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X indicates differentiation from the IPG and is color-coded as to the type of differentiation:

X = modifications addressing depth and complexity X = substitutions X = additions

	Matrix #
	Matrix Strand
	TEKS Knowledge and Skill
	Student Expectation
	TAKS

Obj.
	Resources
	Time/Pace
	Student Work Products
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	Teaching Notes
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	Reading—Comprehension

Describe mental images that text descriptions evoke including settings, characters, conflicts, and mood.
(10D)

Draw inferences such as conclusions, predictions, or generalizations and support them with text evidence and experience. 

(10H)     B     T
Reading—Literary Responses
Connect, compare, and contrast author’s approach, organization, ideas, themes and issues from paired and single selections and across text.

(11D)     B     T

Reading—Literary Concepts

Understand literary forms by recognizing and distinguishing among such types of text as stories, poems, myths, historical fiction, fables, tall tales, limericks, plays, biographies, and autobiographies and novels.

(12E)
	R4

R4
	McDougal Littell text:

“Prometheus” p. 800

“Theseus and the Minotaur” p. 804

“Narcissus” p. 838

“Phaethon” p. 850

Hamilton, Edith. Mythology. New York: Mentor, 1940.

McDougal Littell Literary Analysis transparencies p.31-45

www.mythman.com
http://www.mythweb.com/
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3-4 weeks
	X Reading response notebooks. Each response answer should have a thesis or main point that it argues throughout in reference to the assigned mythology reading.

Before reading activity (quick write)

During reading activity (graphic organizers)

After reading activity (open-ended response)


	X Rubrics for reader response notebooks. See p. 8 of the appendix for rubric.  

Teacher evaluation of activities with TEA literary rubric

Teacher observation

Class discussion (Text structure)

X LTF Diagnostic Tests www.apstrategies.org
	Overview

X This six weeks focus  is on the study of mythology. Students will study archetypes in mythology and read a variety of mythological stories. They will also use research skills to develop an individual project that he/she selects from a series of choices.

X Vocabulary flash cards for Pre-AP Literature Terms

See list of literary terms in appendix for key words to emphasize during the fifth six weeks mythology unit.  

	189

191

193
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	Reading—Analysis, Evaluation
Analyze characters, including their traits, motivations, conflicts, points of view, relationships, and changes they undergo [within and across texts].

(12F)     B     T 

Recognize and analyze story plot, setting, and problem resolution within and across texts.

(12G)     B     T
Recognize and interpret literary devices such as flashback, foreshadowing, and symbolism. 

(12J)     B     T
	R2

R2

R2
	McDougal Littell text:

“Prometheus” p. 800

“Theseus and the Minotaur” p. 804

“Narcissus” p. 838

“Phaethon” p. 850

McDougal Littell Literary Analysis Transparencies 

p. 28
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	During the three weeks of reading the myths
	Problem-Solution graphic organizer

X Reading response notebooks. Each answer should have a thesis or main point that it argues throughout in reference to the assigned mythology reading.

H-chart (see Resource Packet)
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	Class discussion 
X Rubrics for reader response notebooks. See p. 8 of the appendix for rubric.  

	Myths are stories that belong to the oral tradition of different cultures. They have been handed down, usually by word of mouth, from generation to generation.  

Attributes of a myth are:

1. They attempt to answer basic questions about the world.

2. They usually reflect a culture’s deeply help beliefs.

3. They are considered truthful by those who first told them.

Sharing the transparency on page 31 of the Literary Analysis resource book will give students an overview of the Greek gods and their roles in mythology.


	199

200

201R

204R

205R

206R

207R

208R


	Reading—Inquiry, Research
Form and revise questions for investigations, including questions arising from readings, assignments, and units of study.  

(13A)

Produce research projects and reports in effective formats for various audiences. 

(13F)

Draw conclusions from information gathered from multiple sources and support conclusions with stated and implied evidence from text using appropriate documentation.  

(13G)

Use text organizers, including headings, graphic features such as subtitles, subheadings, boldface, italics, endnotes, and tables of contents, indexes and glossaries to locate and organize information.    

(13B)

Use multiple sources, including electronic texts, experts, and print resources, to locate information relevant to research questions.  

(13C)

Interpret and use graphic sources of information such as maps, graphs, timelines, tables, and diagrams to address research questions.

(13D)     

Summarize and organize information from multiple sources by taking notes, outlining ideas and making charts.                   (13E)

Use compiled information and knowledge to raise additional, unanswered questions.

(13H)
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	McDougal Littell Literary Analysis transparency p. 31

Library sources 
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	One week for researching and presenting
	Reader response notebook
	Rubric for reader response

Group presentations


	Imagery is the use of language to create sensory impressions. Writers use language to appeal to the senses—to help the reader imagine how something looks, smells, sounds, or feels.  Imagery enables the reader to “see” setting, characters, and actions. As students read the four myths in the unit, have them note in their reader response notebooks examples of imagery used to help “picture” the setting, character, or actions of the stories.  Students could then compile on a mural the examples they found and then refer to these examples to use in their own writings.

	137

134

138

140
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144


	Reading—Word Study

Use structural analysis including knowledge of Greek and Latin roots such as pod-, -ped-, mort-, -and tele-, and prefixes such as co-, em-, im-, il-, ir-, and de- and suffixes such as 

-ance, -ate, -er,-or, and -ive.
(6B)     B     T

Locate the meanings, pronunciations, and derivations of unfamiliar words using dictionaries, glossaries, and other sources.

(6C)

Determine meanings of derivatives by applying knowledge of the meanings of root words such as like, pay or happy and affixes such as dis-, pre-, or un-.
(9D)     B     T

Use word origins as an aid to understand historical influences on English word meanings such as carrus for cart and contradicere for contradict.
(9G)
Draw on experiences to bring meanings to words in context such as interpreting figurative language including simile, metaphor, onomatopoeia, personification, imagery and idioms.
(9B)     B     T
Demonstrate knowledge of synonyms, antonyms and distinguish denotative and connotative meanings using context.
(9F)     B     T
	R1

R1

R1

R1
	McDougal Littell Vocabulary Transparencies and Copymasters resource book pp. 17, 25, 51, 75, 79

McDougal Littell Writing Transparencies 

p. 16

Bartlett Kendall text pp. C44-C51

McDougal Littell Vocabulary Transparencies and Copymasters

p. 12 and pp. 37, 38

McDougal Littell text:
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“Narcissus” p. 838
	Ongoing 

During the 2 weeks of reading the myths, students will add to the mural (see box on imagery)

One class period
	Personal Word List copymaster p. 17

Reader response notebooks


	Discussion of words from selections

POL: Accountable Talk

Teacher observation

Class discussions


	As students read the  selected myths, using the Personal Word List copymaster, have them note words they come across that they are unsure of the meaning.  Remind them to use the vocabulary footnotes provided at the bottom of each selection. 

	260

261

263

264

266

269

270
	Writing & Research
Frame questions to direct research, organize information and clarify ideas.   

(20A)

Organize prior knowledge about a topic in a variety of ways such as by producing a graphic organizer, making lists, posing questions and listing known sources. 

(20B)

Take notes from relevant and authoritative sources such as guest speakers and other primary sources including historical accounts, periodicals, and on-line searches, as well as secondary sources.  

(20C)

Summarize and organize ideas gained from multiple sources in useful ways such as highlighting, underlining, outlines, conceptual maps, learning logs, timelines, and a variety of graphic organizers.  

(20D)

Present information in various forms using available technology including web pages, slide shows, charts and graphs, and Power Point presentations. 

(20E)

Follow accepted formats for writing research, including documenting sources.
(20G)

Evaluate his/her own research and raise new questions for further investigation.    

(20F)


	
	See Reading: Inquiry/Research

Technology lab—online searches

Writing Transparencies—

p35 Research Report template
p2 Writing Variables to help students determine their form, etc.

p55 Crediting Sources p56 Preparing Works Cited List
	3-4 weeks
	X Individual research project and individual/group mini-project that addresses individual learning styles. See p. 17 and 19 of the appendix for point and project sheets. 

Written questions

Graphic organizer

Notes for research


	Criteria for a successful research report

Checklist for organizing information

Teacher observation

Teacher determined criteria and assessment

Inclusion of internal documentation and works cited list at end

Criteria for a successful research report:

· clearly state the purpose of the report in a thesis statement

· use evidence and details from a variety of sources to support the thesis

· contain only accurate and relevant information

· document sources correctly

· develop the topic logically and include appropriate transitions

· include a properly formatted works cited list
	X Students can choose topics from a menu of selections or submit to the teacher for approval a topic of personal interest.  Students should use a variety of resources for research and document accurately to avoid plagiarism. 

X God and Goddess 

Research Projects

Students will research gods and goddesses and choose one project from the required individual project section. Next, he/she will complete an activity (individual or group) that addresses his/her learning style. See p. 19 of the appendix. This project is intended to replace the six weeks independent reading project. .

All final projects should include: 

1. One project from the INDIVIDUAL PROJECT box. (individual)

2. A formal bibliography for the “teacher’s choice project that documents at least three different sources.
3. One project from the visual, verbal, kinesthetic, or technological project boxes. (individual or group)


	208
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247

248

249

253

251



	Writing—Purposes & Audiences
 Write to inform such as to explain, describe, report, and narrate.                                                

(15C)     B     T  

Produce cohesive and coherent written texts by organizing ideas, using effective transitions, and choosing precise wording.

(15H)     B     T
Writing—Process
Develop drafts by categorizing ideas, organizing them into paragraphs, and blending paragraphs within larger units of text.

(18B)     
Revise selected drafts by adding, elaborating, deleting, combining, and rearranging text.

(18C)     B     T

Revise drafts for coherence, progression, and logical support of ideas by using transitions and supporting details.

(18D)     B     T

Edit drafts for specific purposes such as to ensure standard usage, varied sentence structure, and appropriate word choice.

(18E)     B     T

Refine selected pieces frequently to “publish” for general and specific audiences.

(18G)


	W1

W1

W1

W3

W1

W3

W2

W4

W5
	McDougal Littell text:

“Prometheus” p. 800

“Theseus and the Minotaur” p. 804

“Narcissus” p. 838

“Phaethon” p. 850

http://myhero.com/home.asp
TEA website for reflective essay rubric:

http://www.tea.state.tx.us/student.assessment/taks/rubrics
McDougal Littell Writing Transparencies 

p. 16

Bartlett Kendall text pp. C44-C51

Dr. JAC’s Guide to Writing with Depth. 2002. J.A. Carroll. Absey & Co.

ACTS of Teaching. 1993. J. A. Carroll & E. Wilson. Teacher Idea Press. Pp. 282-284.

How’s It Going: A Practical Guide to Conferring with Student Writers. C. Anderson. Heinemann.

www.heinemann.com
	Two weeks for taking composition through writing process
	Reflective composition

Reflective writing notebook
	TEA rubric for reflective essay 
	In ACTS pp. 282-282 “clocking” is a good strategy for students to proofread each other’s essays.

As students begin their drafts about a hero in their life, you might want to take them through this process that Kaye Kauffman adapted from Self Matters. 2001. P. McGraw. New York: Simon & Schuster Source. This process works well for reflective writing.

Conferencing with students:

Lucy Calkins advises that when teachers conference with students, it is important to remember that it’s better to suggest a strategy students might add to their repertoire than a one-shot solution.  We need to give the writer something that will help not only today with a particular piece of writing, but will help tomorrow with other pieces of writing. In using collaborative groups for peer conferencing, students focus on their writing in meaningful ways. Many grouping strategies are suggested in Acts of Teaching by Joyce Carroll and Edward Wilson (1993, Englewood, CO: Teacher Ideas Press).


	221

 242
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244
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241
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	Writing—Conventions
Capitalize and punctuate correctly to clarify and enhance meaning such as capitalizing titles and proper adjectives and using hyphens, semicolons, colons, possessives, contractions and sentence punctuation.

(16B)     B     T

Write in complete sentences, varying the types such as compound and complex sentences, and use appropriately punctuated independent and dependent clauses including those using colons and including those semicolons.
(17A)     B     T  
Use coordinating and subordinating conjunctions to connect ideas meaningfully.

(17B)     B     T
Use resources to find correct spelling, usage, etymology, and meaning.
(16E)     B     T

Spell accurately in final drafts including high frequency rule-based and grade level appropriate sight words.
(16F)     B     T

Employ standard English usage in writing for audiences, including pronoun-antecedent agreement and pronoun referents including personal, indefinite, and reflexive.                             (17C)     B     T

Write with increasing accuracy when using pronoun objective case such as “Marty bought a ticket for him and her.”
(17H)     B     T
	W2

W6

W2

W4

W2

W4

W2

W2

W6

W2

W5

W2

W5


	Barrett Kendall text:

pp. L247-L262

McDougal Littell Grammar Transparencies and Copymasters

pp. 90, 91, 105, 106, 114, 38-40, 65-67

TEA website for reflective essay rubric:

http://www.tea.state.tx.us/student.assessment/taks/rubrics
Word Wall

Personal Word Lists

http://www.cooper.com/alan/homonym_list.html
Dictionary

Glossary

Thesaurus

Bartlett Kendall text:  pp. L359-L363, L362-L366, L419-L421

Guiding Readers and Writers: Grades 3-6. 2001. Fountas & Pinnell. Heinemann.

www.qep.com
	Ongoing


	Reflective composition

Weekly Edit criteria chart 
Reflective writing notebook
	TEA rubric for reflective essay

Weekly Edit assessment


	Teachers should use the TAKS booklet passages to expose students to the format of the revising and editing portion of the assessment.  

X Etymology

Etymology is the study of word origins. Many words in the English language came from other cultures. Since English is a Latin based language, a good percentage of our words come from Greek and Roman myths. 

The purpose of the lesson is to acquaint students with the different types of words that are part of our language and mythology. Students must read a sampling of Greek and Roman myths, either from McDougall Littell’s textbook or Edith Hamilton’s Mythology to help guide their thinking. See pp. 13-15 in the appendix for assignment details and student handouts.


	255

256

257
	Writing—Evaluation
Apply criteria from student samples, criteria charts, models, rubrics, and analytical scales to evaluate writing of self and others.
(19A)

Respond in constructive ways to others’ writings using specific criteria from rubrics and analytical scales.
(19B)

Evaluate how well his/her own writing achieves its purposes by using criteria and reader’s responses to criteria.
(19C)


	
	
	Grouping strategies should be done periodically during the two weeks of taking the composition through the writing process
	X Research project. See pp. 17 and 19f the appendix. This project is intended to replace the six weeks’ independent reading project. 
	Criteria for research paper
	See below

	334

309

314

332

402

415
	Listening & Speaking—Appreciation
Analyze oral interpretations of literature for effects on the listener.               (3B)

Listening & Speaking—Culture

Connect his/her own experiences, information, insights, and ideas with the experiences of others through speaking and listening by finding similarities and contrasts in culture, styles, ideas, and presentation.                      (4A)

Listening & Speaking—Speaks for a Purpose & Audience

Demonstrate effective communication skills that reflect such demands as interviewing, reporting, requesting, and providing information raising questions, synthesizing sources, justifying arguments, and drawing conclusions.
(5B)

Listening & Speaking—Critical Listening

Generate criteria to evaluate his/her own oral presentations and the presentations of others including how the presentation achieved its purpose, how the speaker proved his points, how well the presentation was organized, and how well the presenter used verbal and nonverbal support including visuals and props to convey the message.                               

(5D)

Interpreting Visual Representations
Interpret important events and ideas gathered from graphic representations such as maps, charts, graphics, video segments, or technology presentations.                 

(22B)

Producing Visual Representations

Select, organize, or produce visuals to complement and extend meanings.                                        

(24A)
	McDougal Littell text pp. R102 “Active Listening for Information”

McDougal Littell Communications Transparencies and Copymasters p. 14 “Verbal Strategies” and p. 15 “Non-Verbal Strategies”
	One week
	Oral presentations of art and music selections for myths
	Criteria chart and rubric for oral presentations


	After discussing the activities from the McDougal Littell texts, students will develop with the teacher the criteria for a good oral presentation using visuals.


























Principles of Learning: Academic Rigor


 In academic rigor students are challenged to construct explanations and to justify arguments. Assignments require students to synthesize several sources of information.  Students’ prior and out-of-school knowledge is applied regularly, and the instructional tasks require students to interpret texts and construct solutions.















































Six Weeks Test—Revising and Editing:  “Kali”





Plan on one day for completing the assessment and one day for discussing the answers and results.
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Avoiding Plagiarism





Original�
Plagiarized Version�
�
Every man in this surrounded group of cavalrymen was killed in a desperate, blazing fight that lasted less than half an hour.  The attacking force…had been led by Lieutenant Colonel Custer, who died in the battle along with more than 260 of his men.


—Alvin M. Josephy, Jr., ed, The American Heritage Book of Indians�
In less than half an hour, every one of the surrounded cavalrymen was killed in a desperate, blazing battle.  And their famous commander, Lieutenant Colonel Custer, died in the battle along with his men.�
�



Explain to students that they can commit plagiarism if they use an author’s ideas in a  paraphrase without giving credit.  Sometimes it is easy to let paraphrasing slip into plagiarism.





Lieutenant Colonel George Custer and more than 260 of his men were killed in a fierce battle that lasted less than half an hour (Josephy p. 347).


This version credits the source and avoids plagiarism.














X Use the graphic organizer on p. 18 of the appendix to help students learn the gods and goddesses.  


Greek Name


Roman Name


Symbol of Authority


Domain/Territory of control 


Additional Notes














Suggestion—Reading Activity


Like writing, reading is a process and students need strategies to help them get through text in a meaningful way.  There should be a before reading activity that sets the purpose, previews, or plans for what is about to be read. During reading students should be given a purpose for reading and a way to connect during the reading. An after reading activity should  allow students to pause and reflect, reread, and to remember.  





As students read the four selections, use the first six weeks test format as a model for  taking students through the readings.  For example, the following could be used with the myth “Phaethon”:





Before reading activity-Discuss what the word rebellion means.  Ask the students to write for 5 minutes to the following: Tell about a time you did something you were told not to do by your parents. Let students share their responses.





During reading activity-Using a story map graphic organizer, have students to complete the organizer as they read the story of “Phaethon.”





After reading activity-Have students respond to the following question: Do you think that Phaethon’s rebellion was a search to find out who he was as a person? Support your answer with evidence from the selection.  








Research can come alive if students are given opportunities to go beyond traditional sources.  When possible, give students opportunities to consult primary sources, including original documents, deeds, diaries, letters, and talk with people who have witnessed history or are part of current events.  Another powerful source is the student’s own observations.  As a result of this unit of research study, students should become aware of a wide range of research techniques for accessing both primary and secondary sources of information.  


Techniques include:


interviewing


creating and administering questionnaires


note taking


viewing or listening to CD-ROMs, videotapes, and audiotapes


searching the Internet


going to museums or visiting their websites


conducting direct research





Graphic Organizer:  H-Chart


In the Guiding Readers and Writers Grades 3-6 there is a graphic that is shaped like an H that is great for comparing and contrasting texts. As students read the two myths, they note in the H-chart how the selections are similar in characters and theme but also how they are different.  After a class discussion based on what the students recorded on their H-charts, students should then respond to one of the following questions:





How are the values and customs of ancient Greek culture presented in these selections?  Support your answer with evidence from the text.





Which behaviors and traits are rewarded and which are punished according to these myths? Support your answer with evidence form the text.





What did Prometheus and Theseus learn about themselves and the world around them?  Support your answer with evidence from the text.
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Activity Suggestion—


Have students brainstorm how the fire in “Prometheus” was described and also brainstorm the description of the Minotaur in “Theseus.” Next, share the two transparencies of the paintings (pp. 34, 35)  and have the students discuss the following questions (See text box: Academic Rigor)





How does the artist focus our attention on the fire carried by Prometheus?





How does Picasso’s Minotaur compare to the Minotaur described in the myth?





Conflict refers to the struggle between two opposing forces. A conflict may be:





Person against person


Person against society


Person against nature


Person against self


Person against fate





Most myths draw from one or two of these conflicts.  A complication causes a plot to become tense or entangled as a result of the conflict.  Both conflict and complication are usually resolved at the story’s end.


As students read the selected myths, they should complete a  problem-resolution graphic organizer  noting the conflict as well as the type of conflict and the resolution for the conflict.  After discussing their findings, students could respond to the following in their response notebooks:





X. Reader Response Idea: What lessons do the characters learn from the conflicts they experience? Support your answer with evidence from the text.














Wordstrength: Using Roots and Prefixes:


Demi-,hemi-,semi- p.17


Cent-,centi-  p.19


Kilo-, mill-, milli-  


p. 21


Review Test 1  p. 23





Ambi-,amphi-  p. 25


Ben-, bene-   p. 27
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TECHNOLOGY EXTENSION:


Have students choose a myth they have not read in class and read it in small cooperate groups.  Decide on the mood of the myth and the theme the myth is conveying. 





Next, students are to find 3 pieces of artwork that reflect the theme of the myth and 3 pieces of music that reflect the mood of the myth. The sources cited can help the students with their research. Students should enter in their response notebooks the name of the art and music choices and explain why the pieces were selected.  They should also include evidence from the selection they read to support their choices.





Students will then present their selections to the class with a brief summary of why they selected the pieces.  A discussion on the similarities or differences of the moods and themes of the presentations should follow.   











� EMBED Word.Picture.8  ���





The denotation of a word is the dictionary definition. The connotation of a word is all the associations surrounding the word, both positive and negative. When reading, the reader should consider the meanings of descriptive words and why the writers chose the words.  





Suggested Activity:


Before reading “Narcissus” on p. 838, students should respond in their reader response notebooks to the following question:


In the myth “Narcissus,” the two main characters are named Echo and Narcissus. In the dictionary echo means the repetition of a sound and narcissus is a plant with flowers shaped like a crown.  Why do you think the author used these words as the name for the main characters?





After reading the myth then have students compare what they thought before reading the myth and the actual explanation.  Discuss the importance of the connotation of these two words in regards to the myth.
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Visual Aids—


Students will share the 3 pieces of art and 3 pieces of music they selected to represent the mood and theme of their myth.  Remind students that visual aids can be an important part of an oral presentation, but that there are some guidelines for their use.  The following should be modeled by the teacher:





Show visuals only when you are discussing them.


Talk to the audience and do not look at visual yourself.


Make sure everyone can see the visual aid.


Do not pass visual aid around during your presentation.


Practice your presentation with the visual aid ahead of time.





X Myths generally equate heroism with physical strength and courage in the face of danger, such as Prometheus and Theseus. Today we have new definitions of heroism and new kinds of heroes, such as sports figures, POW’s, actors and actresses, and astronauts.  Brainstorm with students the qualities of heroism these individuals possess, and how do they compare to the qualities of the heroes of mythology.  The website in the resources,  � HYPERLINK "http://myhero.com/home.asp" ��http://myhero.com/home.asp�, is a great source for information on present day heroes. After reading the myth selections and discussing heroes of today, have students write to one of the following:


1. Write a composition about a person in your life who is a hero.  Think about the traits that make this person a hero to you.


X 2. Connect a mythological archetype to a current film, book, or person. 


X 3.  Write a composition on “Heroism.” Compare and contrast the Greek concept of heroism versus the modern definition and what qualities define heroes today as opposed to mythological figures. 
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Conferences:


Carl Anderson has suggestions for conversational strategies to support student talk during conferences: 





For students who talk about the content of their writing instead of their writing work, redirect.





For students who have some facility with talking about their writing try reflect and pause, show and describe, refer back to the last conference, or name what I’ve observed.





For students who need a lot of support with talking about their writing work use take a tour of the paper or suggest options.





For students who need a demonstration of how to use writing discourse use amplification; focus in on what they are doing right and expand on an idea in their writing.





For students who need practice using writing discourse, ask for clarification.











Mini-lessons—


The resources should be use to develop mini-lessons with students.  Remember a mini-lesson is a short lesson focused on a specific principle or procedure.  Mini-lessons on conventions help students to gradually increase their control of the more mechanical aspects of writing—the rules of standardized written communication.  The number of conventions that students must master can be overwhelming, but if students are writing every day, there are plenty of opportunities for them to practice these conventions in their own writing.  On page 70 of the Fountas & Pinnell book is a chart of Mini-lessons on the Conventions of Writing.
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Helping Struggling Spellers—


Fountas and Pinnell in Guiding Readers and Writers Grades 3-6 suggest the following for students who struggle with spelling:


Modify the number of words and guide selection of words that students are expected to learn to spell each week. Work with students to help them choose the words that offer the biggest learning payoff.  Struggling writers may have fewer words to learn than other students, but the words chosen should help them make important connections.


Enrich the students’ daily language experience with talk about words. Engage students in rich conversations about words in which you place words into categories, notice visual features and spelling patterns, and discuss their meaning.


Find ways to help students connect words. The more connections you can help students make between words, the better they will understand spelling patterns and meaning.








Peter Elbow, author of Writing Without Teachers, reminds us about the importance of students sharing their writing with each other:  


“Writers should have a range of audiences, including listeners who understand and are sympathetic with their struggle. Writers should not be confined to "authority readers" or critics (teachers). Peer readers bring pleasure into writing. Writing can be shared as a gift and does not always require a response. Most "real world" writing solicits no feedback and often gets none. Ally readers help separate the writing from the writer. There may be response to questions such as "What do you hear me saying?" or "What do you think?" but no evaluations are necessary. Writers may feel comfortable to take risks that may ultimately improve their writing.“





























X The Study of Archetypes, pp. 4-5 in the appendix


Also, see LTF7, pp.438-446, for Myths, Legends, and Archetypes Lesson





The students will study archetypes, so they can better understand symbolic interpretations in literature.


Suggested activities:


1. Define an archetypal hero and what characteristics that he/she may possess.


2. Choose two films for students to view and study the archetypal hero.


3. Study the types of hero journeys with students and its elements.


4. Study other types of symbolic archetypes: people and places. 


5. Create a personal archetypes project. 


6. Create an archetype story. 








TEKS = (##); Local Objective = (L); Benchmark = B; TAKS = T     NOTE:  Many of the matrix items can be covered simultaneously
5/15/2006
X  www.austinschools.org/matrix Color-Coded APGs are available on the matrix website at  and http://www.austinisd.org/academics/curriculum/gt/apg.phtml
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