	Austin ISD Advanced Planning Guide – Language Arts

©2006 Austin Independent School District
3rd Six Weeks

Pre-AP English I/ 9th Grade


X indicates differentiation from the IPG and is color-coded as to the type of differentiation:

X = modifications addressing depth and complexity X = substitutions X = additions

	Overview

	Reading
	Writing
	Listening & Speaking
	Viewing & Representing



	Genre Focus: Epic Poetry

Read and analyze The Odyssey to determine defining literary characteristics of an epic poem.  Dialectic formats and graphic organizers allow students to apply active reading strategies to connect and improve critical thinking skills.  
	X The major writing assignment for this six weeks is a process project / paper to develop research skills, such as a jigsaw of ancient Greek life: causes of Trojan War, weapons, architecture, music, etc. 

X Focus on Sentence Structure and Syntax.
	X Students will work in small groups to prepare an oral/dramatic interpretation of an episode from The Odyssey.

X Students will participate in Socratic Seminars to explore texts.
	Respond orally and in writing to the visuals that accompany the text in unit 5.  Compare/contrast excerpts from the 1997 version of The Odyssey (video) with the Glencoe selections from The Odyssey.
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	Reading from a variety of texts

Read to be entertained, to appreciate a writer’s craft, to be informed, to take action, and to discover models to use in his/her own writing, and to develop the habit of reading for life.
(8A)

Compare text events with his/her own and other readers’ experiences.

(9B)

Compare reviews of literature, film, and performance with his/her own responses.                  

(10C)

Culture

Recognize the theme (general observation about life or human nature) within and across texts.

(11A) B  T
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Literary Responses

Respond to informational and aesthetic elements such as imagery, prosody and figurative language through discussions, journals, oral interpretations, and dramatizations of a variety of texts.                                        

(10A) 

Use elements of the text to defend, clarify, negotiate responses and interpretations using synopsis, direct and embedded quotations, paraphrased support, and unambiguous citations.

(10B)     B     T

Identify and compare and contrast conflicts (internal, external and societal) in and across texts.
(11D)     B     T
Analysis, Evaluation

Analyze the relevance of setting and time frame to text’s meaning both within and across texts.
(11B)     B     T

Analyze characters and the differences between characters both within and across texts, including their characteristics and motives for action and time and point of view. 

(11C)     B     T
Recognize plot summary and analyze the development of plot in narrative text.

(11E)     B     T

Recognize, analyze, and interpret poetic elements like metaphor, simile, symbolism, motif, personification, and the effect of sound on meaning of the text.

(11F)  (11G)    B    T

Analyze the characteristics of clearly written texts, including patterns of organization, syntax, and word choice (diction, tone and mood) as they reveal the author’s purpose or theme.
(12A)     B     T
Apply meanings of prefixes, roots, and suffixes, including those from Greek and Latin origins, in order to comprehend including vers-, finis- and cult-.      

(6C)     B     T
Research word origins such as terra for territory and extraterrestrial, including Anglo-Saxon, Latin, and Greek words.                                              

(6D)

Identify and discriminate between connotative and denotative meanings and interpret the connotative power of words when used to influence diction, tone and reveal author's purpose.

(6F)     B     T

Comprehension

Draw upon his/her own background including personal experience, world knowledge, and previous experience with text to provide connection to texts. 

(7B)

Analyze how text structures such as compare/contrast, cause/effect and chronological ordering support the author's purpose and support understanding in text.    

(7E)     B     T

Produce and evaluate the effectiveness of 2-3 sentence summaries of texts by identifying main ideas and their supporting details. 

(7G)     B     T

Draw inferences such as conclusions, generalizations, and predictions and support them with text evidence nd personal experience.
(7H)     B     T
Answer different types and levels of questions such as open-ended, literal, and interpretative as well as test-like questions such as multiple choice, true-false, and short answer.

(L)

Fluency

Read silently with comprehension for a sustained period of time in both independent (95%-100% accuracy) and instructional level texts (90-94% accuracy).  (7J)
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	Purposes & Audiences

Write in a variety of forms using effective word choice, structure, and sentence forms with emphasis on reporting and describing and on personal forms such as response to literature, the reflective essay, and autobiographical narrative.                                     

(1A)

Write in a variety of forms using effective word choice, structure, and sentence forms with emphasis on writing poems, plays and stories.                                                

(1A)

Process
Use prewriting strategies to generate ideas, develop voice, and plan.

(2A)

Develop and revise drafts, alone and collaboratively, by expanding ideas with elaboration and support, organizing and reorganizing content and by refining style to suit occasion, audience and purpose.

(2B)     B     (T) 
Proofread writing for appropriateness of organization, content, style, and conventions such as capitalization, sentence punctuation, and sentence fragments and run-ons.

(2C)     B     (T)
Refine selected pieces frequently to publish for general and specific audiences.  

(2D)

Conventions

Demonstrate control over grammatical elements such as verb forms and parallelism.                  

(3B)     B     (T)    

Demonstrate control over grammatical elements such as subject-verb agreement in complex sentences and sentences with inverted order.                    
(3B)     B     (T)

Produce error-free writing in the final draft.  

(3D)     B     (T)
Collaboration & Culture

Collaborate with other writers to develop ideas, revise and edit a variety of written texts.                          

(L)

Recognize how writers represent and reveal their cultures and traditions in texts.                                   

(L)

Evaluation

Evaluate writing for both mechanics and content.                                          (5A)     B     (T) 
Respond productively to peer review of his/her own work.                                  (5B)
Review a collection of written works such as a writer's portfolio or anthology to determine its strengths and weaknesses and to set goals as a writer.     

(L)

Writing and Research TEKS from 5th 6 weeks

Writing & Research

Use writing to formulate questions, refine topics, organize information and clarify ideas. 

(4A)

Use writing to discover, organize, and support what is known and what needs to be learned about a topic by using relevant evidence from text including synopsis, direct quotations, paraphrase, and/or unambiguous citations.  

(4B)

Take notes and compile information from primary and secondary sources in systematic ways using available technology.  

(4C)

Represent information in a variety of ways such as graphics, conceptual maps, and learning logs.   

(4D)

Use writing as a study tool to clarify and remember information.  

(4E)

Compile written ideas and representations into reports, summaries, or other formats and draw conclusions.  

(4F)

Use a manual of style such as Modern Language Association (MLA), American Psychological Association (APA), and The Chicago Manual of Style (CMS). 

(L)
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	Appreciation

Identify and analyze the effect of artistic elements within literary texts such as character development, rhyme, imagery, figurative language, repetition and parallel structure.                                             (15B)

Critical Listening

Evaluate informative and persuasive presentations of peers, public figures, and media presentations based on specific criteria including content, vocabulary, and verbal and nonverbal techniques.               

(15C)

Formulate and provide effective verbal and nonverbal feedback including positive reinforcement such as eye contact, posture, positive comments, and constructive critiques based on specific criteria for evaluation of speaker's purpose, message, and delivery.    

(14D)

Evaluate & Critique
Evaluate artistic performances of peers, public presenters, and media presentations. 

(15D)

Use audience feedback to evaluate his/her own effectiveness and set goals for future presentations.  

(15E)

Listens for a Purpose
Listen to proficient, fluent models of oral reading, including selections from classic and contemporary works.

(L)

Listen to learn by taking notes, organizing, outlining, using graphic organizers, and summarizing spoken ideas.  

(L)

Clear Communication

Use the conventions of oral language effectively including word choice, grammar, usage and diction.  

(16A)

Ask a variety of clear questions including open-ended, closed, and factual for a variety of purposes including clarification. Respond appropriately to the questions of others.  

(16E)

Make relevant contributions in conversations and discussions by asking questions, clarifying, restating, and extending points through examples and analogies.  

(16F)
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	Interpreting Visual Representations

Analyze and interpret important events, relationships, ideas, and cultures as represented in various media such as brochures, cartoons, campaign posters, fliers and art forms. 

(19B)     B     T

Distinguish purposes of various media forms such as informative texts, entertaining texts, and persuasive texts including advertisements.  

(19C)     B     T
Analyzing Visual Representations

Recognize how visual and sound techniques or design convey messages in media such as special effects, editing, camera angles, reaction shots, sequencing, and music.                

(20D)

Investigate the source of a media presentation or production such as who made it and why it was made.   

(20A)

Deconstruct media to get the main idea of the message's content and determine its effectiveness.   

(20B)     B     T

Evaluate and critique the persuasive techniques of media messages such as symbols; glittering generalities; loaded language; sensational images; bias; slogans; repetition; logical fallacies, and emotional and ethical appeals to authority and association.    

(20C)     B     T
Compare, contrast, and critique various media coverage of the same event such as in newspapers, television, and on the Internet.  

(20F)

Examine the effect of media on constructing his/her own perception of reality.  

(21A)


	Resources
	X Suggested Supplementary Text/Training:

Laying the Foundation, AP Strategies
LTF Diagnostic Tests www.apstrategies.org
http://www.englishcompanion.com
Wilhelm, J. Strategic Reading: Guiding Students to Lifelong Literacy 6-12. Portsmouth, NH: Heinemann, 2001.
Glencoe Literature—

Selections from The Odyssey parts 1, 2, 3, 4 (p. 810, 833, 853, 870 respectively)

· “Siren Song” p.849

· “Ithaca” p. 890

· “An Ancient Gesture” p. 889

· “Jackie” p. 884

· Reading Minilesson p. 843 for Sequencing and Summarizing events from The Odyssey pt.2

Vocabulary—

Glencoe Minilessons:

-Unlocking Meaning p. 847

-Understanding Homophones p. 867

X AP Strategies Vocabulary Resources 

The following materials are available at: http://www.apstrategies.org/vocab/vocabstudy.htm
The Shakespeare List This list (entitled as is because of the scholarly sound and not due to a connection to Shakespeare) contains 1625 vocabulary words that have appeared on past SAT/PSAT tests. 

65 Vocabulary Lessons The Shakespeare List's 1625 words have been divided into 65 lessons or groups of 25 words each. Each lesson presents 25 words alphabetically in The Shakespeare List format and includes one matching and one sentence completion test or exercise. 


	X Suggested Supplementary Text/Training: 
Laying the Foundation, AP Strategies

LTF Diagnostic Tests

www.apstrategies.org
Armstrong Carroll, J. Acts of Teaching. Teacher Idea Press, 1993.
Dean, Nancy. Voice Lessons. Gainsville, FL: Maupin House Books, 2000.

Degan, Michael. Crafting Expository Argument: Practical Approaches to the Writing Process for Students and Teachers. Dallas, TX: Telemachos Publishing, 2000.

Killgallon, Donald. Sentence Composing for High School Students. Boynton/Cook, 1999.
Noden, Harry. Image Grammar: Using Grammatical Structures to Teach Writing. Boynton/Cook, 1999.
Prentice Hall—

Research Paper p. 250-275

· TAKS rubric

· Using Evidence p. 830 Glencoe
TAKS
· TAKS Information Booklet

· TEA Writing & Reading Response Rubrics

· TAKS released tests—Student samples of reading responses and essays www.tea.state.tx.us
Run-on sentences continue to be the most missed sentence structure on TAKS. Conventions are assessed as an equal trait on TAKS rubric.

MOY

You may Use 1 class period for students to complete the Revising & Editing portion of MOY.  An additional class period can be used to review answers and process.
	X Suggested Supplementary Text/Training:

Laying the Foundation, AP Strategies

Websites for the English Classroom – Discussion Methods p. 717

Daniels, Harvey. Literature Circles -Voice and Choice in the Student-Centered Classroom.. Stenhouse Publishers, 1994.
Routman, Regie. Invitations. Portsmouth, NH: Heinemann, 1994
Glencoe Literature--

-Listening and Speaking Minilesson p. 842

-Listening and Speaking  p. 872

- Listening and Speaking p. 861 (Interviewing)

-Audio Library
	X Suggested Supplementary Text/Training:

Claggett, Fran. Drawing Your Own Conclusions: Graphic Strategies for Reading, Writing, and Thinking. NH: Heinemann, 1992.
Noden, Harry. Image Grammar: Using Grammatical Structures to Teach Writing. Boynton/Cook, 1999.

X The following website contains the materials on the CD Companion for the book Image Grammar  and includes strategies and images that support viewing and representing:

http://www3.uakron.edu/noden/
-Glencoe Literature Art Transparencies 

The Return of Ulysses, 1976

Land of the Odyssey, 1901
An Egyptian Lotus Plant,1834 

Polyphemus Attacking Sailors in Their Boat, 1855

-Viewing and Representing Activities Sourcebook

-Viewing and Representing Minilessons for The Odyssey
-Video Launchers

X Suggested websites for visual images to analyze:

http://www.esc20.net/resources
http://www.digitalfreestuff.net/art.html
http://www.ohiohistory.org/etcetera/exhibits/kilroy/posters/posters2.html
http://www.library.northwestern.edu/otcgi/digilib/llscgi60.exe
http://www.philaprintshop.com/warpostr.html
http://orpheus.ucsd.edu/speccoll/dspolitic


	Resources
	Vocabulary for Novels This is vocabulary material for 131 novels or short stories. Vocabulary words listed for each literary selection appear in the selection and exercises are included for each selection.
X Language Links has vocabulary as well as other language arts related resources:

http://www.vocabula.com/Vrlinks.htm
X Laying the Foundation Support Lessons 

Interpreting Figurative Language p. 212-217

Personal Archetype p. 464-468

Interdisciplinary Research  p. 470-473
X Graphic Organizers

Inspiration software has a series of generic templates for pre-, during, and post- reading, writing, viewing, representing, speaking, and listening activities. You can print blank copies for students to complete by hand, or students can work on the computer to complete the template. Also, teacher-designed templates are an option in this software.
	Glencoe Literature Grammar and Language Minilessons:

-Appositives p.815

-Dashes p. 820

-Simple and Compound Sentences p. 828

-Subject-Verb Agreement p. 830

-Adverbial Clauses p. 837

-Participles and Participial Phrases

- X Compatibility of Verb Tenses
- X Noun Clauses
- X Commas and Nonessential Clauses
X Laying the Foundation Support Lessons 

Sentence Structure Basics p. 270-275

Sentence Strategies p. 276-279

Sentence Variations p. 280-285

Subordination Techniques p. 320-326
	X -Required Independent Reading
Aim for one novel per 6 weeks.  Create opportunities for students to respond to and be accountable for their independent reading.
The following selections are appropriate for Pre-AP English I students; however, students are not limited to these suggestions:
A Doll's House
Ibsen, 
A Separate Peace
Knowles, John
All My Sons
Miller, Arthur
All the Pretty Horses
McCarthy, Cormac
An Ideal Husband
Wilde, Oscar
Anthem
Rand, Ayn
Dandelion Wine
Bradbury, Ray
Dr. Jekyll and Mr. Hyde
Stevenson, Robert Louis
Emma
Austin, Jane
Ender's Game
Card, Orson Scott
Ender's Shadow
Card, Orson Scott
Fahrenheit 451
Bradbury, Ray
Fried Green Tomatoes at the Whistle Stop Café
Flagg, Fannie
Girl with the Pearl Earring
Chevalier, Tracy
Great Expectations
Dickens, Charles
Jane Eyre
Charlotte Bronte
My Antonia
Cather, Willa
Night
Wiesel, Elie
Oedipus Rex
Sophocles (Fitts and Fitzgerald trans.)
Rebecca
du Maurier, Daphne
Romeo and Juliet
Shakespeare, William
Seabiscuit
Hillenbrand, Laura
Speak
Anderson, Laurie Halse
Spoon River Anthology
Masters, Edgar Lee
The Chosen
Potak, Chaim
The Color Purple
Walker, Alice
The House on Mango Street
Cisneros, Sandra
The Merchant of Venice
Shakespeare, William
The Odyssey
Homer (Robert Fitzgerald trans.)
The Old Man and the Sea
Hemingway, Ernest
The Rivals
Sheridan, Richard Brinkley
To Kill a Mockingbird
Lee, Harper
Travels with Charley in Search of America
Steinbeck, John


	Products
	Post-it Annotation—
Another form of note taking is achieved when students are given post-it notes to write annotations or questions and adhere them to text.  An option for this is to distribute colored ‘garage sale’ dots for students to use to mark important text evidence.

X -Annotation of Text 

(Laying the Foundation p. 84)

· Determine purpose for reading the text.

· Highlight or underline words, phrases, passages that identify the writer’s purpose and thesis or main idea of the text.

· Asterisk key words/points and write marginal notes about significance of key words/points and personal reflections about them.

· Use a question mark to indicate text that raises questions. Record questions in margins.

-Vocabulary Log
Students choose words from readings, 

X PSAT/SAT vocabulary, and personal vocabulary lists to record in their log. The entries must include the source and show understanding by completing an assigned vocabulary activity by the teacher. Develop criteria with students for assessment purposes.

· Open-ended response Journal
· Open-ended Short Answer Responses

· Odyssey X Trialectic Journal

The teacher may want to assign elements from The Odyssey that show cultural beliefs and ask students to respond to those specifically in the X Trialectic Journal.

MOY : Teachers should plan on a minimum of 4 days for the reading assessment.  These days include administering the test and then analyzing test results and reviewing each passage and the accompanying questions with students as part of classroom instruction.  This will give students excellent models of instructional approaches to use independently.
	-The Odyssey Trialectic Journal

X TrialecticJournals

Trialectic Notes Model
Literal

Text Extraction

Inferential

Textual Analysis

Thematic

Connections Beyond the Text

Words, phrases, or passages from the text and page reference

Analysis
Insight

X Using Quotes Effectively 

(Laying the Foundation p. 408)

At a minimum integrating quotation into writing should have the following:

· Assertion (topic sentence)

· Quotation and Source (embedded quote)
· Commentary (insight)

· Closing Thought

-Research Project/Paper

MOY Writing Prompt:  Write an essay describing a change you would like to see in the future.

· -MOY writing prompt can be completed as a process piece or as an “on-demand” assessment.

· -MOY essay and short answer responses revised

-Weekly Edits based on mini lessons

-Peer check sheets & self evaluation sheets

-Written explanation of what student will do with feedback on writing
X Talk Show Interpretation
-The Interviewer may choose a persona such as a late-night talk show host.  Have students choose roles-character from the epic and the interviewer. Students should draft a script, practice performance, and then present their interviews “live.”
	-Group discussions about the differences between the two excerpts (1997 version of Odyssey & Glencoe’s version)

Teaching Note—
Other videos can be used—Clash of the Titans for example, but the televised 1997 version is easiest with this text.

Literature Groups Discussions:

Author’s purpose

Evaluating a Hero’s Actions

The effect of Odysseus’s impulsive outcries

Odysseus as a problem solver

Compare Odysseus with a hero today
X Oral/Dramatic Interpretation of any episode of The Odyssey
(Have students practice several times before giving their presentations)

-Musical Interpretation
Work in small groups to create musical motifs, such as drum rhythms and melodic lines, to represent differing moods and actions.

X Talk Show Interpretation
-The Interviewer may choose a persona such as a late-night talk show host.  Have students choose roles-character from the epic and the interviewer. Students should draft a script, practice performance, and then present their interviews “live.”

	-Group discussions about the visuals that accompany the text. 

-Oral and Written responses to Transparencies on The Odyssey.
Sketch to Stretch—

This is a good way for students to develop mental images of the text, which improves comprehension.

· Provide students with blank white paper to draw on (they could use their response logs).  As the teacher reads aloud from a text for approximately 10 minutes, students draw what they “see” they then use the drawing to respond by remembering details form the text.

· The teacher then links the details by asking inference level questions so that the students use clues to infer or draw conclusions.
X Visual Eye/Imaginative Eye

(adapted from Image Grammar by Harry Noden)
VISUAL EYE
IMAGINATIVE EYE
What do you see?

(include details)


Concrete, Literal Thinking


Reproduce Ideas

What don’t you see?

What can you infer?

What do you wonder?

What do you want to know?

What questions do you want to ask?

Invites Abstract,

Critical and Creative Thinking


Produce Ideas



	Assessments
	Glencoe Literature—

· Selection Quick Checks or Selection Tests from Selections and Theme pp. 115-124

· Peer Review of Student Summaries

· Teacher-made tests

· Class Discussions

· Peer Evaluations

· Teacher Observation/Conferences

· Responding to Literature 

X -Rubric or criteria chart for all products

           TAKS Short Answer Rubrics
           www.ncsu.edu/midlink/ho.html
           http://rubistar.4teachers.org/index.php

	· Peer evaluations

· Teacher conferences

· Weekly Edit
X –Portfolio (optional)
In order to monitor progress and growth over time, you may wish to implement a portfolio component. Students keep all work reflecting the various stages of the writing process. Then, selected pieces at various stages or pieces with all stages are transferred from the “portfolio in progress” to the “polished portfolio.” Pieces in the polished portfolio should include student reflections on the piece and the process as well as self-evaluation on the quality of the work.

· Collect

· Select

· Reflect

· Project (goals for growth)

X -Rubric or criteria chart for all products

           TAKS rubric
           www.ncsu.edu/midlink/ho.html
           http://rubistar.4teachers.org/index.php
	X Socratic Seminar
Pre- activities may include:

· Close reading of a text (two or more times)

· Students and/or the teacher may generate and answer the three levels of questions, based on the close reading of a shared text

· Class discussion of a text to aid comprehension

During seminar activities may include:

· Cards or “talking chips” - Distribute equal number of note cards or chips to all participants; encourage participants to use all their cards or chips, prior to the end of the discussion
· In the beginning training sessions, the teacher may stop discussion to interject commentary, commend participants, or end negative behavior - eventually, the teacher should not provide any feedback, unless absolutely necessary

· New questions may be posed by participants or the student leader if the discussion has been exhausted

Post seminar activities may include:

· Self-assessment

· Metacognitive journal entries

· Authentic projects that promote further research of the topic discussed during the seminar

Note: Inner-Outer Circle is a variation of Socratic seminar

X Philosophical Chairs
Students are assigned different roles or perspectives for discussion. These roles could be actual individuals, authors, or characters tied to the text; however, the roles or perspectives may also be more global based on roles or perspectives individuals assume in the “real world.”
	Prentice Hall pp. 775-756

-viewing information media critically

-evaluating media

-analyzing information from media

-Creating visual representations/Stretch to Sketch
X Visual Presentation rubric

 (Laying the Foundation p. 562)

X -Rubric or criteria chart for all products

           www.ncsu.edu/midlink/ho.html
           http://rubistar.4teachers.org/index.php


	Assessments
	
	
	Criteria for Active Listening

· Expect to understand what you hear.  Prepare to listen 

· Determine the speaker’s purpose and main ideas.

· Pay close attention to ideas presented when speaker’s vocalization changes.

· Think about points you would like to explore further.

· List questions that occur to you as you listen. 

· Pay attention to cause and effect signal words: because, if…then, and as a result.

Criteria for Discussions
· Freely participates

· Listens carefully and respectfully

· Shares personal experiences and opinions

· Displays tolerance for different opinions

· Shows confidence in own judgment

· Demonstrates ability to modify thinking

· X Demonstrates ability (depending on the discussion) to concretely back points up with quotes – occasional discussions during which students cannot speak without the attachment of a quote to illustrate their ideas are a good exercise to encourage grounding one’s ideas in text and subtext.

Oral Interpretation Criteria

· Use posture, gestures, and movements to suggest mood and character

· Vary expression and use stress and pauses to convey meaning and mood

X -Rubric or criteria chart for all products

           www.ncsu.edu/midlink/ho.html
           http://rubistar.4teachers.org/index.php
	































































































































































































� NOTE: Due to the MOY Benchmark, Thanksgiving, and finals, actual instructional days are limited to approximately 3 weeks





� NOTE: Due to the MOY Benchmark, Thanksgiving, and finals, actual instructional days are limited to approximately 3 weeks



































TEKS = (##); Local Objective = (L); Benchmark = B; TAKS = T     NOTE:  Many of the matrix items can be covered simultaneously
5/7/2006
X  www.austinschools.org/matrix Color-Coded APGs are available on the matrix website at  and http://www.austinisd.org/academics/curriculum/gt/apg.phtml
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