	Austin ISD Instructional Planning Guide – Language Arts

©2005 Austin Independent School District
6th Six Weeks

Pre-AP English II / 10th Grade

X indicates differentiation from the IPG and is color-coded as to the type of differentiation:

X = modifications addressing depth and complexity X = substitutions X = additions

	Overview

	Reading
	Writing
	Listening & Speaking
	Viewing & Representing



	X Students will read novels that are thematically linked and participate in literature discussion groups. The students will maintain a literature response journal that includes predictions, questions, connections, vocabulary, and observations regarding author’s purpose, use of language, tone, mood, and symbolism. 
	Using the writing process, the students will write a literary analysis to examine and evaluate a work of literature. In addition, students will review their writing from the year and compile a portfolio that represents a variety of genres.
	X Participate in literature discussion groups. Students will create an original one-pager of the novel read and present it orally.


	Choose a topic based on the novel they have read and complete one of the following long term projects:

· create a photo essay 

                    OR

· film documentary

· one-pager




	Matrix #
	Reading
	Matrix #
	Writing
	Matrix #
	Listening & Speaking
	Matrix #
	Viewing & Representing

	128

144

      145

146

154

   215R

163

      166

167

      168

178

      170

179

190

191

193

194


	Word Study

Expand vocabulary through wide reading, listening, discussing, and writing.   

(6A)

Discriminate between denotative and connotative meanings and interpret the connotative power of words when used to influence diction, tone and reveal author’s purpose.
(6F)     B     T     Obj. 3

Comprehension

Draw upon his/her own background including personal experience, world knowledge, and previous experience with text to provide connection to texts.

(7B) 

Monitor reading strategies and make modifications when understanding breaks down such as by rereading, using resources, and asking questions. 

(7C)

Draw inferences such as predictions, conclusions and generalizations, and support them both from text evidence and experience. 

(7G)     B     T    Obj. 3                

Fluency

Read silently with comprehension for a sustained period of time in both independent (95%-100% accuracy) and instructional level texts (90%-94% accuracy).
(7I)

Reading from a variety of texts

Read to be entertained, to appreciate a writer’s craft, to be informed, to take action, and to discover models to use in his/her own writing and to develop the habit of reading for life.
(8A) 

Compare text events with his/her own and other readers’ experiences.

(9B)

Compare reviews of literature, film, and performance with his/her own responses. 

(10C)

Culture

Recognize distinctive and shared characteristics of cultures through reading.                                             

(9A)

Literary Responses

Respond to informational and aesthetic elements in texts such as imagery, prosody, and figurative language through discussions, journal entries, oral interpretations, and enactments of a variety of texts.
(10A) 

Identify and compare and contrast elements of texts such as themes, motifs, conflicts, allusions, and purpose both within and across texts.

(11A)     B     T    Obj. 2

Use evidence from the text to defend his/her own responses and interpretations using synopsis, direct and embedded quotations, and paraphrased support.

(10B)     B     T
Analysis, Evaluation

Analyze the relevance of setting and time frame to text’s meaning.

(11B)     B     T   Obj. 2  
Describe the development of plot such as identifying conflicts and how they are addressed and resolved.

(11C)     B     T  Obj. 2

Analyze, recognize, and interpret the [melodies of] literary language including its use of evocative words and rhythms and how they contribute to the meaning of the text.

(11D)     B     T  Obj. 2

Analyze the characteristics of clearly written text including the patterns of organization, syntax, and word choice.

(12A)     B     T    Obj. 3
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271


	Purposes & Audiences

Write in a variety of forms with an emphasis on persuasive forms such as logical argument and expression of opinion. 

(1A)

Write in a variety of forms using effective word choice, structure, and sentence forms with emphasis on reporting and describing and on personal forms such as response to literature, the reflective essay, and autobiographical narrative.                                     (1A)

Write in voice and style appropriate to audience and purpose.

(1B)     B     T    Obj. 4

Organize ideas in writing to ensure coherence, logical progression, and support for ideas.

(1C)     B     T    Obj. 4

Process

Proofread writing for appropriateness of organization, content, style, and convention such as sentence fragments and run-ons.

(2C)     B     T   Obj. 4, 5, 6         

Use effective sequences and transitions including conjunctions and word, phrases, sentences, and transitional paragraphs to achieve coherence and meaning.

(L)

Conventions

Demonstrate control over grammatical elements such as subject- verb agreement in complex sentences and sentences with inverted order, pronoun-antecedent agreement, in complex and inverted sentences and with indefinite pronouns, verb forms, parallelism.

(3B)     B     T   Obj. 5, 6        
Compose increasingly more involved sentences that contain gerunds, participles, and infinitives in various functions including those using colon and semicolon.
(3C)     B     T   Obj. 5, 6           

Produce error-free writing in the final draft.

(3D)     B     T   Obj. 6

Evaluation

Evaluate writing for both mechanics and content.

(5A)     B     T   Obj. 4, 5, 6
Analyze and discuss published pieces as writing models and apply criteria developed by self and others to evaluate writing.

(L) 

Review a collection of written works such as a writer's portfolio or anthology to determine its strengths and weaknesses and to set goals as a writer.  

(L)

Collaboration & Culture

Collaborate with other writers to develop ideas, revise and edit a variety of written texts.                          

(L)
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	Listens for a Purpose

Focus attention on the speaker’s message by eliminating distractions and personal bias, establishing good posture and eye contact, and taking notes and interpret, respond and evaluate the speaker’s message.

(14A)

Engage in critical, empathic, appreciative, and reflective listening in a variety of settings and on a variety of topics.
(14B)

Understand and analyze the major ideas and supporting evidence in spoken messages including visuals, graphics, credibility of sources, testimonies, direct and indirect quotations, examples and statistics.     

(L)

Use effective strategies for listening such as preparing for listening, identifying the types of listening, and adopting appropriate strategies.

(L)

Appreciation

Identify and analyze the effect of artistic elements within literary texts such as character development, rhyme, imagery, figurative language, repetition and parallel structure.
(15B)

>

Clear Communication

Ask a variety of clear questions including open- ended, closed, and factual for a variety of purposes including clarification. Respond appropriately to the questions of others.

(16E) 

Make relevant contributions in conversations and discussions by asking questions, clarifying, restating, and extending points through examples and analogies.
(16F)

Speaks for a Purpose & Audience

Make valid interpretations of a variety of literary texts using reader response, analysis of language, tone, theme and author’s purpose to determine verbal and nonverbal interpretation.
(18A)
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	Interpreting Visual Representations

Analyze relationships, ideas, and cultures as represented in various media such as brochures, cartoons, campaign posters, fliers and art forms.                        

(19B)     B     T    Obj. 3

Analyzing Visual Representations

Recognize how visual and sound techniques or design convey messages in media such as special effects, editing, camera angles, reaction shots, sequencing, and music.   

(20D)

Investigate the source of a media presentation or production such as who made it and why it was made.  

(20A)

Deconstruct media to get the main idea of the message’s content and determine its effectiveness.
(20B)      B     T    Obj. 3

Recognize genres such as nightly news, newsmagazines, and documentaries and identify the unique properties of each. 

(20E)

Examine the effect of media on constructing his/her own perception of reality. 

(21A)

Producing Visual Representations

Use a variety of forms and technologies such as videos, photographs, 

e-mail, hyperlink, and web pages to communicate specific messages including research data. 

(21B)

Use a range of techniques to plan and create a media text considering design, layout, format to support the purpose and message and reflect critically on the work produced.  

(21C)

Create multi-media products to include a five- to six-minute documentary, a print ad, an editorial, a flier, a movie critique, or an illustrated children's book to engage specific audiences.

(21D)

Create, present, test, and revise a project and analyze a response, using data-gathering techniques such as questionnaires, group discussions, and feedback forms. 

(21E)




	Resources
	X Suggested Supplementary Text/Training:

Laying the Foundation, AP Strategies
LTF Diagnostic Tests www.apstrategies.org
http://www.englishcompanion.com
Wilhelm, J. Strategic Reading: Guiding Students to Lifelong Literacy 6-12. Portsmouth, NH: Heinemann, 2001.
X The following list of novels represents a sampling of titles that appear on Pre-AP English II reading lists. An asterisk (*) indicates the title is in available in the district.

· Bless Me, Ultima*

· A Separate Peace*

· And the Earth Shall Not Devour Him*

· A Farewell to Manzinar*

· Taming of the Shrew*

· Fahrenheit 451*

· All Quiet on the Western Front*

· Metamorphosis*

· Medea

· Hunger of Memory

· Their Eyes Were Watching God

· The Things They Carried

· Heart of Darkness

· The Good Earth

· Passage to India

-Glencoe Literature 

· Literature Groups Sourcebook

X Laying the Foundation Support Lessons 
LTF Diagnostics: Open Question

Lesson “Miss Brill” p. 60

The Post-Mortem of a Protagonist p. 94

Literary and Rhetorical Analysis—Brave New World p. 228
	X Suggested Supplementary Text/Training:

Laying the Foundation, AP Strategies
LTF Diagnostic Tests www.apstrategies.org
Armstrong Carroll, J. Acts of Teaching. Teacher Idea Press, 1993.
Dean, Nancy. Voice Lessons. Gainsville, FL: Maupin House Books, 2000.

Degan, Michael. Crafting Expository Argument: Practical Approaches to the Writing Process for Students and Teachers. Dallas, TX: Telemachos Publishing, 2000.

Killgallon, Donald. Sentence Composing for High School Students. Boynton/Cook, 1999.
Noden, Harry. Image Grammar: Using Grammatical Structures to Teach Writing. Boynton/Cook, 1999.
-Prentice Hall Writing and Grammar

· Chapter 13—Response to Literature

· Teacher created model of an analysis

· Part 2:  Grammar, Usage, and Mechanics

· Models of published literary analyses

-Weekly Edit

-Collection of student work from this semester

-Open-ended responses

X Laying the Foundation Support Lessons 
Controlling Diversity—Pilgrim at Tinker Creek   p. 356

A Syntax Lesson Based on Killgallon’s Sentence Composing for High School p. 360


	X Suggested Supplementary Text/Training:

Laying the Foundation, AP Strategies

Websites for the English Classroom – Discussion Methods p. 704

Daniels, Harvey. Literature Circles -Voice and Choice in the Student-Centered Classroom. Stenhouse Publishers, 1994.
Routman, Regie. Invitations. Portsmouth, NH: Heinemann, 1994.
Glencoe Literature

· Literature Groups Sourcebook

Form small groups in a variety of ways:

· One text/whole class —small groups discuss the text being read aloud

· All students have read the same text—small groups meet and discuss the novel they are reading

· Each student in the group has read a different text—small groups meet to compare and contrast the novels they are reading.

Reader Response—

Teachers and students develop the criteria for a good reader response by looking and analyzing models. Good reader response models provide for the following:

1. The initial reading of the text is for the literal comprehension. The reader must have an understanding of what is happening before he/she begins analysis.

2. The reader looks at the points of view suggested by the text, by others, and by comparing it to other works.

3. Readers apply the experience in the text to their own lives.
	X Suggested Supplementary Text/Training:

Claggett, Fran. Drawing Your Own Conclusions: Graphic Strategies for Reading, Writing, and Thinking. NH: Heinemann, 1992.
Noden, Harry. Image Grammar: Using Grammatical Structures to Teach Writing. Boynton/Cook, 1999.

X The following website contains the materials on the CD Companion for the book Image Grammar and includes strategies and images that support viewing and representing:
     http://www3.uakron.edu/noden/
X Suggested websites for visual images to analyze:

http://www.esc20.net/resources
http://www.digitalfreestuff.net/art.html
http://www.ohiohistory.org/etcetera/exhibits/kilroy/posters/posters2.html
http://www.library.northwestern.edu/otcgi/digilib/llscgi60.exe
http://www.philaprintshop.com/warpostr.html
http://orpheus.ucsd.edu/speccoll/dspolitic
-Glencoe Literature

Viewing and Representing Resource Book

· Making a Documentary p. 15

Websites for Models of Photo Essays—

Time Online Edition

www.time.com/time/photoessays/
News photos documenting current events



	
	Vocabulary—

X AP Strategies Vocabulary Resources 

The following materials are available at: http://www.apstrategies.org/vocab/vocabstudy.htm
The Shakespeare List This list (entitled as is because of the scholarly sound and not due to a connection to Shakespeare) contains 1625 vocabulary words that have appeared on past SAT/PSAT tests. 

65 Vocabulary Lessons The Shakespeare List's 1625 words have been divided into 65 lessons or groups of 25 words each. Each lesson presents 25 words alphabetically in The Shakespeare List format and includes one matching and one sentence completion test or exercise. 

Vocabulary for Novels This is vocabulary material for 131 novels or short stories. Vocabulary words listed for each literary selection appear in the selection and exercises are included for each selection. 

X Language Links has vocabulary as well as other language arts related resources:

http://www.vocabula.com/Vrlinks.htm
X Graphic Organizers

Inspiration software has a series of generic templates for pre-, during, and post- reading, writing, viewing, representing, speaking, and listening activities. You can print blank copies for students to complete by hand, or students can work on the computer to complete the template. Also, teacher-designed templates are an option in this software.
	X -Required Independent Reading
Aim for one novel per 6 weeks.  Create opportunities for students to respond to and be accountable for their independent reading. The following selections are appropriate for Pre-AP English II students; however, students are not limited to these suggestions:
A Prayer for Owen Meany

Irving, John

A Raisin in the Sun

Hansberry, Lorraine

A Separate Peace

Knowles, John

A Tale of Two Cities

Dickens, Charles

All the Pretty Horses

McCarthy, Cormac

Anne of a Thousand Days

Anderson, Maxwell

Antigone

Sophocles (Fitts and Fitzgerald trans.)

As You Like It

Shakespeare, William

Bless Me, Ultima

Anaya, Rudolpfo

Cyrano de Bergerac

Ronstand, Edmond

Dandelion Wine

Bradbury, Ray

Ethan Frome

Wharton, Edith

Gilgamesh

anonymous (Stephen Mitchell trans.)

Henry IV Part II

Shakespeare, William

I Know Why the Caged Bird Sings

Angelou, Maya

Inherit the Wind

Lawrence, Jerome and R. E. Lee

Into the Wild

Krahauer, Jon

Jazz

Morrison, Tony

Joy Luck Club

Tan, Amy

Julius Caesar

Shakespeare, William

Les Miserables

Hugo, Victor

Lord of the Flies

Golding, William

Monkey Bridge

Cao, Lan

Much Ado About Nothing

Shakespeare, William

My Name is Asher Lev

Potak, Chaim

Obasan

Kogawa, Joy

Silas Marner

Eliott, George

The Natural

Malamud, Bernard

The Once and Future King

White, T. H.

Things Fall Apart

Achebe, Chinua

To Kill a Mockingbird

Lee, Harper

Up from Slavery

Washington, Booker T.



	Student Products
	X TrialecticJournals

Trialectic Notes Model
Literal

Text Extraction

Inferential

Textual Analysis

Thematic

Connections Beyond the Text 

Words, phrases, or passages from the text and page reference

Analysis
Insight

X -Annotation of Text 

(Laying the Foundation p. 82)

· Determine purpose for reading the text.

· Highlight or underline words, phrases, passages that identify the writer’s purpose and thesis or main idea of the text.

· Asterisk key words/points and write marginal notes about significance of key words/points and personal reflections about them.

· Use a question mark to indicate text that raises questions. Record questions in margins.

X Using Quotes Effectively 

(Laying the Foundation p. 406)

At a minimum integrating quotation into writing should have the following:

· Assertion (topic sentence)

· Quotation and Source (embedded quote)
· Commentary (insight)

· Closing Thought

X Allusion Notebook (Recommended)
Laying the Foundation  p. 500

This is an ongoing project that provides students with a resource for organizing and understanding allusions in history, literature, the Bible, mythology, and the arts. Students who go on to take AP Literature and AP Language and take the exams will be required to recognize and interpret allusions.
	Literary Analysis—

When you write a response-to-literature essay, you express the what, how, and who behind a piece of literature’s effect on you as a reader. An effective essay should:

· analyze the content of a literary work, its related ideas, or the work’s effect on the reader.

· focus on a single aspect of the work or gives an overall view of it.

· rely on evidence from the literary work to support the opinions the writer presents

· use a logical organization to convey ideas clearly.

Teachers may use the following goals to guide students in developing a thesis.

Goals for students’ interaction with text (Probst, 1994)

· Students will learn about others

· Students will learn how texts operate, how they shape our thoughts and manipulate our emotions

· Students will learn about cultures and societies and their varying concepts of significant issues of human experience 

· Students should learn how context shapes meaning 

· Students should learn about the processes by which they make meaning out of literary texts 

· Students will effectively use a variety of writing strategies to encourage reading comprehension, critical thinking, and the ability to communicate their understanding of texts to others.

-Revised and edited drafts of essay

-Students will review and evaluate the strengths and weaknesses of their written products for the semester


	Literature Circles—
Literature circles combine cooperative learning with independent reading and foster a collaborative ideal of student-initiated inquiry.

The biggest benefit lies in the fact that ALL students have a voice. Because of the assigned roles that rotate, even the most reluctant participant comes prepared to add to the discussion. The students take responsibility for the discussion, and the teacher maintains the role as a facilitator. 
Literature Circles/Critical Attributes—

· Groups of students discussing a book set

· Read the book independently or with peers

· Heterogeneously grouped

· Focuses on student interest

· Comprehension strategies addressed

· Reaction, reflection, response

X Literature Circles
Possible Literature Circle Roles (to be rotated within the group) from Daniels, Harvey. Literature Circles—Voice and Choice in the Student-Centered Classroom. Stenhouse Publishers, 2001.

-Discussion Director

Develop critical thinking, high level questions requiring textual evidence to guide the group’s discussion

-Literary Luminary

Locate passages from the text for 

close reading and analysis

-Investigator

Research background information about the author, time period, setting, etc. that will enable the group to understand the text better

-Connector

Make connections between the text and own life, current or historical events, other literature, or movies

-Illustrator

Create a sketch, diagram, flow chart, cartoon, or any other graphic and explain its relevance to the text

-Vocabulary Enricher

Define unfamiliar words and terms; analyze the unusual usage of words; analyze diction in important passages
	Photo Essay—

The photo essay is a series of photographs that follow a coherent flow of narrative. Students will produce an essay that contains an appropriate number of photos to tell a compelling story based on their topic—complete with a beginning, middle, and end.  Accompanying text should be succinct and allow the pictures to tell the story.

· View the photo essays on the Time website and develop the criteria (with the students) for an effective essay.

Film Documentary—

Working with a small group, students make a 5-6 minute documentary based on their topic.  This will require students to conduct interviews and seek opportunities to film segments that represent the message they want to leave with the audience. Using video camera and computer software, students can integrate photos, film footage, interviews and primary-source materials to create a project that can be shared with peers, parents, and community members. Students will write narrative scripts that integrate facts, and build a project that allows history to come alive.

· Show students a short documentary or a segment from a longer one to develop (with the students) the criteria for an effective documentary.  Answer the question—“What makes a film a documentary?”
One-pager —
· One visual element--use any magazine or 

hand drawn picture that relates to the

selection.

· Two or more significant quotes from the

selection—copy the quote exactly as

written and use quotation marks around

the quote.

· One summary and one statement—a 

short summary of the selection and a

statement that shows how the selection fits the theme. Example:  “Coming of age and/or 

accepting responsibility.”

· Be sure to include the title  and the author’s name.

	Assessments
	X Criteria for Literature Circles:

· Evidence of depth and complexity in thinking
· Fully prepared and contributes thoughtfully to the discussion
· Supports comments with text evidence and page references
· Assumes various roles 

· Listens to others

· Quizzes over groups of chapters

· Six Weeks Test

X -Rubric or criteria chart for all products

      www.ncsu.edu/midlink/ho.html
      http://rubistar.4teachers.org/index.php

	An Effective Analysis—

Stimulating Ideas: The writing…
· Addresses a single piece of literature (movie, performance etc.) 

· Focuses on one or more important elements (plot, character, setting, or theme) 
· Contains supporting details and examples from the work. 
· Maintains a clear and consistent view from start to finish. 
Logical Organization:
· Includes an effective beginning, strong supporting details, and a convincing conclusion. 

· Presents ideas in an organized manner (perhaps offering the strongest point first or last)
Original Word Choice:
· Explains or defines any unfamiliar terms.
· Pays special attention to word choice.
Effective Sentence Style:
· Flows smoothly from one idea to the next.
Correct, Accurate Copy:

· Observes the basic rules of grammar, spelling, and punctuation. 

· Follows the appropriate formatting guidelines. 
Rubric for Self-Assessment
Score point 4

· Audience and Purpose—Presents sufficient background on the work; presents reactions forcefully 

· Organization—Presents points in logical order, smoothly connecting them to the overall focus

· Elaboration—Supports evaluations with elaborated, well-chosen examples from the text

· Use of Language—Shows overall clarity and fluency; uses precise words; makes few mechanical errors. 


	Discussions

· Freely participates

· Listens carefully and respectfully

· Shares personal experiences and opinions

· Displays tolerance for different opinions

· Shows confidence in own judgment

· Demonstrates ability to modify thinking

Standards and expectations set for an effective literature circle discussion

Myself:

What was my role during the discussion?

_________________________________________

How well did I carry it out? 

1              2               3               4               5

                                                            Really well

What was my strength? Explain.

_________________________________________

What could I do better next time? Explain.

_________________________________________

My Group Discussion: 
How well did our group members work together?

1               2               3               4              5

                                                              Really well

What was our strength? Explain.

_________________________________________

What could we do better next time? Explain.

_________________________________________

Our Class Discussion:

How well did we all work together?

1                2                3                4                5   

                                                                 Really well

What was our strength? Explain.

________________________________________

What could we do better? Explain

________________________________________
	X Criteria for Photo Essay

· Adequate number and variety of images 

· Completeness and succinctness of captions

· Clarity of composition, artistic style, and layout

· Awareness of audience in presentation

· Fielding of questions during presentation

X Criteria for Film Documentary

· Attempts to tell a true story in a non-dramatic fashion
· Appears to present only factual evidence
· Does not attempt to re-create the truth
· Claims objectivity
· Presents all factual evidence in its original context
Criteria for One-pager

· Effectively connects visual and verbal concepts

· Contains at least 3 significant ideas from the text

· Uses effective visuals, including color, shape, words, image forms and  placement
X -Rubric or criteria chart for all products

      www.ncsu.edu/midlink/ho.html
      http://rubistar.4teachers.org/index.php

	
	
	X –Culminating Portfolio

The portfolio was optional 4th and 5th six weeks. However, this six weeks students are expected to complete a writing portfolio.

In order to monitor progress and growth over time, you may wish to implement a portfolio component. Students keep all work reflecting the various stages of the writing process. Then, selected pieces at various stages or pieces with all stages are transferred from the “portfolio in progress” to the “polished portfolio.” Pieces in the polished portfolio should include student reflections on the piece and the process as well as self-evaluation on the quality of the work.

· Collect

· Select

· Reflect

· Project (goals for growth)

X -Rubric or criteria chart for all products

      www.ncsu.edu/midlink/ho.html
      http://rubistar.4teachers.org/index.php
	Principles of Learning—Accountable Talk

Model stems for student responses:

· I was confused by…

· This reminds me of…

· I predict…

· I discovered…

· I noticed…

· I wonder…

Model stems for student comments:

· I agree because…

· I disagree because…

· Why do you think that?

· Can you tell me more about that?

· Can you show me?

· Can you explain that another way?

X -Rubric or criteria chart for all products

      www.ncsu.edu/midlink/ho.html
      http://rubistar.4teachers.org/index.php
	



































































































































































































































http://www.austinschools.org/matrix
NOTE:  Many of the matrix items can be covered simultaneously
5/7/2006
TEKS = (##); Local Objective = (L); Benchmark = B; TAKS = T      X Color-Coded APGs are available online at http://www.austinisd.org/academics/curriculum/gt/apg.phtml
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