                                             

(17B)     B     (T)

Use coordinating and subordinating conjunctions to connect ideas meaningfully.                                          

(17C)     B     (T)       

	2, 4

2, 4
	BK English Mechanics Unit—Chapters 15-18

Sentence Composing for Middle School by Don Kilgallon

Models from literature

Writer's Inc.

Students’ writing


	Ongoing

Direct teach at least once a week


	Revised drafts

Weekly Edit

Edited drafts


	Teacher/student conferences

Evidence in student writing based on the established rubric

Weekly Edit
	Killgallon’s book teaches students four sentence manipulating techniques: 

scrambling, imitating, combining, and expanding.  

The book concentrates on such structures through the use of model sentences by professional writers.  The activities are exercises in applied grammar. Whereas the traditional grammar study of naming and identifying the parts of speech in sentences is an exercise in dissecting, the practices in Sentence Composing are exercises in production.  Students learn grammar by imitating how professionals use the written language. See box at left for a sample lesson.

	221

233

235

239

240

241

238

237

       234
	Writing—Conventions
Capitalize and punctuate correctly to clarify and enhance meaning such as capitalizing titles and proper adjectives and using hyphens, semicolons, colons, possessives, and sentence punctuation.                      

(16B)     B     (T)

Use adjectives (comparative and superlative forms) and adverbs appropriately to make writing vivid or precise.                     

(17D)     B     (T)

Use prepositional phrases in a variety of positions with correct punctuation to elaborate written ideas.                                   

(17E)     B     (T)

Employ standard English usage in writing for audiences, including parts of speech.                      

(17F)     B     (T)
Employ standard English usage in writing for audiences, including subject-verb agreement in simple, compound, and complex sentences.                 

(17F)     B     (T)
Employ standard English usage in writing for audiences, including pronoun-antecedent agreement and pronoun referents including personal, indefinite, and reflexive.                                             

(17F)     B     (T)
Use verb tenses appropriately and consistently such as present, past, future, perfect, and progressive.                      

(17G)     B     (T)

Write with increasing accuracy when using apostrophes in contractions such as doesn't and in singular possessives such as Maria's and plural possessives such as children's.                             

(17H)     B     (T)

Write with increasing accuracy when using pronoun subjective and objective case such as "He and they joined him."                                

(17I)     B     (T)


	2, 6

2, 5

2, 4

2, 5

2, 5

2, 5

2, 5

2, 6

2, 5
	Barrett Kendall English as a resource for the rules used in the Weekly Edit


	Ongoing


	Editing drafts

Build a Weekly Edit criteria chart that includes the rules for conventions as skills are taught/reviewed


	Weekly Edit


	Continue with the Weekly Edit as a direct teach approach using a student-writing sample.  Students participate in the editing process using the student model.  They then revisit their own writing and edit.  

Reminder--The teaching of conventions should be determined on the basis of student need.  Choose the most prevalent errors and teach the correct punctuation, capitalization, and spelling


	255

256

257
	Writing—Evaluation
Apply criteria from student examples, criteria charts, models, rubrics and analytical scales to evaluate writing of self and others.                                  

(19A)

Respond in constructive ways to others' writings using specific criteria from rubrics and analytical scales.                            

(19B)

Evaluate how well his/her own writing achieves its purposes by using criteria.                                  

(19C)
	
	Criteria charts

Models from literature

Acts of Teaching

p. 149-179

(Grouping strategies)

Final drafts

Rubrics

Analytic Scales


	As needed throughout the process
	Peer evaluations

Peer conferences

Self assessment using established criteria


	Student/teacher generated rubrics

Peer conferences

TEA rubric

www.tea.state.tx.us
POL Clear Expectations
	Use models to develop the critical attributes for the various types of writing

Criteria for a Quality Reflective Essay for “Place”

Students may a write an essay about an imaginary world or a place that interests them.  In either case, there needs to be a reflective component in the writing
· Describes a place—either real or imaginary
· Maintains a focus about the place
· Use techniques such as vivid sensory language, concrete details, and dialogue to create believable characters and setting
· Develops reflective ideas about that place

· Gives insight into the author’s feelings about the place and its significance to his/her life


	335

309

312

316
	Listening and Speaking—Appreciation

Analyze the use of aesthetic language for its effects and its appropriateness to the content and purpose of the presentation and the text including the use of rhyme, imagery, repetition and figurative language.
(3C)

Listening and Speaking—Culture

Connect his/her own experiences, information, insights, and ideas with experiences of others through speaking and listening by finding similarities and contrasts in culture, styles, ideas, and presentation.
(4A)

Listening and Speaking—Speaks for a Purpose and Audience

Use effective rate, volume, pitch, and tone for the appropriate occasion, audience, and setting including formal and informal presentations such as entertainment venues, humor, storytelling, and reporting information.

(5E)

Present dramatic interpretations of experiences, stories, poems, or plays to communicate ideas, persuade and to entertain.                      

(5C)


	
	McDougal Littell Unit 4 Selections listed on p. 1

"Phantom Tollbooth" Interactive Reader 

p. 169

“The Walrus and the Carpenter”


	To be determined by the teacher


	Dramatic Reading  

X Small group and whole class

discussion, including Socratic Seminar. See p. 11-15 in the appendix. Students will generate level 2 and 3 questions based on Isaac Asimov’s “The Fun They Had” and participate in a Socratic Discussion.
Teacher/student generated criteria for an "Excellent Dramatic Reading”

Recite a Narrative Poem

p.558
	Principles of Learning:  Accountable Talk

& Clear Expectations

Dramatic Reading Rubric


	Suggestion:  Divide the students by scenes and have each group perform the scene for the class




	401

407

415
	Viewing and Representing—Interpreting Visual Representations

Describe how illustrators' choice of style, elements, and media help to represent or extend the text's meanings.                                  (22A)

Analyzing Visual Representations

Evaluate the purposes and effects of varying media such as film, print, and technology presentations. 

(23C)

Producing Visual Representations

Select, organize, or produce visuals to complement and extend meanings.     

(24A)
	
	McDougal Littell Anthology Unit 4 Selections

McDougal Littell

Anthology 

"Phantom Tollbooth"

p. 522, 532, 541


	Ongoing 
	Viewing response

Discussion



	
	When students produce visual representations of the text, they are enhancing their comprehension


Nudge students to explore different genres during protected reading With teacher guidance, students choose books of interest at the students' independent reading level.





Informal comprehension checks will help you know your students as readers.  Walk around the room while students are reading silently and have them retell what is happening in the text.














TAKS Note/Figurative Language—


Reminder:  Students will be expected to know the purpose or effectiveness of a certain kind of figurative language.  Remind students that figurative language communicates ideas beyond the dictionary definition. Simply recognizing and being able to define simile and/or metaphor is not sufficient for the demands of the reading assessment.  


For example, In Dictionopolis, there are many figures of speech that are interpreted literally—“Eat my words,”  “just desserts,” and “half-baked ideas.”   This selection offers many opportunities to discuss and interpret meanings.
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Phrasing and Intonation—


In addition to modeling fluent reading, it is important to directly teach students how to use correct phrasing and intonation.  In When Kids Can’t Read—What Teachers Can Do, Beers offers the following suggestion:





Write a series of sentences on the overhead projector and have students read them (choral reading, echo reading, or from individual volunteers) following the directions you give. The goal is to show students that how you read a text can make a difference in what you understand about the text.  Nonfluent readers do not give phrasing and intonation a thought.  You must show the students directly how stress on certain words can make a difference in meaning.  





Example:





Read the following sentences aloud.  In each sentence, stress the word that is underlined:





You read the book


You read the book


You read the book


You read the book 





In the margin, write how the change in stress changed the meaning of the sentence. 





Connected Reading & Writing—


The reading and writing are clearly connected throughout the six weeks.  The students will read and develop the critical attributes for fantasy and science fiction and will spend a considerable amount of time analyzing how the setting contributes to the meaning of the story. 





The students will complete the analysis of setting before they write the reflective piece on a significant place.











Science Fiction—“The Fun They Had” & “The Sandcastle”


In science fiction, the descriptions of setting include details about technology and scientific developments.  The technology seems fantastic but also appears to be possible.  Science fiction writers use detailed descriptions to help readers visualize futuristic settings.  In most science fiction stories, vivid details tell you how a place looks what types of plants are there, what color the sky is, and how the place feels.  Characters, too, are described in detail.  The details about setting and characters help you compare and contrast the story with what you know about life on earth.





Fantasy—“Phantom Tollbooth” & “The Walrus and the Carpenter”/ “Fairy Lullaby”


A work of fiction is fantasy if it includes at least one fantastic or unreal element.  For example, you may read a fantasy story about a place in which everything seems realistic, except for the fact that the animals can talk.  The author of a fantasy makes it possible for you to imagine the impossible.  To make this happen, the author will include imaginative settings, fantastic details, imaginary creatures, or impossible events.  An author will try very hard to describe a setting exactly, so that when animal characters start talking, it is surprising but believable.





Visualizing—


Writers of fantasy often provide vivid descriptions of unusual characters and settings.  Visualizing, or forming pictures in your mind, can help you appreciate and understand a fantasy play, story, or poem.  As you read, visualize the places and characters in The Phantom Tollbooth.





To VISUALIZE, an active reader will:


Form mental pictures and images


Look for details and descriptions that appeal to the senses


Pay attention to the stage directions in a drama


Connect with settings, characters, and events





After reading, close your eyes and try to picture the scene.  Imagine that you see the setting where the action takes place. While reading, pay attention to how the characters move and speak.





Think Aloud—


A think aloud is a teaching strategy that makes the invisible thinking processes used by a good reader clearly visible and explicit for a poor or less skillful reader.  This comprehension strategy relies on careful planning and modeling by the teacher.


Choose a section of the text that allows you to model the strategies that active readers use:  making connections, asking questions, making inferences, clarifying, and synthesizing. 


Plan how and where in the text you will model 


Provide a copy of the text for students


As you read, think out loud and even exaggerate a little


Use strategies, but do not identify them as you read


After reading, ask students to identify the behaviors


Make a list on the board and go back to the text and model again


Put each student with a partner and a new piece of text.  Ask each pair to read the text and plan how they will model at least tow strategies for the rest of the class. 


Students present to the class and discuss the strategies they model


Discuss how these explicit efforts at making meaning enhanced students’ comprehension

















Imaginative





 New worlds





Unusual characters





Strange events








   Unrealistic or 


   fantastic settings





   Imaginary creatures 





   Impossible events





Elements of myths and legends





              


 Real or possible science data





Often set in the


future or space





Often describes future technology











  











Wordbuilding:  Learning About Roots and Prefixes





multi-


ped-


phone-


post-


pre-





Six Weeks Test:


McDougal Littell “My First Dive with the Dolphins”





Principles of Learning—Academic Rigor


Knowledge and thinking are intimately joined.  In a rigorous classroom, instruction is organized around major concepts, and students are expected to know these concepts deeply by engaging in active reasoning.  Therefore instruction and learning must include high thinking demand and active use of knowledge.





Setting—Points of Comparison/A Rigorous Task


In science fiction, setting is a key element.  Almost all science fiction is set in the future.  Many science fiction writers create settings that combine realistic details with elements of fantasy.  In futuristic settings, imagined technological advances are often an important part of the landscape.





Throughout “The Fun They Had” and “Sandcastle” are opportunities to make “points of comparison” regarding the details of the settings in each.  It is important to stop and analyze as the students read, so they will be prepared to write their essay comparing the settings of the two selections. 








TAKS Note—Author’s Purpose vs. Author’s Perspective





An author’s purpose is his or her reason for creating a particular work.  The purpose may be to entertain, to inform, to express an opinion, or to persuade readers to do or believe something.  An author may have more than one purpose for writing, but usually one is most important.  For example, in The Phantom Tollbooth, the author includes the banquet scene to entertain the reader, but also to show how words can be manipulated and interpreted in different ways. 





An author’s perspective refers to an author’s beliefs and attitudes.  These beliefs may be influenced by such factors as the author’s political views, religion, upbringing, and education. 








TAKS Note—


It is important to give students many opportunities to compare ideas within and across texts.  After reading “The Walrus and the Carpenter” and The Phantom Tollbooth, have students compare the humor in both selections.  Be sure to model finding textual support for their responses.  Pay particular attention to the author’s development of the characters to achieve this tone.








Compare/Contrast Literary Analysis—


A literary analysis that compares two settings clearly states the purpose and briefly describes the students’ understanding of a science fiction setting.  Use the “points of comparison” that the students compiled while reading the selections.  Decide how to organize the essay and be sure to include textual evidence to support any ideas.  The conclusion should include the students’ reflection regarding which future is more frightening and why. 





Reflection on a Significant Place—Real or Imaginary


The best writing comes from experience—students need to begin with what they know.  In this piece, the students will take the reader to a significant place in the writer’s life and not only describe this place so the reader experiences it as if they are there, but also takes the reader inside the writer’s thoughts as to the importance of this place. 





X Narrative Poetry/Copy Change/Extension Activity


A poem that tells a story is a narrative poem.  Like stories, narrative poems have characters, settings, plots, and sometimes dialogue.  It may also contain such elements of poetry as rhyme, rhythm, imagery, and figurative language. Ballad and epic are two traditional forms of narrative poetry. Like a short story, a narrative poem generally leads to a climax and a resolution, but it may end prior to the action being resolved.


Using “The Walrus and the Carpenter” or “Fairy Lullaby” or other models, the students will write a narrative poem using the strategy of “Copy Change.”





X Copy-Change Activity


With copy-change the writer experiences how to structure poems, end lines, and work with specific images. Independently or in pairs, students will read and analyze a narrative poem utilizing TPCASTT (see the third six weeks appendix). Next, they will plug in their own words while imitating the poem’s structure (copy-change). The complete step-by-step process can be found on page 90 of Dunning and Stafford’s book, Getting the Knack. This title is a great addition to the campus professional library.





X Narrative Poetry Extension Activity


Create a narrative poem in response to a newspaper article, photograph, or work of art. See p. 16-17 in the appendix for student project.








TAKS Note—


Objectives 1 and 2 will be assessed through a composition the student writes in response to a prompt.


Objectives 3 through 6 will test revising and editing skills in a peer-editing context. 





Objective 4—


Students will be required to 


Recognize fragments and run-on sentences and determine the best way to correct them


Choose the most effective way to combine ideas


Improve the wording of awkward sentences





Objective 5—


Students will be required to recognize standard English usage and appropriate word choice.  Items may include:


Subject-verb agreement


Verb tenses


Pronoun referents


Parts of speech


Adverbs and adjectives-comparative/superlative


Double negatives


Misuse of homonyms


Replacing indefinite referents


Replacing a vague word or phrase with more precise wording





The six weeks tests have been modeled after the TAKS format and provide good practice for the students.





Mechanics—


As grammar should be taught within the context of a student’s writing, so should mechanics.  For example, teaching punctuation within the framework of a student’s composition makes it easier for him/her to learn the many ways of punctuating and helps in transferring the information from short to long-term memory.





In Susan Geye’s book of mini-lessons for revision, Chapter 5 focuses on using concrete methods to teach mechanics.  The mini-lessons in this chapter are taught interactively, engaging students physically in the lessons.  This helps them to learn the rules they must know in order to punctuate correctly.  From these lessons, students will learn the critical role punctuation plays in conveying their intended message.  Also, by using concrete items to illustrate a concept or by creating a visual image, students will remember the rules and concepts so they can apply them in authentic situations.














Prewriting—3-Pass Strategy


Lucy Calkins in The Art of Teaching Writing refers to prewriting as a rehearsal for writing.  Rehearsal for writing can involve visualizing the place you will write about.  Although visualizing usually refers to seeing, it can also refer to hearing, tasting, feeling, and smelling.  The better you are able to visualize the place you are describing, the better you will communicate your vision to readers. 





Make a “Three Pass” chart.  The first time you visualize, write the details you see in the first column.  Repeat the process two more times, sharpening the focus each time and recording what you see.





First Pass


�
Second Pass�
Third Pass�
�
Smell of hay�
Old wooden barn�
Feel of horse’s mouth nibbling carrots �
�
Sound of horses hooves�
Peeling paint�
�
�
Soft dirt underfoot�
Smell of water nearby�
Feel of horse’s sleek coat�
�
Leather smell�
Smell of animal food�
�
�









Analyzing Models—


Because the students have written an essay analyzing and comparing the settings in “The Fun They Had” and “The Sandcastle,” they now have an understanding of how authors use the setting to expand the tone, mood, theme, and characters in a story. This experience will help them write a reflective piece on a place that holds significance for them.  They can represent this place in the present or the future.








Six Weeks Test—Revising & Editing:  “Making Fudge”





Spelling Instruction—


Understanding the developmental process of spelling will help us know what kind of instruction to provide.  The five stages are—


Emergent:   preschool to first grade and is marked by scribbles to random letters


Letter names: grades 1-2 and the students use the names of letters to spell words (make is spelled mak)


Within-Word Patterns:  grades 2-4 and the students can spell short vowels correctly along with correct vowel patterns (team may be spelled teem)


Syllable Juncture:  grades 3-8 and the students are spelling most vowel patterns for single-syllable words correctly.  They are learning to add suffixes correctly (hoping may be hopeing and hopping may be hoping)


Derivational Constancy:  as early as grade 5 or not until grade 8 and extends into adulthood and consists of words that contain the same root.





Given the fact that all students are not at the same developmental stage, spelling instruction must be individualized to meet the needs of the student.





Beers, Kylene.  When Kids Can’t Read—What Teachers Can Do,  2002








Sentence Imitation—


Killgallon’s book is filled with activities like the following example:





Unscramble the sentence parts to make a sentence that imitates the model.  Then write your own imitation.





Without another word, he put his bare foot upon the top to the shovel and sank it deep into the soft mud.  (Mildred Taylor, Roll of Thunder, Hear My Cry)





and pushed it across


in her hand


with solemn determination


she grasped the new pen


the waiting page





With solemn determination, she grasped the new pen in her hand and pushed it across the waiting page.





After modeling one sentence, give the students another one for you to unscramble together then have the students write their own sentence imitating the model.  The great part of this activity is the opportunity to pull sentences from the text the students are currently reading.  This is an effective way to teach complex structure in a concrete and relevant manner.











Peer Conferencing—


Peter Elbow, author of Writing Without Teachers, reminds us about the importance of students sharing their writing with each other:





“Writers should have a range of audiences, including listeners who understand and are sympathetic with their struggle.  Writers should not be confined to ‘authority readers’ or critics (teachers).  Peer readers bring pleasure into writing.  Writing can be shared as a gift and does not always require a response.  Most ‘real world’ writing solicits no feedback and often gets none.  Ally readers help separate the writing from the writer.  There may be responses to questions such as ‘What do you hear me saying?’ or ‘What do you think?’ but no evaluations are necessary.  Writers may feel comfortable to take risks that may ultimately improve their writing.”








TAKS Stem—


The tone of paragraph 5 can be described best as—


solemn


mysterious


tender


nervous








Dramatic Reading—


A good dramatic reading brings events and characters to life for an audience.  Dramatic readings allow students to vocally express their interpretations of characters by providing them with an opportunity to give each character a distinctive voice and style of speaking.  


Activity—


Provide students with a chance to participate, alternate the role assignments at scene breaks in Act 2 of The Phantom Tollbooth.  Have students prepare their parts by listing the qualities they think best describe their character and by imagining what type of voice would best express those qualities.  As part of a class discussion following the performance, ask students to comment on one aspect of the performance.








Principles of Learning—Accountable Talk


Accountable Talk is the observable indicator of a rigorous curriculum and socializing intelligence.  Through conversations students have opportunities to elaborate and build upon their own and those of others.





Model stems:


I was confused by…


I discovered that…


I noticed that…


I wonder…





Criteria for a Dramatic Reading—


Interpretation


Communicates mood or idea of the work as a whole


Demonstrates awareness of imagery and sound devices


Demonstrates awareness of selection’s development


Maintains a persona, if relevant





Voice


Varies rhythm effectively 


Varies volume effectively


Varies pitch and tone effectively


Enunciates clearly


Reads with fluency





Other


Balances eye contact with script and with audience


Appropriate facial expressions


Appropriate gestures


Animation





McDougal Littell Communication Transparency 12





Mini-lessons—


Throughout each unit in the McDougal Littell Anthology there are Viewing and Representing mini-lessons located on the bottom of the pages in the teacher’s edition labeled “Teaching Options.”  Under the “Customizing Instruction” inset, the teacher will find activities for multiple learning styles, including those who are visual learners.





Activity—


Have students refer back to the illustration as they read the description of Dr. Dischord.  





Generate a list of other noises to add to his collection.





Ask students which details of the 


Mathmagician's appearance is similar to their mental image of the Ruler.





Interactive Vocabulary 


Interactive vocabulary study focuses on word meanings.  Using a chart or the chalkboard, conduct a short activity (five to ten minutes).  Some suggestions include:


Start a list of related words and ask students to come up with words to add to the list (for example, fancy, decorated, elegant, deluxe, fine, custom, elaborate).


Write a word on chart paper and show students how to add prefixes and suffixes to change the meaning (connect, disconnect, reconnect, connection, connector, disconnection); then invite students to come up with their own examples.


Provide a Greek or Latin root and ask students to come up with other words that contain it (form [shape]:  formula, reform, format, perform, free form, platform).





Interactive vocabulary, with its focus on a lively discussion about one or two examples is a way to help students examine word meaning in different ways and learn how to be more precise in their word choice. (Fountas and Pinnell, 2001, p. 30)
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X Close Reading - 


Close reading is a type of analytical reading. When readers look at a text (“closely”), they review it carefully and slowly to understand the importance of each word, detail, and image, in order to draw conclusions about the significance of the work. “Close readers” look for multi-layered meaning within the text. LTF6 provides many lessons for close reading. See p. iv in LTF6 Table of Contents for a list of lessons.





X Close Reading and Annotation - 


Students will close read Isaac Asimov’s “The Fun They Had,” focusing on imagery and details and imagery in the Interactive Reader.


Students will familiarize themselves with these textual elements to examine meaning within the story.


Students will annotate and highlight the story for details, images, and character description See p. 2-5 in the appendix. 








X Socratic Seminar


Participants sit in a circle and engage in scholarly discussion, based on an “essential question,” after reading a selected literature piece.


The Four Elements of Socratic Seminar


A text that is “layered” - it is complex and rich in ideas that promote thinking and discussion


Students seated in a circle, who actively listen and participate, and use evidence from a text to springboard discussion


Essential questions that are open-ended (level two or three questions)


A leader who poses the initial question and then participates in the discussion – he/she may assume a dual role at times to moderate (the leader is not the teacher).


See p. 11-15 in the appendix for additional information 
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