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	Reading—Comprehension

Use his/her own knowledge of the world, personal experience, and previous experience with text to comprehend narrative, expository and functional text by making connections and drawing conclusions.            
(10A)

Monitor his/her own comprehension and make modifications when understanding breaks down such as by 

rereading a portion aloud, using reference aids, searching for clues, and asking questions.

(10C)

Describe mental images that text descriptions evoke including settings, characters, conflicts, and mood. 

(10D)

Determine how a text’s main (or major) ideas are supported with details.

(10F)     B     T
Paraphrase and summarize narrative and expository texts to recall, inform, or organize ideas, and identify summaries from authentic responses of 2 to 3 sentences. 

(10G)     B     T
Find similarities and differences across texts in scope, organization, and treatment. 

(10I)     B     T
Draw inferences such as conclusions, predictions, or generalizations and support them with text evidence and experience.  

(10H)     B     T
Reading—Fluency
Read regularly in self-selected independent-level materials (texts in which no more than approximately 1 in 20 words is difficult for the reader) at 95%-100%accuracy.   

(7A)
	R1

R1

R3

R4
	The following list of suggested novels represents a sampling of titles that are available across the district.  An * denotes McDougal Littell supplemental readers with accompanying study guides.

· The Gathering Blue

· Bloomability

· Seedfolks

· Whirligig

· No More Dead Dogs

· Tears of a Tiger

· [image: image1.wmf] 

Monster

· Bad Boy

· Taking Sides

· Nothing But the Truth*
· Roll of Thunder Hear My Cry*
· Switching Well
· Canyons
McDougal Littell Literature Connections SourceBooks


	Ongoing
	X Dialectal Journal Project

See pp. 9-11 in the appendix.

X LTF Diagnostic Tests www.apstrategies.org

	During reading, students will demonstrate their understanding of the text by responding in writing.  This can take the form of a Dialectic Journal where students quote words, phrases, or passages from the text on the left side of the page and write what they are thinking on the right side.
	Overview

The sixth six weeks is a unit on novels.  This unit may be structured in such a way as the entire class reads the same novel, or the teacher will choose 3-4 novels of varying readability that are thematically linked.  In both cases, the students will participate in literature circle discussions.   Teachers may organize the groups around—

· 1 text for the whole class

· Each group has a different text

· Each group member reads a different text on the same topic

The teacher will choose several short read-aloud selections that are thematically linked to the novels. 

X Literature circle discussions should focus on conversations about literary elements, the author’s style, and word choice. In addition, the unit should emphasize close reading strategies – annotation, determining audience, determining author’s purpose, determining main idea, inference, prediction, discussion, and summary.
Students continue to write open-ended responses with text evidence. 

	126

132

133

137

138

140

142
	Reading—Word Study

Apply knowledge of [letter-sound correspondences, language structure] and context to recognize words at and above grade level.                                     

(6A)

Draw on experiences to bring meanings to words in context such as interpreting analogies. 
(9B)     B     T
Use multiple reference aids, including a thesaurus, a synonym finder, a dictionary, [and software] to clarify meanings and usage.

(9C)

Use structural analysis, including knowledge of Greek and Latin roots such as pod-, ped-, mort- and tele- and prefixes such as co-, em-,  im-, il-, ir- and de- and suffixes such as   -ance, -ate, -er, -or and -ive.    

(6B)     B     T
Determine meanings of derivatives by applying knowledge of the meanings of root words such as like, pay, or happy, and affixes such as dis-, pre-, un-.  

(9D)     B     T
Use word origins as an aid to understand historical influences on English word meanings such as carrus for cart and contradicere for contradict.  

(9G)

Study word meanings systematically such as across curricular content areas and through current events by using context clues, syntax and structural analysis.  

[image: image2.wmf] 

[image: image3.wmf] 

(9E)
	R1

R1

R1

[image: image4.jpg]



	The Roots of Language Series

Wordstrength by Globe Fearon
	Ongoing
	5 words per week in reader response journal

Continue vocabulary tree from previous six weeks
	5 words per week per novel
	Students are finding new words in the context of their independent reading and making decisions about using them in their own written and spoken vocabulary.

	161

162

164

166

168

169

170

179
	Reading from a variety of texts

Read classic and contemporary works including culturally diverse texts.
(8A)

Select varied sources such as plays, vignettes, memoirs, anthologies, novels, textbooks, poetry, newspapers, manuals, and electronic texts when reading for information or pleasure. 

(8B)

Read to take action such as to complete forms, make informed recommendations and write a response.           

(8D)

Compare text events with his/her own and other readers' experiences.             

(14A)

Culture

Determine distinctive and common characteristics of cultures through wide reading such as language, food, religion, heritage, customs, housing and ethnicity.  

(14B)

Articulate and discuss themes and connections that cross cultures such as Personal Challenges and Learning from Experience. 
(14C)

Reading—Literary Responses

Connect, compare, and contrast organization, ideas, themes and issues across text.

(11D)     B     T

Support responses by referring to relevant aspects of text, including direct quotations and paraphrased support as well as his/her own experiences. 

(11C)     B     T


	

R4

R4


	Independent novel (see page 1)
	3 weeks
	Open-ended responses with text evidence
	TEA open-ended response rubric

www.tea.state.tx.us
Criteria for Effective Open-ended Responses:

· The response reflects a clear understanding of the question

· Important words, phrases or quotes are used from the text as support

· Personal ideas/thoughts are reasonable and can be supported with text

· The response has a sense of organization (thoughts are not random)

· There is a sense of completeness and conviction
	Literature Circles/Critical Attributes—

· Groups of students discussing a book set

· Read the book independently or with peers

· Heterogeneously grouped

· Focuses on student interest

· Comprehension strategies addressed

· Reaction, reflection, response

Teachers may organize the groups around—

· 1 text for the whole class

· Each group has a different text
· Each group member reads a different text on the same topic

	189

191

194

196

  215R
	Reading—Analysis, Evaluation

Analyze characters, including their traits, motivations, conflicts, points of view, relationships, and changes they undergo [within and across texts].

(12F)     B     T

Recognize and analyze story plot, setting, and problem resolution within and across texts.

(12G)     B     T
Recognize how style (the characteristics of a work that reflect its author’s distinctive way of writing), tone, and mood contribute to the effect of the text.      

(12K)     B     T
Analyze ways authors organize and present ideas such as through cause/effect, compare/contrast, inductively, deductively, or chronologically.     

(12I)     B     T

Reading—Fluency

Read silently with increasing ease for longer periods in order to increase stamina and fluency.
(7E)


	R2

R2

R4

R4
	Independent novels (see page 1)
	6 weeks study
	X Dialectical Reading Journal Assignment for Pre-AP Literature Circles
See dialectal journal assignment, student handout, and corresponding rubric on pp. 9-11 in the appendix.
Literary analysis on selected novel
	
	Teachers may use the following goals to guide students in developing a thesis.

Goals for students’ interaction with text (Probst, 1994)

· Students will learn about others

· Students will learn how texts operate, how they shape our thoughts and manipulate our emotions

· Students will learn about cultures and societies and their varying concepts of significant issues of human experience 

· Students should learn how context shapes meaning 

· Students should learn about the processes by which they make meaning out of literary texts 

· Students will effectively use a variety of writing strategies to encourage reading comprehension, critical thinking, and the ability to communicate their understanding of texts to others.  

	205

250

252

254

219

239

243

    244

257

271

272

273
	Writing—Purposes & Audiences

Write to express, discover, record, develop, reflect on ideas, and to problem solve.

(15A)    B      T
Writing—Process

 Use available technology to support aspects of creating, revising, editing, and publishing texts.  

(18F)
Proofread his/her own writing and that of others for standard conventions such as sentence completeness, capitalization, and punctuation.  

(18H)     B     T 

Select and use reference materials and resources as needed for writing, revising, and editing final drafts.                    

(18I)

Writing—Conventions

Write legibly by selecting cursive or manuscript as appropriate.    

(16A)     B     T
Employ standard English usage in writing for audiences, including parts of speech.  

(17C)     B     T
Understand the influence of other languages and cultures on the spelling of English words.  

(16G)

Use resources to find correct spelling, usage, etymology, and meaning.
(16E)     B     T
Writing—Evaluation

Evaluate how well his/her own writing achieves its purposes by using criteria.
(19C)

Writing—Collaboration & Culture
Collaborate with other writers to compose, organize, synthesize ideas and revise various types of texts, including letters, news, records, forms, and reports. 

(21A)

Correspond with peers or others via e-mail or conventional mail.      

(21B)

Identify challenges faced by published authors and strategies they use to compose various types of text by reading autobiographies of writers and analyzing their writing process. 

(21C)
	W1

W5

W1

W2

W2


	Independent novels (see page 1)
	
	X Literary Letters

See p. 12-14 of the appendix for assignment details, model, and evaluation.
Vocabulary record

Open-ended responses with text evidence
	Literary Letters (see below)

Open-ended responses rubrics (see Resource Packet)
	See note below regarding Literary Letters

TEA website www.tea.state.tx.us
for Released Anchor Sets of open-ended responses 2004 as models for Question Development and Evidence.
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309

317

318

329

333


	Listening & Speaking—Listens for a Purpose

Listen to proficient, fluent models of oral reading, including selections from classic and contemporary works.   

(3A)

Eliminate barriers to effective listening by establishing a clear purpose and eliminating environmental distractions, and personal bias.  

(1B)

Listening & Speaking—Culture
Connect his/her own experiences, information, insights, and ideas with the experiences of others through speaking and listening by finding similarities and contrasts in culture, styles, ideas, and presentation.                      

(4A)

Listening & Speaking—Clear Communication
Adapt spoken language such as word choice; diction including formal and informal language, imagery, figurative language, connotation-denotation; and usage to the audience, purpose, and occasion.                       

(5A)

Clarify and support spoken ideas with evidence, elaborations, and examples, including direct and indirect quotations, testimony, statistics, and anecdotes using transition words and phrases.      

(5F)

Listening & Speaking—Critical Listening

Monitor his/her own understanding of the spoken message and seek clarification as needed by asking questions, outlining, taking notes, making charts, and retelling the message.                      

(2D)

Evaluate a spoken message in terms of its content, credibility, and delivery.

(2F)
	Independent novels (see page 1)
	2 weeks
	One-pager on selected novel

OR

Photo essay

OR

Multi-media presentation on novel
	Criteria for Active Listening:

· Prepare to expect to learn

· Determine the speaker’s purpose

· Listen with a purpose

· Determine the speaker’s main idea (s)

· Think of questions that will lead you to explore the topic further

· Analyze, evaluate and critique speaker’s main points

· When appropriate, write notes

	Principles of Learning—Accountable Talk:

Model stems for student responses:

· I was confused by…

· This reminds me of…

· I predict…

· I discovered that…

· I noticed that…

· I wonder…

Models for student comments:

· I agree because…

· I disagree because…

· Why do you think that?

· Can you tell me more about that?

· Can you show me?

· Can you explain that another way?

	401

404

413

415


	Viewing & Representing—Interpreting Visual Representations

Describe how illustrators’ choice of style, elements, and media help to represent or extend the text’s meanings.

(22A)

Use media to compare ideas and points of view

(22C)

Producing Visual Representations
Produce communications using technology or appropriate media such as developing a class newspaper, multimedia reports, or video reports.    

(24B)

Select, organize, or produce visuals to complement and extend meanings.   

(24A)
	
	Websites for models of photo essays:

www.wartburg.edu/studentpages/perry/Activity4.html
www.time.com/time/photoessays
Websites for graphics/media literacy information:

www.babson.edu/medialiteraryproject
http://tlcic.esc20.net
http://www.digitalfreestuff.net/art.html

	
	One-pager on selected novel

OR

Photo essay

OR

Multi-media presentation on novel
	
	

















Criteria for One-pager:


Effectively connects visual and verbal concepts


Contains at least 3 significant ideas    from the text 


Uses effective visuals, including color, shape, words, image forms and placement





























detract





attract: to cause to come near





Instructions for One-Pager (may be used a literature circle activity):





One visual element


Use any magazine or hand drawn picture that relates to the selection.





Two or more significant quotes from the selection


Copy the quote exactly as written.


Use quotation marks around the quote.





One summary and one statement


A short summary of the selection


A statement that shows how the selection fits the theme.  Example:  “coming of age and/or accepting responsibility.”





Be sure to include the following:


Title of the work


Author’s name








X Dialectical Journal Model Example



































Text	p. #	Commentary





p. 22		Student’s 


Word, phrase, or	reaction, 


passage from the	connection, 


text		insight, etc.





New words	How I used this word this week





text, page #,


context





Formal Presentation—


A formal presentation is a brief speech or lesson given by a student in from of a class.  It requires more planning than a normal response to a question in class.  In many cases, certain requirements are set up that must be met by the presenter.  The following criteria applies:





Content, Preparation


Provides sufficient information


Leads from one idea to the next naturally


Uses visual aids effectively


Balances eye contact with notes and audience





Voice


Varies rhythm effectively 


Projects voice


Enunciates clearly

















Literary Analysis—


When you write a response-to-literature essay, you express the what, how, and who behind a piece of literature’s effect on you as a reader.  An effective essay should:


analyze the content of a literary work, its related ideas, or the work’s effect on the reader. 


focus on a single aspect of the work or gives an overall view of it. 


rely on evidence from the literary work to support the opinions the writer presents


use a logical organization to convey ideas clearly. 








� EMBED Word.Picture.8  ���



































Support with Evidence





Teach students to:





Provide facts or information from specific pages of the text to support their thinking


Read passages from the text to support ideas


Retell a part of the text for the specific purposes of providing evidence


Call on background knowledge or personal experience to support statements


Tell “why” or use “because” statements to support responses


Provide details and examples to help others understand





Vocabulary Log


Students choose 5 words per week from class reading, self-select, or content reading to record in their log.  The entries must include the source and show understanding by  completing an assigned vocabulary activity by the teacher.  Develop criteria with the students for assessment purposes.

















X Teacher Notes for Concrete/Abstract Activities


See pp. 15-19 in the appendix for rationale, student activities, and quiz.





Also, see LTF7, pp. 204-205  for Making the Abstract Concrete Lesson





Why CONCRETE/ABSTRACT?


By introducing students to the concept that words can be concrete or abstract, we give them another tool to refine their writing. When faced with the task of describing an abstract word using only concrete words, students will learn to describe more accurately. 





The Lesson


The purpose of this lesson is to have students discuss the difference between abstract and concrete words, and to write about an abstract word using only concrete words in their final draft.




















Principles of Learning: Clear Expectations—With criteria charts, students develop the standards by which they will be evaluated and have a clear sense of what the expectations for a particular product will be.  When creating a rubric for evaluation, only the criteria that has been implemented through the criteria chart should be weighed by the rubric. Criteria charts are works in progress and should be added to as the year goes on.











X Pre-AP Literary Letter Model





Return Address�City, State abbreviation zip�Date (write out either like May 1, 2005)


First and Last Name of the Person to whom you are writing �Address �City, State abbreviation zip 


Dear_________,





Introduction:


Title, author, brief summary





Body:  	


The writer may:


write about an idea or character that interests you.


write about your reading: what you are enjoying, what puzzles you, what you are learning from your book.


write about what you noticed about the book.


 react to the content of the book.


make connections between the author’s works, other texts, movies, your life, and if possible, the author’s life.


identify examples of and provide commentary about the author’s use of imagery, detail, diction, theme, figurative language, or sound devices.


provide commentary on the author’s purpose if possible.


pose question(s) about the book.





Sincerely,








Jill Smith


Jill Smith








contract





tract:  to pull, drag














Wordstrength:  Using Roots and Prefixes:





rupt-  p. 64





sur-  p. 66





therm-  p. 68





Review Test 3  p. 70





Final Test  p. 71
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Literature Circles—


X This unit of study makes implementing literature discussion groups easy and fun.  A good resource and excellent addition to the school’s professional library is Harvey Daniels’ book, Literature Circles—Voice and Choice in the Student-Centered Classroom.  He states,  “Literature circles are small, temporary discussion groups who have chosen to read the same story, poem, article, or book.  While reading each group determined portion of the text, each member prepares to take specific responsibilities in the upcoming discussion, and everyone comes to the group with the notes needed to help perform that job” (Daniels, 1994, p.13).  





Literature circles combine cooperative learning with independent reading and foster a collaborative ideal of student-initiated inquiry.


The biggest benefit lies in the fact that ALL students have a voice.  Because of the assigned roles that rotate, even the most reluctant participant comes prepared to add to the discussion.  The students take responsibility for the discussion, and the teacher maintains the role as a facilitator. 


X In the Pre-AP literature circle, observation and commentary about literary elements, the author’s style, and word selection (author’s use of imagery, details, diction, theme, figurative language, or sound devices) should be emphasized. See pp. 3-8 in the appendix for how-to, roles, and sample evaluation sheets. Students will also complete a dialectal journal project while engaging in literature circles. See pp. 9-11 in the appendix. 























TEKS = (##); Local Objective = (L); Benchmark = B; TAKS = T     NOTE:  Many of the matrix items can be covered simultaneously
5/15/2006
X  www.austinschools.org/matrix Color-Coded APGs are available on the matrix website at  and http://www.austinisd.org/academics/curriculum/gt/apg.phtml
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